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Rationale 
Remote learning has proved very challenging for teachers and even more so for their pupils, 
as the learning has had to continue out with the classroom environment. I wanted to use my 
practitioner enquiry to help motivate the children in my class and still give them 
achievements to celebrate. Doing this through goal setting seemed appropriate as Rogers 
(2009) states that the children having goals to work towards allows them to become aware of 
monitoring and controlling their behaviours. This seemed suitable for remote learning as the 
pupils could set goals independently when working online. Similarly, findings have shown 
that setting goals can help to improve; attainment, motivation and independence (Sides & 
Cuevas, 2020). The Scottish Government also aims for education to provide children and 
young people with experiences of challenge and success through the curriculum (Scottish 
Government, 2008), linking to goal setting as it is something for them to work towards 
achieving. Additionally, the Scottish Government states that allowing children to; talk about 
what they plan to achieve, take responsibility for their learning and set their own next steps 
through setting goals, provides them with experiences that will later benefit their planning 
and career choices (Scottish Government, 2009). 

Aims 
The aim of this enquiry was to determine what would happen when goal setting was 
introduced to remote learning through the virtual classroom with a Primary 7/6 class. The aim 
was to encourage engagement and motivation through setting goals and celebrating them 
when they were achieved. The children were also encouraged to take responsibility for 
evaluating their own progress. 

Methodology 
The enquiry took place over a 5-week period. For this enquiry it was beneficial to use both 
quantitative and qualitative data. It has been said that using both methods was more suited to 
teachers because we want to know what happened and then why it happened (Baumfield et 
al. 2013). To begin with a questionnaire was sent out to the class to find out what they 
thought about goal setting following a class meeting where goal setting had been explained. 
This allowed the pupils to have a say in how this experience would look and what they would 
like to achieve from it. The results helped to determine: how motivated the class felt during 
remote learning, if they liked to have goals to work towards and if they would prefer to set 
their own goals or have them set for them. Positive responses were received from the half of 
the class that completed the questionnaire, with the majority of them saying that having a 
goal helped to motivate them and that they would like the teacher to set goals. 

From this, a goal setting virtual classroom was created and posted on the class Teams page. 
The virtual classroom explained the goal setting approach, what their goal for that week was, 
a page for pupils to add their own goals (if they wanted) and an evaluation section for pupils 
to complete the following week. This meant that the pupils could sign their name if they 
accepted the teacher set goal or could write their own. Every Friday, there was a goal setting 



meeting on Teams. Here the class were able to discuss if the goal for the week had been 
achieved, celebrate the achievements and plan next steps. The teacher set goal changed every 
week to reflect the learning and teaching that would occur that week and most of the pupils 
chose to do the teacher set goal. 

An engagement tracker was completed every week which helped to monitor the engagement 
of the pupils from week to week. The specific sections of the tracker, for example, live lesson 
attendance, posting work etc. were monitored each week depending on the goals that were 
set. This allowed for tracking that was focussed on the engagement linked to that specific 
goal. 

The final thing done was posting another questionnaire for the pupils to evaluate their 
experience with goal setting. There was a response from seven pupils, which is less than half 
the class. That being said, the majority of those responses provided detailed and positive 
answers. 

Findings 
From the initial questionnaire sent and the discussion with the children in the class, they all 
seemed optimistic about their goal setting with many of them saying that they liked having a 
goal as it gave them something to work towards. 

The first teacher set goal was ‘to complete and upload my work independently’; this goal was 
set as the teacher was in school that week with the key worker and vulnerable children and 
therefore wouldn’t be able to deliver as many live lessons. Ten of the nineteen pupils in the 
class accessing their learning remotely accepted this goal. From the engagement tracker, it 
showed that 63% of the pupils in the class uploaded their work that week, achieving their 
goal. 

The second teacher set goal was ‘to attend and contribute in live lessons’. Six of the pupils 
signed the page in the virtual classroom accepting this goal with no one setting their own 
goal. From the engagement tracker, 63% of the pupils attended all of their live lessons that 
week. Many of the children explained that they achieved their goals by noting down all of 
their live lesson times and setting reminders so that they wouldn’t miss a lesson. 

The third teacher set goal was ‘complete Sumdog and IDL tasks everyday’. Seven of the 
pupils in the class signed to accept this goal. The engagement tracking showed that 58% of 
the pupils completed their IDL and Sumdog tasks every day that week.  

The fourth and final teacher set goal was ‘to work as a team by encouraging and 
supporting each other.’ This was to reflect the fact that the class were participating in the 
North Lanarkshire Sumdog competition, to try and encourage the pupils to work together to 
get our class on the leader board. That week, 58% of the pupils in the class posted 
encouraging messages and videos on our class Teams page throughout the week and 
completed their 1000 questions on Sumdog. As a result, the class placed 14th out of 514 
classes. 
 
The questionnaire sent to the pupils at the end of the enquiry received slightly less of a 
response from the first questionnaire, as only seven pupils responded. That being said, the 
responses received were very positive as most of the pupils said that they found goal setting 



helpful in keeping them engaged and motivated in their learning and would like to continue 
doing this. 
 
Conclusions 
The theory of goal setting is said to be one of the most effective in improving motivation and 
performance (Sides & Cuevas, 2020), that being said, there has been no research done on 
how it can have an impact through remote learning.  
Whilst the children who participated in this enquiry did show engagement and motivation, it 
did not help to improve the amount of engagement had from all of the pupils during online 
learning. However, there are many other factors contributing to this non-engagement and 
other measures had been taken to try to improve engagement that were not successful either.  
Given that the children who did participate displayed improvement in their engagement 
because of the goals and were able to be more independent in taking responsibility for their 
learning, it could therefore be argued that goal setting does have some effective results.  
The timescale of this enquiry is also a consideration as a Sides and Cuevas (2020) also 
carried out an enquiry of the impact of goal setting. They found that the short timescale they 
had of eight weeks could have been a limitation to their study as they stated that this is 
considered a short time for an intervention. Therefore, perhaps there would have been an 
improvement in engagement and motivation if this enquiry had taken place over a longer 
period of time. 
 
Implications for Future Practice 
This is something that could be interesting to develop further with a primary school class as 
there is a possibility that setting goals together in the classroom would create more positive 
results instead of through remote learning. It could also be beneficial to use in the future 
because it would allow children to take more responsibility for their learning, increase their 
motivation and help them in their learning and work later in life. 
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