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Rationale  
Existing literature and research unanimously agrees that good quality feedback has major 
benefits for pupils, for example research conducted by Brookhart (2008, p.56) argues that 
‘Feedback can improve a student's confidence, self-awareness and enthusiasm for learning’. 
Existing research, such as a study by Francis (2011), indicates that the types of feedback that 
teachers use depend on the age of the students, but much of the time, teachers use a variety of 
feedback techniques. Verbal feedback is common in the early primary years, but as children 
grow, teachers expose them to written feedback or peer feedback in order to cater to the 
different ways that they learn and take in information.  
In the current dynamic situation that Scottish Primary education finds itself in, with remote 
learning meaning that most pupils are completing work and receiving feedback online, there 
remains minimal research conducted into the efficacy of the different types of feedback offered 
remotely. This therefore offered a justification for a small scale enquiry to be conducted, to 
both inform our own feedback practices, and to contribute to a novel and contemporary area of 
research. Through this we wanted to ensure that children are getting the most out of their 
feedback and we as teachers were giving the children the correct opportunity to use their 
feedback effectively. 
 
Aims  
The main aim of this small scale, remote learning based study was to investigate if verbal or 
written feedback had a greater impact on pupils learning and engagement.  
 
Methodology  
This practitioner enquiry was carried out during remote learning for a group of 12 primary 7 
pupils over a period of four weeks. Two weeks of which the children received written feedback, 
and two weeks in which the children received audio feedback. The children in the group were 
all working at second level of the Curriculum for Excellence. A short questionnaire was sent 
out at the beginning and the end of the study to gage the children’s preferences regarding 
feedback and received 7 responses. 
The group then had two weeks of short written feedback comments left on Microsoft (MS) 
Teams, which gave feedback to the children on all aspects of their work uploaded remotely. 
The pupils then had two weeks of a verbal feedback which was delivered by audio files 
uploaded onto MS teams for the children to listen to. Both the verbal and written feedback were 
uploaded to private folders which only each individual could access and the comments with 
each form of feedback were broadly similar. 
Work produced following feedback was collated to establish whether the feedback given had 
been acted upon by the pupil. Whilst the ‘Insights’ section of MS teams was analysed to assess 
if the pupils had accessed their feedback to act upon it.  
  
Findings The initial questionnaire that was sent out to pupils to gage their opinions on their 
feedback and how they would like to receive it. 71% of respondents said they would like a 
mixture of both written and verbal feedback, providing reasons such as ‘It can be more detailed 
in person but written can always be looked back on and checked’ for their answers. 
Analysis of the ‘Insights’ on MS Teams during the period of written feedback showed that only 
4/12 pupils accessed their feedback despite the majority (9/12) of pupils uploading work. 



Analysis of the ‘Insights’ for the period of verbal feedback showed that 8/10 pupils accessed 
their feedback with 9/12 pupils uploading work. 
Analysis of the work uploaded during the period of written and verbal feedback showed almost 
no difference in the pupils work. 
The final questionnaire received 4 responses. The four respondents all stated that they liked 
having a mix of both verbal and written feedback. 
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Conclusions  
From analysing the responses to the initial survey, it is clear that the majority of pupils prefer 
a varied approach to their feedback. This echoes the aforementioned study conducted by 
Francis (2011) who discusses the benefits of a varied approach to giving feedback depending 
on a range of different factors, such as the pupil’s age. This preference for a varied approach 
to feedback was contradicted by findings whilst analysing insights. 
Analysis of insights showed that pupils were much more likely to access their feedback if it 
was verbal. Feedback during remote learning poses some difficulties, as the pupils accessed 
this feedback remotely, it is impossible to establish if the pupils themselves accessed the 
comments, if they have read/listened to the feedback in full and if they are absorbing any of 
the comments made. It is very difficult to draw any conclusions, as often pupils are receiving 
their feedback much later than they would be in school, by which time they have moved on 
and are less receptive to teacher comments. Furthermore, remote learning looks very different 
from house hold to house hold, some pupils are likely receiving some feedback from their 
parents/ carer assisting them with their work, which greatly impacts on how receptive and 
engaged they will be with teacher feedback. It can be deduced that it is difficult to draw 
concrete conclusions about the impact of feedback on pupil learning, but it is clear that the 
children in the study were much more engaged with their verbal feedback and more motivated 
to listen to it. However this conclusion should also be viewed objectively, were the pupils more 
engaged with their feedback, or did they access their verbal feedback because it was something 
novel and different? 
Analysis of pupils work mirrored the difficulties mentioned above, literacy and numeracy work 
submitted showed almost no differences in the period of verbal and written feedback. There 
are a number of reasons why conclusions cannot be drawn from analysing the pupils work. Not 
all pupils submitted their work, pupils are changeable and their work and motivation to work, 
especially in a global pandemic, varies greatly from day to day. Parental input is also a major 
issue, different pupils will have varying comments on their work from people at home from 
day to day, it is impossible to decipher if changes are due to teacher comments, or comments 
from those assisting at home. In short, there are too many uncontrollable variables to complete 
a study analysing pupils work in the midst of a global pandemic. A sample of a pupils work 
can be seen below, ‘Image 1’ shows a sample of a pupils literacy work completed during the 
period of written feedback, ‘Image 2’ shows a sample of work from the period of verbal 
feedback. 
Analysis of the final questionnaire proved difficult, the survey only received four respondents, 
which I believe was due to remote learning coming to an end on the day the survey was sent 
out. This must have had a major impact on pupil’s motivation to complete the survey. The lack 
of respondents meant that no major conclusions can be drawn, only assumptions, as the four 
respondents may not be representative of the sample. The only assumption that can be drawn 
from the return survey is that the pupils opinion towards feedback may have shifted, as the 
survey showed that pupils opting for a mix of both written and verbal feedback had shifted 
from 71% to 100%, as can be seen below. 
 
 
Implications for Future Practice  
 A publication by Taber (2010) discusses how professional enquiry is an excellent way to 
reflect and influence current practice due to being able to build a bank of first hand evidence. 
In the absence of objective and controllable first hand evidence, due to the nature of remote 
learning, it is difficult to implement much of my findings from this study in the classroom. 
Through this enquiry it is evident that a varied approach to feedback will engage and motivate 
pupils. Feedback should be varied depending on the work submitted, the age of the pupils, the 



task and the individual needs of the learner. However, any evidence gathered was taken over a 
short period of time. These findings cannot portray an accurate representation of the outcome 
of the effect of feedback on pupil learning. To confirm the full effect on pupil learning this 
enquiry would have to be continued and repeated several times to achieve more accurate 
results. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Image 1- Written Feedback 
 
 

 



Image 2- Verbal Feedback 
 

 
 
 
 



Bibliography   
Brookhart, S. M. (2008). Feedback that fits. Educational Leadership 65 (4), 54-59 
 
Francis, M. (2011). But Will It Improve Their Writing?: The use of Verbal, Peer and Written 
feedback as Formative Assessments. Journal of Classroom Research in Literacy, 4, 15-23. 
 
Taber, K. S. (2010). Preparing teachers for a research-based profession. Facilitating effective 
student learning through teacher research and innovation, 19-47. 
 

General Teaching Council Scotland. (2016). Open your mind to power of enquiry. Available 
at: http://www.teachingscotland.org.uk/professional-update/professional- learning/56- 
openyour-mind-topower-of-enquiry.aspx  

  
Scottish Government. (2006) AifL – Assessment Is for Learning: Supporting AifL. 
Available at: 
https://www.webarchive.org.uk/wayback/archive/20170701074158/http://www.gov.scot/Publ
ications/2006/09/15090146/1  
 


