
 
 

Hands Up! 

 

Name: Gemma Redford 

Group: 1C 

 

 

Rationale 

With the current global pandemic, the use of digital learning has soared. National Lockdowns 

have been necessary in order to stem the rise in Covid-19 cases and keep as many people as 

possible.  This has resulted in most pupils engaging in digital learning from home and 

concerns have been raised by teachers about level and quality of participation and 

engagement in digital learning. Considering that effective strategies to increase engagement 

is vital to children’s learning (Martin and Bolliger, 2018), it is important effective digital 

learning takes place to ensure, the attainment gap is not further increased during this period 

of National Lockdown.  

 

Digital learning does, however provide opportunities for learning Somekh (2007) identified 

links between improved school performance and the use of engaging digital technology. To 

support this, the Department for Education (DfE) provided 1.3 million laptops and tablets to 

disadvantaged pupils (Gov, 2021). Microsoft Teams has been widely used across the United 

Kingdom, for digital learning and interactive features built into Teams such as ‘Hands-Up’ 

and ‘Chat Box’ are increasingly used as part of live lessons. To use these features correctly, 

children are required to have prior knowledge on how the work and when to use them 

appropriately. These features provide the opportunity for pupils to engage with the teacher 

and their classmates, as they would do if they were in the classroom environment. They 

provide scope for all pupils to engage with the lesson, including pupils who were unable or 

unwilling to use the camera or microphone.  

 

 

 

 



 
Aims  

This enquiry aims to:  

• observe and record the impact of using interactive features on class participation and 

engagement during live lessons. 

• observe and record the impact of using interactive features on individual participation 

and engagement during live lessons. 

 

 

Methodology  

This enquiry took place over a 4 weeks period, in a composite P5/6 class of 21 pupils. 

Opportunity to engage in live lessons was provided daily through morning ‘check-ins’ and 

live literacy and numeracy lessons. At the beginning of each live input, children were 

reminded of the ‘hands up’ and ‘chat box’ interactive features available during the live call, 

and how they should be used appropriately.  During lessons, when pupils were asked 

questions, they were given appropriate ‘thinking-time’ before being asked to either raise their 

hands or put their answer in the chat box, depending on the nature of the question.  

 

Data was collected through various means during the enquiry:   

• Data was collected during live lessons twice a week.   

• Data was collected from a focus group of five children.   

• Class/school questionnaire 

• Documentary Analysis 

 

A school questionnaire exploring pupils’ experiences of digital learning was also conducted 

(see Appendix I). This questionnaire was conducted at the beginning of this enquiry and after 

the four weeks had passed.  

 

The focus group was made-up of five pupils with excellent attendance at every live offering.  

Over the 4 weeks of the enquiry findings these pupils’ interactions were recorded during live 

lessons:  

• Did they participate in the lesson?  

• Did they use any of the interactive features? 



 
 

Finally, a documentary analysis of pupils’ work took place when pupils were asked to 

complete a set task.  This analysis explored differences in quality of work submitted by 

pupils who had high level of participation and engagement in live lessons compared to those 

with low level participation and engagement.  

 

 

Findings  

Evidence from the focus group, was analysed to identify impact of interactive features during 

digital learning. The following was indicated from questionnaires from the beginning of the 

enquiry and then again at the end. Pupils were asked to answer questions with a rating from 

1-10 and leave comments if they wished.  

 

Table 1: “From 1-10, how often do you engage in discussions during the live lessons?” 

 

 Beginning of Enquiry End of Enquiry 

Child A 10 

“I like still being able to talk 

to all my friends” 

10  

“I like having discussions 

about our learning” 

Child B 2 

“It is cringe” 

9 

“Using the chat box means I 

don’t have to turn my 

microphone on” 

Child C 2 7 

“I like not having to turn my 

camera and microphone on 

if I don’t have to” 

Child D 8 

“When I know the correct 

answer, I will answer” 

8 

“I put my hand up when I 

know the correct answer” 

Child E 4 7 



 
“I come on every day and 

will ask questions if I need 

to” 

 

The focus group responses to the question “How well do you understand how to use the 

hands up feature and chat box and how often to do use these features?” can be seen in 

Table 2.  

 

Table 2: “How well do you understand how to use the hands up feature and chat box and 

how often to do use these features?”. 

 

 Beginning of Enquiry End of Enquiry 

Child A 7 

“I use the chat box a lot to 

talk to my friends” 

10 

“I know how to use them 

both and only use them for 

lessons” 

Child B 2 

“I don’t like having my 

camera on.” 

9 

“I use the chat box to answer 

questions” 

Child C 4 

“I know how to use them but 

don’t really” 

8 

“I put my hand up a lot for 

fist to five and use the chat 

box so I don’t have to turn 

my mic on” 

 

Child D 6 

“I talk to friends in the chat 

box” 

8 

“I put my hand up a lot 

when I know the right 

answer” 

Child E 1 7 

“I use the chat box when I 

have questions” 



 
*some comments have been edited for length and clarity. 

 

This shows that all pupils changed their use of the interactive features and Child B, C and E 

began engaging more with the live lessons. This highlights that when pupils had a greater 

understanding and use of the interactive feature of their live lessons, they began to engage 

more with the lesson. It was clear from responses that some pupils, believed the chat box was 

just there to talk to friends. Pupils were then reminded that during the live lessons, the chat 

box should only be used to answer questions during discussions and questioning. This is 

evidenced in answers from Child A and D. Once the rules on using the chat box were further 

established, it cleared the chat box to be free for discussions and answers. This is further 

evidenced in Appendix II. 

 

Furthermore, through noting the questioning that occurred in class, pupils became more 

engaging and readier to answer questions after using one of the interactive features. Before 

incorporating the use of these features, often, pupils would not answer questions or would 

only use the chat box to speak to friends. When a question was asked, pupils were given time 

to think, and then put their answers in the chat box or raise their hands up feature, children 

were more likely to answer and engage.  

 

The use of assessment through teacher marking, further provided evidence for engagement in 

live lessons. It was noted that when pupils actively engaged with the interactive features and 

got involved with discussions and questioning, there was further engagement when 

completing assignments. Pupils who engaged in lives, were able to complete the task as per 

the instructions and to a high standard.  

 

Conclusions 

Overall, including interactive features in online digital learning has a positive effect on 

pupils’ engagement. Evidence suggests that, the use of the interactive features allow pupils to 

engage with live lessons without having to be on the spot or feel embarrassed. For example, 

all pupils in this enquiry, identified a high engagement level when the interactive features 

were used. However, the interactive features must be implemented well to use these 

effectively. Once pupils understood that the features should only be used for questioning and 



 
answering in the lesson, results became even better. The use of the interactive features also 

has to be closely monitored to ensure they are used correctly. This suggests that, while the 

engagement during live lessons, did increase, this has to be closely monitored and noted. 

 

 

Implications for Future Practice 

This enquiry has identified the use of interactive features and highlighted the different 

techniques we must encourage engagement for pupils, whether this be on an online 

environment or in a classroom. Thus, in the future, teachers should, continue to use 

interactive features to encourage engagement. This will continue to be beneficial in all 

aspects of teaching. Finally, teachers should continue to engage with the pupils on how they 

feel about their learning and take this into their practice.  
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Appendix I: Children were asked questions such as “How often do you engage in 

discussions during the live lessons?” and asked to pick between a scale from 1-10 with 1 

representing the lowest rating and ten representing the highest, and asked to leave a comment 

explaining their rating if they chose to. 

 

Appendix II: The following figures evidence the change in comments when pupils had a 

further understanding on the chat box and that this is to be used for lessons.  

 

 

 
 

 

 

Figure 1: Screengrab of 
the amount of comments 
in the chat box of a live 
lesson before rules were 
established with the 
class. 



 

 

Figure 2: Screengrab 
from the chat box 
after rules were 
established to ensure 
the chat box was only 
used for questioning 
and answering. 


