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Rationale 
During periods of remote learning in 2020, concerns were raised over the levels of 
engagement and emotional wellbeing of pupils. with teaching practitioners expressing 
anxieties over how this could influence pupils’ motivation and attainment (Lundie and Law, 
2020). Whilst it is clear that - within the standard physical classroom - engagement and 
interest can be increased through effective uses of praise and the fostering of a growth 
mindset (Dweck, 2007), it is unclear how praise can be used effectively during periods of 
entirely remote or blended learning.  
Heading back into a long potentially long and drawn-out period of remote learning, it is 
essential that pupils remain engaged with their work, in an effort to minimise the negative 
impacts on their attainment and wellbeing seen in previous periods. To this end, it may be 
helpful to make use of different methods of giving praise throughout the remote learning 
period, to hopefully encourage pupils in their learning and give appropriate recognition to 
pupils that are engaging fully and effectively with their work. 
 
Aims 
The aims of this enquiry were to: 

• Provide experiences of beneficial praise for demonstrations of effort during a period 
of remote learning. 

• Investigate pupil engagement, opinion and relative effort, to discover any potential 
impact that digital praise may have. 

 
Methodology 
This enquiry was carried out alongside four other practitioners, with each focussing on a class 
within a different year group. In addition to this, the enquiries were focussed on different 
subject areas, with two practitioners being based in English, one in History, another in 
Modern Studies, and myself in Computing/ICT. In the case of my enquiry, it focussed on an 
S2 class, of 20 pupils. This class was chosen in particular as it consisted of a range of abilities 
and personalities.  
To allow for as wide a range of experiences as possible, many different methods of praise 
were used over the enquiry period. Throughout the enquiry, pupils were praised directly on 
their levels of effort. Given my prior knowledge of the pupils within the class, praise was 
focussed on achievements that would be relevant to each pupil, such as presentation, 
handwriting and the given detail of answers. 
For the first two weeks, a particular effort was made to provide specific personal praise 
through private feedback on pieces of work. This allowed pupils to experience private 
feedback, at a time where the class were still settling into the concept of remote learning. 
During week three, “Praise Emails” were sent to the parents & carers of pupils. This system 



 

was already in place within the school to replace the use Positive Referrals, and I made sure 
to request them for pupils who had clearly shown a high level of effort in their submissions. 
Whilst this praise was still private in essence, this did allow for pupils to share in their 
achievements with their families. 
The Praise function within Microsoft Teams was used during week 4 of the enquiry period to 
give public praise to certain pupils, inside the class-specific channel. This gave the 
opportunity for certain pupils to be highlighted in front of the whole class and praised for 
their efforts and achievements. 
Again, in the fifth week pupils received “Praise Emails” to align with the fortnightly pattern 
within my department.  
Throughout the enquiry a weekly record of pupil engagement was kept, with pupils falling 
into one of three categories. Pupils were either “not engaging” - with pupils having entirely 
no interaction with the Microsoft Teams platform, “not submitting” – with pupils interacting 
with the platform but not completing weekly assignments, or “submitting” – with pupils 
having interacted and completed assignments. Additionally, a small and anonymous survey 
was made available during week 5, to allow pupils to provide their opinions on how praise 
was being used. This survey was created to match those of the other members in my group, to 
allow us to compare similar answers. Whilst hard to quantify, pupil effort can also be 
compared through reviewing work submitted over the course of remote learning. This 
allowed for pupil engagement, opinions and effort all to be gauged, with specific statistics 
available for both pupil engagement and opinion.  
 
Findings  
Pupil Engagement 
A graph showing pupil engagement over the enquiry period can be seen below in Figure 1. 
This shows a slight increase in pupil engagement over the space of the five weeks, with a 
slight dip at the end of the enquiry period. The focus class consisted of 20 pupils in total. 
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It should be mentioned that the second week (week beginning 08/02) was the half-term 
holiday, with pupils only in school – albeit remotely – for the Thursday and Friday. This 
could explain the drop in engagement for that period. Additionally, the work set within the 
department during the final week (week beginning 01/03) was a summary challenge to finish 
off a unit of work. The absence of new learning content in that week may have contributed to 
a dip in the amount of work being submitted. During the course of the enquiry, the pupil 
support team within the school were also making a concerted effort to address issues with 
pupils classed as “Not Engaging”. This is highly likely to have played a large part in the drop 
in the number of “Not Engaging” pupils, and its consistent number after the third week.  
  
Pupil Opinion 
Of the class of twenty, nine pupils in total responded anonymously to the survey in week 5. 
The survey itself consisted of five questions, one of which was to allow for extra comments 
from pupils. The questions included in the survey were identical to those asked by the other 
members of the enquiry group.  
For question one, pupils were asked “How do you feel when you receive praise from your 
teacher?”, with the available responses being “Good”, “Proud”, “Embarrassed” and 
“Nothing”. This can be seen below in Figure 2.  

Of the responses, two-thirds of pupils said that praise made them feel “Proud”, with the other 
third responding with “Good”. There were no responses for either of the other answers.  
The second question asked pupils “Do you think you work harder when you receive praise 
from your teacher?”, with the responses of “Yes” and “No” being available. Of the responses, 
every pupil answered with “Yes”. This is clearly an overwhelmingly positive answer. 
To focus on the different types of praise given during the enquiry period, question three asked 
“Which type of praise do you prefer from your teacher during online learning?”, with the 
responses of “Individual”, “Public” and “Both” being available. Examples of each were 
given, with individual praise being noted as “positive referrals, email, positive feedback on 
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work” and public as “awards and mentions on Teams channels”, with awards being the Praise 
functionality available on Microsoft Teams. The responses can be seen below in Figure 3. 

 
Two-thirds of pupils stated that they preferred both types of praise, and the remaining third 
said that they specifically preferred individual praise. No responses specified that they 
preferred only public praise. 
For the last of the closed-choice questions, pupils were asked “When you see other pupils 
receiving praise online does it encourage you to work harder?”. Pupils were able to respond 
with either “Yes”, “Sometimes” and “No”. This can be seen in Figure 4. 

 
Just over half of the responses stated “Sometimes”, with the remainder stating “Yes”.  
The last question gave pupils an opportunity to provide any other statements, asking “Do you 
have any other comments on the use of praise by your teacher?”. All but two of the responses 
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were “No” or similar, with one pupil stating “No I think the praise is fine” and another “I 
think it’s positive and that my effort has been noticed”. Once again, this was an encouraging 
response. 
 
Pupil Effort 
Whilst effort itself can be very hard to quantify, it is clear from reviewing and comparing 
work from pupils over the enquiry period that the relative levels of effort from pupils 
increased. Pupils’ answers were clear and well-written, with time and effort clearly being put 
into handwriting, presentation and the quality of given answers. 
 
Conclusions 
When considering pupil engagement with reference to Figure 1, it can be seen that the given 
praise has had little to no impact on overall pupil engagement. This is especially clear when 
the efforts of the pupil support team are also considered, as the decrease in “Not Engaging” 
pupils can be entirely attributed to them.  
However, it is clear from survey responses that pupils appreciated the praise they received for 
their effort over the remote learning period, and that they found it encouraging to have their 
effort noticed and recognised. In general, pupils stated that they found receiving praise for 
their efforts made them feel proud and encouraged them to work harder, whilst seeing 
classmates receive praise also pushed them in their work and inspired them to work harder. 
Additionally, it can be assumed that the different praise experiences encouraged pupils to 
work harder and spend more time on their weekly assignments. This could clearly be seen 
when reviewing and comparing pupil work, especially that of pupils who had received 
individual praise for things such as handwriting and presentation.  
Given that only the pupils who were engaging and submitting work were receiving praise for 
their efforts, it can be assumed that the increase in the quality of their work can be partly as a 
result of the different forms of praise they experienced. 
 
Implications for Future Practice  
Going forwards, if there was to be another period of remote learning, I would make sure to 
utilise the same methods of giving praise to my classes and would do so in the same 
frequency and amount. Whilst there was no discernible impact on pupil engagement, the 
praise was encouraging and meaningful for those that engaged and submitted work. 
Additionally, the increase in effort was clear from the improvement in quality of the work 
that was received.  
As we gradually return to standard in-person teaching, it may be helpful to continue 
providing praise in some of the same ways. For example, sending emails to parents in the 
place of positive referrals may encourage pupils to share their achievements with their 
families. Additionally, providing badges and awards through the Praise function on Microsoft 
teams may be a valuable form of public praise, especially in instances where pupils are 
submitting work using the platform.  
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