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Rationale 
 
Across Scottish schools the concept of formative assessment is widely discussed and adopted 
in hope to actively involve pupils in their learning (James, 2017). Thus, leading to deeper 
engagement and awareness of where they are within their educational journey. Assessment is 
for Learning (AifL) is an integral part of informal formative assessment, involving things like 
questioning techniques, feedback, alongside peer and self-assessment (Black and William, 
2003). 
 
Worrell (2016) explores the concept of formative assessment, and how it incorporates a range 
of tools that provide feedback to better, improve or broaden learning and achievement. 
Similarly, with the progress of interventions that advance pupils learning, formative 
assessment provides an ongoing data on the student’s existing understanding which in turn, 
allows the teacher to determine if the lesson needs modification to maximise more effective 
learning (Nicol & MacFarlane, 2006). 

Due to the current climate and the status of on-line learning, the opportunity has arisen to 
further explore the use of digital forms for formative assessment. The reason for this focus is 
to assess the effectiveness of Microsoft Digital Forms on the TEAMS platform to establish its 
effectiveness in the current learning space, but also moving forward within the process back 
to face-to-face learning. The use of the Microsoft Forms programme will display learners 
understanding and knowledge of a block of lessons over a 4-week period.  

The Scottish government’s aim to support all learners to be involved in the processes of their 
learning (Scottish Government, 2008), alongside the presented evidence, indicates that it was 
appropriate to focus this enquiry on the use of a form of exit pass using Microsoft Forms and 
determine how effective they are in allowing pupils to self-assess their own level of 
understanding. 

 

Aims 

The aim of this enquiry was to investigate the effects of using Microsoft Forms as a method 
of formatively assessing pupils understanding at the end of the lesson throughout 4 separate 
lessons in a secondary PE class, to allow pupils to self-assess their own learning. 

 

 

 



Methodology 

The enquiry looked to assess S2 Pupils over a 4-week period, including 4 whole lessons. The 
block of work is focussed on Health and Wellbeing and the development of physical, mental, 
emotional, and social wellbeing.  

Each lesson followed a uniform format; including the starter, task order and assessment 
method to ensure familiarity for the pupils and increase the chances of engagement. Each 
lesson, a Microsoft Form was attached as a plenary task for the pupils to answer 5 questions 
based on their understanding of the lesson. Every lesson progressed from the last, and 
questions were related to the previous form. The form consisted of both quantitative and 
qualitative data to gain an insight into the overall understanding of the learner.  

The task and learning intention were made clear to all pupils during each lesson to ensure 
responses and work were as accurate as possible in their self-assessment. This coincides with 
Black and William (2010) view that pupils must have a strong foundation of understanding of 
what they are trying to achieve to accurately assess themselves. Similarly, the instruction of 
how to complete the Microsoft Form was attached to each assignment to eliminate the 
possibility of void answers/evidence for the purpose of the enquiry.  

Pupils were made aware that their responses would only be seen by the class teacher and 
should be as open and transparent with their answers and opinions as possible to ensure 
feedback and progression of each lesson was relevant and progressive to their understanding 
based on the evidence the forms provide.  

 

Findings 

The results from the forms indicate that most pupils felt comfortable expressing their 
understanding and personal views on the wellbeing topic being covered. Each lesson, the 
class were asked to rate their understanding from 1-5 stars (1 = do not understand, 5 = I 
completely understand) of the topic and the lesson. This was seen to rise over the weeks as 
the pupils understanding of the subject grew and they became more confident with the 
concept of wellbeing as they had experienced more tasks and challenges to support their 
learning. This was a good way to gauge overall understanding briefly and highlight any 
individuals who did not seem to be progressive in their overall understanding.   

Similarly, there was opportunities to gain an insight into each pupils’ thoughts and feelings 
on the topic, and to put their personal understanding into their own words. This meant for 
opportunities for learners to express themselves and be open to stating their confidence or 
doubts about their personal understanding of lessons. An example to show how a pupils 
understanding has developed at the mid-point through the enquiry is a statement which reads 
‘I think I understand more about what wellbeing is now. It’s more than what I thought, I am 
starting to see how doing more activity actually makes me happier and that’s interesting to 
me’. This displays the learner making links to their physical and emotional wellbeing. The 
same learner the week before, stated ‘I don’t know why wellbeing links to PE really, PE is 
just playing sports and stuff’. These two statements, a week a part, show a progressive 
understanding and appreciation based on that pupil’s opinion and understanding of the topic 
and lessons.  

Finally, at the end of the block of lessons, learners were asked to explain in their own words 
‘what wellbeing means to you’. This allowed for personalisation and allowed individual 
opinions to come through in the data. An example from a learner read ‘it means I can stay 



healthy not only with my body but with my mind and I think the way the world is just now 
not being able to go to school and see my friends is bad for my wellbeing, so I like knowing 
other things that are good for me now.’ This shows that pupil confidence had grown greatly 
in their openness to discuss their opinions and in their understanding. 

 

Conclusions 

In conclusion, the use of Microsoft Forms as a tool for formative assessment has been greatly 
received and adopted by the learners within this enquiry. The engagement and uptake of the 
form gradually increased over time, indicating that pupils felt more comfortable being honest 
and confident in their responses as the enquiry progressed and their knowledge improved.  

As the forms are anonymised to the wider class group and only seen by the teacher, I believe 
this meant the information and data gathered from the forms was be more accurate as there is 
no pressure to be seen to not understand something or compare learning to another peer. This 
led to responses being personalised and honest which is the best way to ensure progressive 
and purposeful learning is taking place as the teacher can then give individual feedback, and 
tailor lessons to address areas which need a greater focus.  

Contemplating the information gathered, using Microsoft Forms for formative assessment 
can be an effective strategy for pupils to become more confident in assessing their learning 
and their understanding of lessons.  

 

Implications for future practice 

For future practice, the enquiry should be conducted over a longer period to ensure that 
engagement levels would not drop as an ongoing method of assessment within lessons. 
However, the findings show that the enquiry was successful in allowing pupils to engage in 
self-assessment and reflection through formative assessment. Due to the current 
circumstances of online learning being a driver for this method of assessment, it would be 
useful to explore if using Microsoft Forms at the end of a face-to-face lesson (ensuring 
anonymity from wider class group) would ensure greater reflection and self-assessment 
moving forward and away from digital learning. This may prove to be a more effective way 
in gaining an insight into pupil understanding and allow teachers to personalise feedback and 
plan more accurately based on the data gathered from the form within the plenary or exit pass 
task. 
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