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Rationale  
 
Social interaction between students is highly encouraged and safeguarded in ordinary school 
environments as it has been established that social dynamics can establish a productive and 
nurturing learning environment in the classroom (Swan, 2002). Digital learning has taken 
over the greater part of the winter term, and it is, as it stands, a somewhat uncharted territory 
in the education field. As it emerged from various discussions within this group and the rest 
of the teaching staff, students’ engagement, which is one of the most important aspects of 
digital learning, had been plummeting since the beginning of lockdown.  
Furthermore, chances of pupil feedback on teaching practices that are new and foreign to may 
of us have been non-existent, which creates a barrier between teachers and learners; by 
enticing students to engage outside of their timetable duties, we are offered a chance of 
tweaking the work we have been doing by simply listening to their comments and idea, which 
is at the core of a successful teaching practice but that, in times like these, is much harder to 
obtain. 
As proven in the study carried out in 2011 by Kolloff, student-to-student interaction is vital to 
constructing a productive online learning environment and maintaining the students’ progress 
on track. Although this study was conducted on purely digital courses and it include an 
academic situation far from what our students have been experiencing over the past year, 
these findings have informed our enquiry and posed the base for our question. 
Online school is not a nuisance in the academic world and some affine research has been 
conducted on how to build and sustain student engagement and motivation through social 
interactions, all linked to Moore’s study (1989) which defines the three types of interactions 
needed for effective teaching: learner-content, learner-instructor and learner-learner. Each of 
these has to be contemplated when delivering digital learning and, so far, learner-learner 
interactions were the most neglected. It has to be considered, however, that hinders to digital 
learning are many, the most important of which is the accessibility of the material and 
availability of the teachers. 
 
Aims  
 
The purpose of this enquiry was to improve students’ motivation and engagement with the 
assigned work while also providing a safe space in which the pupils could interact in a 
classroom-like environment.  



 

 
  



 

Methodology  
  
This enquiry was carried out by keeping track of pupil engagement using various sources, 
subitting questionnaires at the beginning and end of the research period and by meeting the 
pupils in Teams Meetings, on a voluntary basis, every week during the registration period – 
which was chosen for two main reasons: it wouldn’t clash with the ordinary timetable and it 
was not denominational of one specific subject. 
The enquiry was carried out with the consideration that the timeframe of its completion was 
quite small: the S1 pupils were split into practical groups and assigned to a teacher who 
would have already met, at least for the most part. This allowed us to create a familiar 
environment for the students and rely on a pre-existent pupils-teacher relationship. The 
structure of the meetings remained quite unvaried although minimal: this left room for 
students suggestions and pupil-based discussions. 
These specific features allowed this enquiry to yield relatively accurate results in a short 
period of time, since the pupils involved would already have a relationship of sorts to their 
peers and teachers and the environment exposure needed to acclimate them would be 
drastically reduced. 
Pupil engagement has been tracked using Microsoft Teams function “Insights” and the 
Monitoring and Tracking data collected school-wide. 
The questionnaires pupils were asked to complete would cover qualitative data and feedback 
that students could offer to the investigation. 
My enquiry will be focusing on the findings for a specific practical set of pupils which 
includes 19 students in total. I have taught this practical group science since August, which is 
an undoubted advantage in the purpose of this study. 
 
Findings  
 
The program started off with 8 out of 19 students participating and taking part in the initial 
questionnaire. This number is quite low however some of the pupils in the class have had ICT 
restriction or issues throughout the digital learning term. By the last session, only 5 students 
had been consistently participating in the program. Some students who had not come on since 
the first session and other students that had expressed interest but did not get involved in the 
initiative have given various reasons for not going online, the most common one being that 
“there is just too much work” going on specifically on Tuesdays and in general during the 
week.   
Most of the students who participated were generally high-achieving or have consistently 
expressed interest in engaging with the class (which is a detail that considers the summative 
and formative assessment carried out in the last term in science), however, from this group 
only one student has consistently engaged productively (completed and submitted) with the 
digital work assigned – in science. As it has been later found out, other pupils involved had 
been keeping up with the digital work, although they did not submit any of it online. This 
unintentional categorisation of pupils who interacted with these sessions however might also 
offer some inspiration in future enquiries, also based on the article published in 2005 by M. 
Saleh on peer based interactions and how they affect the productivity or attainment of a group 



 

– specifically how homogeneous groups (in terms of attainment) would on average yield the 
best results in group based tasks. 
The Teams Meetings were joined voluntarily by students. They were not formally required to 
unmute or share video during the call and so their interactions were quite variegated: a couple 
of students would unmute to intervene in the discussed topics, others used exclusively the 
chat function and only once a student has shared their video with the group. The main 
activities were guided discussions based on current events, their interests and likes and how 
their online work had been going. By the end of the first session, the students had already 
requested an alternative activity: Kahoot quizzes. After that, at the end of each subsequent 
session the students would engage in a Kahoot quiz on various themes. 
When they engaged in conversation, they not only talked to me but also interacted and 
commented off other people’s opinions and ideas, which showed a dynamic discussion was 
taking place. 
 
The first questionnaire covered questions as the following.  



 

The final questionnaire included similar questions and also gave the opportunity for the 
pupils to express their own opinions and ideas on the matter.  

 



 

As the results show, the Chatty Tuesday initiative was somewhat productive in engaging and 
implementing the online school experience for the students who participated. Although there 
is no visible improvement in Question number 2 (On a scale of 1 to 5, how do you feel online 
learning is going? (1 being is going very badly and 5 being is going very well)) overall, there 
is a peculiar shift in Question number 3 (Which parts of learning in school do you miss the 
most? (Tick all that apply)) that might highlight in what ways this initiative has improved the 
students’ digital experience. The top answer at the beginning of the program was “Seeing my 
friends”, followed by “Seeing my teachers”, “Being in a classroom” and “Having a routine 
every day” (not as popular as the first option). At the end of the survey, although the first 
option was selected by almost all participant, “Seeing my teachers” and “Being in a 
classroom” were selected by more people than at the beginning. 

Question number 4 has yielded a somewhat positive result, seeing that most students were 
tentative about this initiative in the first questionnaire and the majority of the participants in 
the last session have recognised that it has been beneficial. 

The highlight of this investigation, however, is Question number 6 in the final questionnaire: 
“In what ways has Chatty Tuesdays been a positive experience for you?”. The answers 
clearly demonstrate what students enjoy the most about in-school learning. 

 

Finally, looking into the school-wide monitoring and tracking logs, there has been a visible 
increment in the number of students participating or engaging with the online work – in the 
science department only the number of engaged pupils rose from 65% to 72%, and to a 
similar or lesser extent this trend can be observed throughout the entire school. 

Conclusions  
 
This enquiry has shed some light on the issues and difficulties of online learning. It has been 
found that, in such a historical period, although digital connection are most common than 
ever, social interaction and peer-to-peer contact might be what students’ struggle the most 
with during online learning.  



 

As reported above, the main feature of traditional school pupils missed shifted from seeing 
friends to a general distribution of all the other options, such as seeing the teachers and 
working in a classroom.  
Answers such as “it was good to know how my classmates are doing and have a good chat” 
and “I get to chat to my classmates” (referring to Question number 6 of the final Chatty 
Tuesday Questionnaire) have proven that the focus of online learning should shift from 
content delivery to healthy socialisation between peers. 
Some of the answers and findings highlight also the satisfaction level of students with regards 
to their learning experience and how this aspect has improved since the first questionnaire 
was completed, a mere 4 sessions prior. 

Sessions and initiatives such as these can also help improve and stabilise pupils psychological 
and emotional wellbeing, which is almost inevitably bound to deteriorate without at least 
some form of social interaction (as found by the 2013 study by Shankar which analysed the 
psychosomatic effects of social withdrawal on various age groups). 

As a last consideration, the fact that many students have worked or kept up with their online 
tasks without uploading them might suggest that the reluctancy is not towards the work itself 
but to the feeling associated with the platform and how comfortable students are engaging 
there online. Sessions such as these might help students increase their confidence in their 
interaction with digital learning platforms.  

 
Implications for Future Practice  
 
The findings of this enquiry will hopefully inform teaching practice in future digital or 
blended learning. As interesting as this enquiry has been to carry out, the time frame and 
environment should be improved and implemented significantly in order to produce 
admissible and significant results.  
One unavoidable conclusion that this enquiry has produced is that, not surprisingly, 
socialisation is vitally important to learners’ wellbeing and progress. Although socialisation is 
not uncommon in digital spaces especially for young people, classroom-wide interactions are 
not organic during digital learning and group-based activities, particularly in such difficult 
times, have fallen behind content-focused learning.  
The fact that, according to my knowledge of these pupils’ attainment in science, the group 
was composed of mostly high achieving students is quite relevant when keeping in 
consideration parallel findings made by Saleh in 2005: “Results on social interaction indicate 
that heterogeneous groups produce higher proportions of individual elaborations, whereas 
homogeneous groups use relatively more collaborative elaborations.”. Participation in this 
enquiry was voluntary, so it is not surprising that traditionally “keen” students would want to 
be included however this presents a bias in the enquiry as it is a notorious fallacy of statistical 
studies.  
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