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Rationale  
 
The GTCS Standards for Full Registration state that registered teachers must ‘have secure 
knowledge and understanding of current guidance on the use of digital technologies in 
schools and know how to use digital technologies competently to enhance teaching and 
learning.’(GTCS) This teaching requirement has become a vital priority for all teachers due 
to the disruption to in-person education as a result of the COVID-19 pandemic. Reflective 
practice, academic research and collaboration with teachers have identified the need for 
practitioners to develop tools and practices which enable teachers to deliver high quality 
teaching and learning online. Learner conversations have been very much limited during the 
online learning period. This means that young people have had fewer opportunities to gauge 
their own understanding. Furthermore, teachers have had fewer opportunities to assess the 
progress of learners which would enable them to direct future teaching and learning in order 
to meet the needs of their classes.  
 
There is a plethora of research which attests to the importance of regular and routine 
formative assessment in the classroom. Dylan William (2007) concluded his research on 
formative assessment by claiming that ‘formative assessment appears to be one of, if not the, 
most powerful way’ to improve pupil achievement. Furthermore, research conducted on 
secondary school pupils demonstrated that learners who had been formatively assessed 
scored ‘significantly higher’ than learners who were not assessed (Mehmood et al, 2012).  
 
Research on the impact of formative assessment on educational attainment online has 
demonstrated similar results: a recent study comparing online learning across two semesters 
found that the implementation of formative assessment strategies such as quizzes and tests 
were ‘effective in enhancing learning outcomes’ and, as such, the researchers recommended 
the use of such online interventions for teachers (Chen et al, 2021).  
 
Crucially, then, teachers must have access to online platforms and tools which enable them to 
formatively assess pupils’ understanding and to motivative pupils to stay engaged in their 
learning. The key question is this: does Microsoft Forms provide teachers and pupils with a 
helpful platform for formative assessment during online learning?  
 
Aims  
 
The aim of this enquiry was to evaluate the use of Microsoft Forms as a tool to formatively 
assess S1 pupil understanding. This enquiry aimed to examine the extent to which the tool 
would provide pupils and teachers with a clear indication of pupil understanding and 
progress. The enquiry also aimed to ascertain whether the Forms quizzes would help to 
reinforce and consolidate the week’s learning. Furthermore, given the challenge of 
motivating pupils to stay engaged while they are working from home, the study aimed to 
determine how valuable the tool was regarding pupil engagement, motivation and enjoyment.  
 



                                                                                                                               

 

Methodology  
 
The enquiry was conducted over four weeks with an S1 mixed ability English class. Pupils 
completed their assignments on Microsoft Teams over the week and then they completed a 
10-question quiz, also posted on Microsoft Teams which tested them on the content of the 
week’s work. The questions were divided between the class novel, vocabulary building and 
literary techniques. Each question was a multiple-choice question with one correct answer out 
of a possible four.  
 
It was communicated to the class though Microsoft Teams via posts on the main page and 
voice-notes, that a score of nine or 10 out of 10 would earn them a tally-mark towards the 
class competition in which the pupil with the most tally marks by the end of the terms would 
earn a prize as a reward. Pupils were also informed that they would earn an extra tally mark if 
they improved their scores week by week.  
 
Findings 
 
Pupil Response to Task  
 
Pupils had a positive response to the quizzes. They had no issues with accessing or 
completing the quiz due to the Microsoft Forms platform being easy to navigate. Their quiz 
scores were generally high. Pupils were motivated by the competitive element of the quiz and 
individual pupils wrote messages on the main Teams page to proudly showcase their score. 
 
The number of submitted assignments was higher on the quiz that on the other assignments. 
This means that certain pupils were engaging in the quiz without having completed the 
assignments themselves. This, unfortunately in a few individual cases, made the primary aim 
of the quiz to formatively assess pupil understanding of the week’s work null and void. 
 
The quiz scores generally corresponded with the quality of the pupil’s work: the pupils who 
were earning nine or 10 out of 10 were the same pupils who were consistently submitting 
finished assignments which met, and at times exceeded, expectations regarding the success 
criteria. Similarly, the pupils who had only partially completed assignments or who had not 
yet fully grasped the material during the week were scoring lower marks.  
 
Evaluation Form 
 
Q1: Do you enjoy doing quizzes after you have completed your assignments? 
 
67% said yes; 33% said sometimes; 0% said no.  
 
Q2: Do you think the quizzes help you to remember what you have learned from your week's 
online learning? 
 
24% said yes; 50% said sometimes; 8% said no.  
 
Q3: Do you think the quizzes help to deepen your understanding of what you have learned 
from the week's online learning? 
 
55% said yes; 36% said sometimes; 9% said no.  



                                                                                                                               

 

 
Q4: Would you like to do more quizzes like these going forward? 
 
92% said no; 8% said yes; 0% said no.  
 
Q5: Does the element of competition (tally marks) motivate you to work hard on your work 
so that you can get a high quiz score? 
 
67% said yes; 8% said sometimes; 25% said no.  
 
Conclusions  
 
The instantaneous feedback that Microsoft Forms gives pupils, in terms of their overall score 
and the correct answer for each question, allows pupils to gauge their own progress 
immediately without having to wait for the teacher to mark and return their work. It is also 
evident from the evaluation forms that the majority of pupils found the quizzes helpful in 
bolstering their week’s learning: 91% of pupils choose either yes or maybe to question three 
which asked them whether they thought the quizzes deepened their understanding of what 
they had learned. Equally pertinently, the evaluation form highlighted the value of the Forms 
quizzes in terms of pupil motivation and engagement with 92% wanting to do more quizzes 
going forward and 67% saying that they enjoyed doing them. The fact that the submissions 
were higher indicted that pupils enjoy forms quizzes and are more motivated to engage with a 
task on this particular online platform. 
 
The quizzes provided a clear way of ascertaining whether or not pupils were learning the 
content thoroughly enough for them to identify the correct answers in the quiz. Forms’ use of 
pie charts which gives a visual depiction of percentages of correct and incorrect answers, 
provided an immediate way of gathering evidence ongoingly for how well learners were 
understanding the material. Notably, each week the majority of the pupils were correctly able 
to identify the definition of each of the words that they had learned during the week. This 
suggested that the vocabulary building activities were meaningful and impactful in enabling 
the pupils to retain the definitions of new and challenging vocabulary. With regards to the 
questions on literary techniques, in one particular question only 13% of pupils correctly 
identified the use of sibilant alliteration, whilst 53% mistakenly chose litotes. This was a clear 
and helpful demonstration, from the teacher perspective, of the need for further teaching and 
learning of more complex literary techniques going forward.  
 
Ultimately, this study has indicated that Microsoft Forms serves a variety of valuable 
purposes. It gives immediate feedback, it benefits pupil learning, increases motivation and 
enjoyment, and provides a clear and helpful way to evaluate learning and teaching from the 
teacher perspective. Microsoft Forms may, therefore, be an invaluable tool for teachers to 
use, not only online, but also once full-time in-person education resumes. It may serve to 
support teachers by helping them to guide their own planning and developing of resources 
and lessons in order to meet the needs of learners. 
 
Implications for Future Practice  
 
As this enquiry was only conducted with a single S1 English class it would be valuable to see 
the effects of using Microsoft Forms with a larger cohort of pupils. Similarly, it would be 
helpful to see the impact of Microsoft Forms across different curricular areas. It may be the 



                                                                                                                               

 

case that the platform and style of the quizzes is particularly helpful for formative assessment 
in some subjects more than others.  
 
In order to potentially support the findings of Mehmood et al (2012), it would be helpful to 
determine the value of this intervention by having a control group. This would strengthen the 
study by allowing for a comparison between the achievement of pupils who used Microsoft 
Forms compared to those who did not.  
 
Furthermore, if Microsoft Forms does provide an engaging and motivating way for pupils to 
track their own learning and achievement, it may be of great value to senior pupils who are 
sitting certificate courses. By completing Forms quizzes they have an immediate way of 
discerning their progress and an indication of their areas for development. It may be a 
valuable and engaging revision tool and a helpful platform for conducting mock assessments 
before final examinations.  
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