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Rationale 
 
This particular focus was chosen to better my own practice and ultimately to maximise 
effective progression for learners. As discussed by Sadler (1989) the main purpose of 
feedback is to reduce discrepancies between current understandings and performance and a 
goal. As a result of feedback it is believed that this will allow students to better themselves 
and improve learning.  
 
My experiences have led me to question which feedback type is most effective whilst also 
exploring the different impacts dependent on the feedback method. With reference to current 
educational issues and the drive for assessment for learning as outlined by Mittler (1973) it 
seemed appropriate to evaluate the importance and impact of this. As stated by Hattie (2012) 
gathering and assessing feedback are really the only ways teachers can know the impact of 
their learning, thus it seems likely that in order to improve teaching and learning, we too must 
consider the strategy of feedback that is being used and if this is effective. 
 
 
Aims 
 
The aim of this enquiry was to investigate the use of different types of feedback and if there 
are any impacts on their learning linked to the feedback type used. In addition to this, it will 
be interesting to identify the children’s own views on feedback and if there is any change in 
their progression and if this correlates with a specific type of feedback that is used. 
 
Methodology 
 
The enquiry was conducted over a 3 week period which focussed on 10 different children 
within my primary 3 class. The enquiry evaluated what impact different types of feedback 
had on pupil learning. The enquiry concentrated on the curricular area Numeracy and 
assessed if there were any changes in progression in addition to any impact made on learning.  
 
Qualitative data was collected in week 1 through a Microsoft form. A questionnaire was 
issued to identify children’s opinions and views of feedback and also gave opportunity for the 
researcher to explain the types of feedback that were mentioned in the questionnaire. There 
were 10 questions which gave the children a variety of opportunities to discuss their own 
opinions as opportunities to select the feedback that they believe works best for them. The 
questions were designed so that the child could complete the questionnaire on their own, 
however due to technology issues the child and the researcher completed the questionnaire 



together. To reduce bias, the researcher read the question aloud, but did not give any further 
input. 
 
During week 1 and week 2, the 10 children were given written comments on their work in 
both their fractions work as well as their big maths tasks.  The children were given a positive 
comment and an area for development.  The data was collated by photocopying examples of 
the children’s work during week 1 and week 2.  Figure 1 and 2 demonstrate the children’s 
work and the feedback that was given. 
 
Figure 1 – Examples of written work where written feedback was given 

 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2 – Examples of practical work where verbal feedback was given 
 

 



During week 3 of collecting data, the children were provided with verbal comments. These 
followed the same template as that of the written, by giving the child both a positive 
comment as well as an area to develop. To illustrate that the child had been given feedback, 
the teacher marked (VF) on their work.  
 
At the end of week 3, children’s work was also photocopied to allow the researcher to 
compare findings. On completion of week 3, the questionnaire was re-issued to all 10 
children. This was similar to the original questionnaire given in week 1, however now with a 
greater understanding of feedback, the children were able to grasp the questions and complete 
with limited support. This created a further data source, which would contribute to additional 
information and determine if the child’s own opinions had differed from the beginning of the 
enquiry.  
 
It must be stated that as these children had only just returned to face to face teaching, there 
were 2 weeks of revision and 1 week of new learning so this this must be considered within 
the findings of this study. 
 
Findings 
 
It seems apparent to note that the findings demonstrated that the children that took part, did 
not truly understand what ‘feedback’ meant. Therefore this meant the researcher had to 
discuss the meaning before the study could be conducted.  
 
The questionnaire used at the beginning in Week 1 highlighted that the children need 
feedback as they believe it “Lets me know if I am right or wrong” and therefore it is 
something that is required. Yet, there were differing opinions on which type of feedback. Out 
of the 10 that participated, 3 children said they preferred written feedback, 3 said verbal and 4 
said they liked a combination of both. This shows a range of preferences amongst the 10 
children. Figure 3 and 4 highlight the change in feedback preference after the children had 
experienced written and verbal. 
 
Figure 3 - Pre enquiry Questionnaire Data – Question 2 

 
 
 
 
 
 
 
 
 

Figure 4 – Post enquiry Questionnaire Data – Question 2 
 
 
 
 
 
 
 



 
After the work had been collated, it seemed apparent that written comments were preferable 
for some, however these comments had very little impact as the same comment had to be 
used again for some of the children. However, during week 3 when verbal feedback was 
being used, this was instant and therefore allowed the child to ask further questions if they 
were unsure. 
 
The final questionnaire demonstrated that opinions had now changed as shown in figure 4.  
Three children noted written was preferred, 4 for verbal and 3 noted both. This demonstrates 
that after experiencing aspects of both, children do feel the need for verbal comments when 
necessary.  
 
Comments made from the children about verbal feedback include;- 
 “It is easier to understand”,  
“If you tell me it, I can remember it in my head”  
“When it is verbal I can like keep it in my head more”.  
 
 However, some also discussed their need for written feedback- 
 “If it is written and I miss it, then I can see what mistakes I have made”,  
“It helps me remember it if is written”   
“Because I like written so I can read it better”. 
 
Figure 5 illustrates which feedback the children found most useful. 
 
Figure 5 – Post enquiry Questionnaire Data – Question 8 
 

 
 
 
The findings illustrated that feedback is a highly effective assessment tool when used 
appropriately. However, naturally there were opportunities that arose that blended themselves 
to specific types of feedback. For example, the children were working with a summative 
assessment where written feedback was deemed more accessible. However, during practical 
experiments such as using ‘Play-doh’ for fractions, it was more appropriate to provide the 
individual with specific verbal feedback which would allow them to respond imminently and 
update with any necessary changes. 
 
Conclusion 

 
To conclude, I feel that using different types of feedback had no major changes in the 
learning of each child. However, it is clear that the children’s views on feedback did change 
during my enquiry.  Some children benefitted from immediate verbal feedback as this would 
allow them to update and change their work instantly. Whilst noting that feedback is an 



essential part of learning, I feel that the types of feedback given to children should be suited 
to each child’s own needs, it is the teacher’s job to find the best methods to support a child’s 
learning and using the most effective type of feedback is part of this.   
 
The findings also demonstrated that there are aspects of the curriculum that are more suited to 
specific feedback types. Use of written feedback can be crucial, but is not always read and 
does not give the child an opportunity to discuss and evaluate. However, it has also 
highlighted the fact that perhaps children need additional opportunities to read and then 
reflect on written feedback to allow them to learn from their mistakes.  
 
Above all, it is clear to me that when feedback is used correctly and effectively, it will have 
an impact on learning. This is something that is a key element in teaching to ultimately 
ensure the best platform for the learners of today. 
 
 
Implications for Future Practice 
 
As this was a small enquiry involving just 10 children in one curricular area, over a short 
period of time any implications on future practice will be minimal. My findings demonstrated 
that feedback was most effective when considerations was given to the type of task the 
feedback was being completed by the children. Therefore, with regards to my own future 
practice, I will continue to ensure that I am using specific feedback in the most effective way 
to fully support pupil learning and progression. The research for this enquiry was only used 
within numeracy lessons so it would be beneficial to do some similar research in different 
areas of the curriculum to identify if types of feedback are more suited to the subject where 
the learning is taking place. 
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