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Rationale 
 
Exit passes are a type of formative assessment which can be used to assess pupil 
understanding. Typically, these take the form of some brief questions and can be an effective 
tool in gathering pupil feedback on a lesson or series of lessons. Exit passes can be utilised in 
the plenary of a lesson and allow young people to reflect on their learning. These are returned 
to the teacher following the lesson and the data gathered can provide an insight into pupil 
understanding.  
 
The use of exit passes has been discussed extensively in the literature. For example, Leahy et 
al (2005) have argued that exit passes are an effective tool that allows assessment to support 
learning within the classroom environment. This is supported by Preddy (2008) who stated 
that exit passes can be used as an Assessment is for Learning (AiFL) strategy and as a means 
of evaluating young people’s learning, informing next steps and reflecting on teaching. It has 
also been argued that the feedback and information returned by the learners to the teacher can 
then be used to adapt learning and teaching accordingly and allow the teacher to better meet 
the needs of all young people (Leahy et al 2005).  
 
Zagora (2011) analysed the use of exit passes within the context of a social subjects 
classroom and asserted that they are a valuable tool for integrating writing skills into the 
classroom and developing and enhancing the literacy skills of learners. Buehl (1995) also 
highlighted the importance of exit passes in classroom practice, stating that they are an 
effective way of encouraging young people to reflect on their learning and their 
understanding of the lesson.  
 
This enquiry will focus on the use of exit passes as a means to evaluate young people’s 
learning and engagement during the period of remote learning. Zeichner and Noffke (2001: 
56) argued that there are a range of purposes for educational enquiries and this includes 
‘improving practice and enhancing professional understanding’. According to this view, an 
enquiry should allow teachers to examine an issue within their class and should be used to 
enhance future practice as part of continuous professional development.  



 

 
 
 
 
Aims  
 
The enquiry was carried out with the aim of finding out the effect, if any, on pupil 
engagement when the focus of an exit pass was changed to examine enjoyment of the lesson 
rather than understanding. 
 
 
Methodology  
 
The enquiry was conducted over a five-week period with a first-year social subjects class. 
The class was comprised of 28 pupils and included 13 females and 14 males. Throughout the 
course of the enquiry four exit passes in total were issued to pupils. As the enquiry was 
conducted during the period of remote learning the 4 exit passes were issued to pupils online 
via a Microsoft Forms quiz at the end of the last lesson of that week. Pupils were then given 
until the end of the week to return these passes electronically via Microsoft Teams.  
 
During the course of the enquiry, two different exit passes were used to allow young people 
to assess the lesson and their learning. These passes were alternated on a weekly basis 
throughout the enquiry. The first exit pass examined pupil understanding of the lesson and to 
what extent young people felt that they had met the success criteria for that lesson. This pass 
asked learners to rate their understanding on a scale of one to five and also asked pupils what 
they felt the purpose of the lesson was and to state at least one thing they had learned during 
the lesson. The second exit pass had an express focus on enjoyment of the lesson. This asked 
pupils to rate their enjoyment of the lesson on a scale of one to five and also asked young 
people if they would change anything about the lesson in order to enhance their enjoyment.  
 
Findings  
 
The enquiry process involved the gathering of evidence over a five-week period. The 
evidence was subsequently analysed in order to test the research question and investigate the 
impact on engagement, if any, of changing the focus of the exit pass.  
 
The first exit pass focused on the understanding of the lesson and whether pupils felt they had 
achieved the success criteria for that lesson. All pupils who completed the exit pass were able 
to articulate at least one thing they had learned from the lesson, linking it to the success 



 

 
 
 
criteria. This exit pass was completed by fourteen pupils within the class, the same number as 
those who completed the lesson.  
 
The second exit pass, in which the focus was changed to determine how much the learners 
enjoyed the lesson was completed by 15 pupils within the class. All pupils rated the extent to 
which they enjoyed the lesson and made suggestions as to what they would change in order to 
enhance their enjoyment. This included suggestions such as including more creative tasks in 
the learning including more visual learning. There was also a desire among many pupils that 
enjoyment would be heightened if they returned to learning in school.  
 
The final two exit passes focussing on understanding and engagement and completed by 11 
and 17 pupils respectively provided similar findings. The second exit pass examining 
understanding allowed pupils to describe what they had been learning in class and all pupils 
who completed this pass were able to identify something they had learned and attempt to 
describe the purpose of the lesson. This was also the case for the final exit pass focusing on 
enjoyment as all young people who completed this were able to rate their enjoyment of the 
lesson and provide some feedback on what would make the lesson more enjoyable. 
Responses to this were broadly similar to the first exit pass on enjoyment with a call for more 
creative and visual tasks as young people felt that these would result in them being more 
engaged in their learning.  
 
Following an examination of the evidence provided by learners, it was clear that the change 
in focus to examine enjoyment resulted in increased engagement. In the second exit pass, 
completed on the third week of the enquiry, which was the first into focus on enjoyment, 
engagement increased slightly to fifteen pupils which accounts for 55% of the class. This 
increase followed the change in focus for the exit pass. The next week of the enquiry returned 
to focus on understanding of the lesson. The level of engagement decreased in this week to 
eleven pupils, this represents 40% of the class and was the lowest level of engagement 
throughout the enquiry process. The final exit pass of the professional enquiry returned to 
assess enjoyment of the lesson. Engagement in this week increased to seventeen pupils, the 
highest level of engagement during the evidence gathering period of the enquiry. This 
accounted for 62% of the class engaging with the lesson and subsequent exit pass.  
 



 

 
 
 

 
 
Over the course of the enquiry, therefore, engagement rose from 51% at the beginning to 
62%, an 11% increase after exit passes were implemented to assess understanding and 
enjoyment. In the two weeks of the enquiry that focused on understanding, there was an 
average of twelve pupils engaging with the lesson and exit pass. This is lower than the 
average of sixteen pupils engaging with the lessons and exit passes that had a focus on 
enjoyment. This suggests that young people were more likely to engage with the exit pass 
when the focus was changed to enjoyment rather than understanding of the lesson.  
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Conclusions  
 
In conclusion, the evidence gathered during the enquiry process would suggest that young 
people were more likely to engage with online learning when the focus of the exit pass was 
changed to focus on enjoyment.  
 
The use of exit passes to assess pupil understanding and enjoyment proved to be an effective 
technique that involved both teacher and learner in assessing where they are in their learning 
and how lessons may be amended in future taking into account this feedback provided 
through exit slips.  
 
The change of focus from understanding, which had been used with the class before, to 
enjoyment of the lesson saw an increase in engagement within the class. This was the case 
throughout the period of the enquiry. Through the exit pass which focused on enjoyment, 
pupils had an opportunity to provide feedback on what elements of the lesson could be 
changed to make the lesson more enjoyable. This allowed learners the opportunity to provide 
meaningful feedback on what they would change about the lesson and this was considered 
and implemented in future lessons.    
 
Implications for Future Practice  
 
The process of conducting a professional enquiry has allowed for reflection and for a 
systematic examination of learning and teaching during the period of remote learning. 
Stremmel (2002: 69) argued that reflection is crucial to all teachers and that this should lead 
to continuous professional development and a professional ‘renewal’ for the educational 
practitioner.  
 
Following the enquiry, I will aim to ensure that exit passes are used more consistently across 
my classes in order to gain an insight into how young people perceive and assess their 
learning experience in social subjects. Furthermore, in my future practice I will also aim to 
use exit passes to assess pupil understanding and enjoyment of lessons. This will help to 
guide my future practice and continue to reflect on what learning and teaching looks like in 
my classroom. This will also allow pupils to see that their opinion and feedback is valued and 
that they are involved in shaping their learning experience.  
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