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Rational  
Due to COVID19, education has gone through a major change we have never been faced with 
before and was delivered online. As children were at home, we wanted to research the 
engagement of the children and if there was any possible way that we could increase the 
engagement of all children in our class to ensure they were still in learning at home. 
 
Aims   
The aim of this enquiry was to determine whether teacher engagement via video calls had an 
impact on pupil engagement online.  
 
Methodology  
This enquiry took place in a Primary 4/5 class of 22 pupils, on an online setting through 
Seesaw and TEAMS. All children from the class were involved in the study. The enquiry 
took place over a four-week period and involved the observation of engagement from the 
children online. The enquiry observed and compared the engagement of the children on two 
different days of the week. One day with no video contact and one day with video contact. 
Over the four weeks, the children engaged in their normal tasks each day and on a Thursday, 
they would have the opportunity to engage in a live meet up with the teacher and their 
classmates. The meet ups involved fun games and activities.  
Over the years, empirical studies have shaped the emergence of engagement both as a 
strategy for improving educational achievement and as an independently valuable outcome of 
schooling. (Dunleavy, J & Milton, P, 2010). For the enquiry it was important to track the 
engagement of the children throughout. Not only did this allow for tracking data for the 
enquiry but it also highlighted the number of children missing out on learning due to not 
engaging in home learning. As a teacher, this highlighted what could be changed to help 
make online learning more engaging for the children to hopefully increase pupil engagement. 
Early	studies	defined	student	engagement	primarily	by	observable	behaviours	such	as	
participation	and	time	on	task	(Brophy	1983;	Natriello	1984)	(Fredricks,	2011).		The	enquiry	
involved	tracking	engagement	of	children	through	returning	tasks	on	the	non-video	call	day	and	
through	returning	tasks	of	attending	the	video	call	on	the	video	call	days. 
At the end of the four-week period, the children were given a questionnaire about the home 
learning experience to complete. The questionnaire involved 5 questions where the children 
could answer yes/no or select the emoji. The questionnaire was a child friendly way of 
collecting the children’s opinions on home learning and live video calls. This was also an 
easy way of collecting the meaningful data for our enquiry. Questionnaires give the 
opportunity to gather information that learners are able to report about themselves, such as 
their beliefs and motivations about learning or their reactions to learning and classroom 
instruction and activities. (Xerri,2017). The questionnaire was sent out to the children via the 
online platform Seesaw, they were given a link that took the children to the questionnaire 
page on TEAMS.  The questions were as followed: 
 
 
 
 
 
 



Table 1- Questionnaire questions   
How did you feel about Online Learning?  

 
 
 

Did you manage to log in during school hours? Yes 
No 

Did you like the video calls? Yes 
No 

How did the video calls make you feel?  
 
 

Did you find the video calls made you want to finish your work that day? Yes 
No 

 
 
Findings  
The results of the questionnaire and observations of teacher contact video calls to non-teacher 
video calls are presented in the tables below. 
 
Table 2- Home Learning engagement tracker  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
According to table 1,  
 
 
 
 
 
The enquiry started 3 weeks into home learning. Throughout the four-week period of the 
enquiry, we tracked the children’s engagement on two days of the week, Tuesday and 
Thursday.  
 
Week 1 
From the chart we can see that on week 1 there was a very high engagement of 19/22 pupils 
active online for home learning on the Tuesday with no video call. On Thursday, the day of 
the video call, we can see there was a drop to 15/22 children active online for home learning, 
a decrease of 4 children. 
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Week 2 
In week 2 of the data collection, we can see a drop in engagement. From the chart we can see 
that on week 2 there was 17/22 children active on the non-video call day. On the day of the 
video call the children active online dropped to 14/22, a decrease of 3 children. 
 
Week 3 
In week 3 of the data collection the engagement from the children stayed the same as the 
week before. On the non-video day there were 17/22 children active online. On the day of the 
video call, the engagement of children remained at 17/22 children active online. 
 
Week 4 
On the final week of data collection, the engagement level dropped again. On the day of the 
non-video call there were 16/22 children active online. On the day of the video call the 
engagement of the children dropped to 15/22 children active online, a decrease of 1 child. 
 
At the end of the four-week a questionnaire about home learning was given out. Only 7/22 
children completed the questionnaire. The results were as followed: 
 
Table 3- Questionnaire Results  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From the questionnaire, it shows that most children voted the emoji for how they felt 
about home learning. It shows that most children did enjoy the video calls and felt that the 
video calls encouraged them to finish their home learning work that day. 
 
Looking at the data gathered across the four-week period the contact with the teacher via 
video call decreased the engagement of the children online. From week one to week four the 
engagement of children online drops slightly each week 
 
Conclusion  

Overall, we can see that the contact through video calls did not increase the engagement of 
children participating online. This could be due to a number of reasons. As children were 
working from home, many children in the class may need support from their parents to access 
online or complete their tasks. Many parents may have had work commitments and may be 
unable to help their children with their online learning. As the enquiry tracked the 
engagement of children online, this does not account for the children who may be completing 
their tasks but had not uploaded their work online at the end of the day. Studies have stressed 
the importance of sufficient communication and contact with tutors and other students, with 
the presence of the online instructor being particularly important to avoid students 
experiencing a sense of isolation and ‘aloneness’ (Muir, Douglas & Trimble, 2020). Due to 
the situation, we were faced with being out of our control, we can see that face-to-face 
teaching is the best way to ensure that all children are engaged in their learning. 

Implications  
Engaging in research is an important means by which teachers can enhance teaching and 
learning, and develop as professionals. (Xerri,2017). The research into this enquiry has been 
beneficial to my practise as it has given me an insight into the children in the class 



engagement and parental involvement. It has highlighted areas that the children will need to 
revisit on returning to the classroom. It has also highlighted ways that I can make my own 
practise more engaging and interesting to the children to boost their involvement and 
enjoyment of their tasks. The experience of enjoyment sparks creativity, provides a 
deeper learning experience and allows the individual to connect various concepts, skills, and 
knowledge together. (Jalil, 2020). As the enquiry was a small scale, it is hard to understand if 
teacher contact in an online environment has an effect on pupil engagement. To have a more 
definitive answer to this, the enquiry would need to be carried out in a much larger scale. The 
enquiry has been beneficial to my practise as if we were ever faced with a similar situation 
where education is out on an online base, I would be more knowledgeable in how to deliver 
meaningful and engaging lessons online. 
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