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Rationale 

Feedback is an intrinsic part of the classroom and children’s learning experience.  

Ensuring that feedback is meaningful and consistent is fundamental in the progression of 

children’s learning and is at the forefront of formative assessment. The importance of 

feedback is clear within research; Hattie and Timperley (2007) identified that the type of 

feedback teachers incorporate is essential in its success. The main principle within formative 

assessment is to include the children within this process (Black & Wiliam, 2009).  

Dweck (2007) argues that it is crucial to use this form of formative assessment and that 

providing regular feedback can ensure a higher level of engagement for learners. The children 

themselves can also play a part in effective feedback; engaging in various opportunities to 

take part in feedback with both their teachers and peers within the class. (Leenknecht & 

Prins, 2018). This, in turn, presents coherent feedback as an integral function in the learning 

environment. Black and Wiliam (1998), argue that by ensuring this feedback is coherent and 

suitable for individual learners, this form of formative assessment will play an imperative role 

within the classroom and ensure a greater sense of engagement for learners.  

Aims  

The aim of this practitioner enquiry was to identify the ways in which providing regular 

feedback can have an impact upon learning throughout the course of digital learning. The 

study would be looking at:  

• How does regular feedback impact upon pupil engagement? 

• How does regular feedback impact upon pupil confidence?  

• How can regular feedback impact upon overall pupil performance?  

Prior to the practitioner enquiry, the ways in which feedback was being provided across 

online learning were discussed. Feedback was being provided in a variety of written forms 

across Microsoft Teams. For example, the use of the Assignments tab or via OneNote. 



 
 

Therefore, the aim was to incorporate verbal feedback via an audio note and monitor the 

impact of this on engagement, confidence and overall work of the children.  

*N.B. Due to the Covid-19 changes to school attendance. Online learning was shorter for 

this enquiry as Primary 1-3 returned to school full time.  

Methodology 

The enquiry was conducted over a 4-week period with a Primary 2 class with 26 children 

between February and March 2021. For the purpose of the enquiry, a focus group of 8 

children were selected to monitor the impact of verbal feedback across Mathematics and 

Numeracy lessons. These children were selected across different Numeracy and Mathematics 

groups and across different ability levels. This focus group also included children who 

required additional support in their learning.  

As mentioned above, with the Covid-19 changes that were made to school attendance and the 

gradual return of pupils across Primary 1-3, the enquiry methodology remained the same. It 

also may be important to note that during the duration of the enquiry, children were able to 

return to school and so, feedback was given verbally in the classroom setting. Audio feedback 

was given for 1 week across the platform of Microsoft Teams and thereafter, when pupils 

returned to school, feedback was given verbally for the focus group within the classroom. 

Different forms of evidence were gathered across the enquiry.  

Questionnaire 

A questionnaire was distributed to all pupils during online learning at the beginning of the 

enquiry. The questionnaire was used to gauge the impact of feedback during online learning 

and how the children were using this for future learning (Appendix A – this was taken before 

the questionnaire was distributed to all pupils hence the no responses noted in the 

picture/document). The questions were as follows:  

1. Is it easy to access the current feedback?  

2. Do you look at your feedback often to help with future work/activities? 

3. Does the current type of feedback help you with future work/activities? 

4. How could we make feedback easier for you to access/use?  

The children were made aware that this would be used to assist with future learning and how 

feedback is provided on the digital platform.  



 
 

It was decided that a second questionnaire would be distributed after implementing the 

change to audio feedback but due to the class returning to school, individual and group 

discussions were had in place of the questionnaire.  

Group/ Individual Discussions  

Within the classroom, time was given to engage in discussions with the focus group of 

children on an individual basis and collectively as a group. These discussions were had 

throughout the 4-week period, looking at the impact verbal feedback had on their work and 

how it assisted them in their learning. After the 4-week study, each child was given the 

opportunity to discuss the impact this had on their learning and what assisted them further 

with engagement and overall work in the classroom - verbal or non-verbal feedback 

(Appendix B) 

Analysis of work/observations 

Throughout this enquiry observations were made on the level of engagement throughout 

online learning/classroom learning when verbal feedback was given. Engaging with the 

children and analysing their work within Mathematics and Numeracy allowed for monitoring 

the impact immediate verbal feedback had on their work and how they engaged within these 

lessons.  

Findings  

Over the 4 week-period the impact of providing regular verbal feedback was monitored in 

relation to engagement, confidence and overall work of the selected group of children. The 

data and evidence were collected to observe how verbal/audio feedback compared to written 

feedback, had on children’s learning experiences. The children’s responses are noted below. 

From the first questionnaire it was found that overall: 

• The children sometimes looked at their feedback when starting a new task or activity.  

- “I look at what you have said (written) sometimes.” 

- “It helps me when I need to do more work.” 

• That written feedback was too difficult for them to read and understand occasionally.  

- “Sometimes I can’t read some of the words.” 

- “I find it hard to know what bit you’re talking about.” 

• That feedback was very easy to access and was directly linked to their uploaded work.  

- “It is easy to see it when it is next to my work.” 



 
 

- “I can see what you have said about my work.” 

- “It helps me when I’m stuck.” 

After the return of the class and the selected focus group to the classroom, formal discussions 

were had with the individuals to discuss the impact of verbal feedback. A PowerPoint was 

created that was displayed for the children. These questions were discussed with the focus 

group and responses were recorded (Appendix B). Children’s responses are referred to below. 

This data was analysed and it was found that:  

• Verbal feedback helped them to understand their next steps in their learning. 

- “I like verbal feedback the best because we can talk about my work and I like 

that.” 

- “Verbal feedback is my favourite because sometimes I can’t read the other things 

(comments) all the time.” 

- “I like hearing what you said. It tells me what I did good.” 

- Immediate verbal feedback on their work helped them understand when looking at 

their work during these discussions.  

- “I can see what you are talking to me about.” 

- “It is easier for me to do my work better.” 

- “I like it this way. I can hear everything about my work.” 

• Pupils were more engaged in their learning as they knew what they were doing and 

could implement their previous feedback into their new activities/tasks.  

- “I remember what you told me so I can do that next time.”  

- “I like it when we can talk about my work.” 

- “I know what I need to practise more.” 

• Most of the children felt more confident in completing their tasks or activities after 

receiving verbal feedback.  

- “I feel better about doing my work.” 

- “I know what I am doing when I am doing my tasks.”  

• The children preferred verbal feedback compared to written feedback.  

- “I like verbal feedback the best because we can talk about it.” 

- “My favourite is when you talk to me about my work because it helps me.” 



 
 

 

 

With regards to the analysis of the focus group’s work, a variety of observations were made. 

Overall, most children were taking the verbal feedback and make changes to their future 

work. However, it was evident that not all children were taking this feedback on board and, 

therefore, provided little to no change in their work. Within the focus group were children 

who required additional support in their learning and it was observed that by engaging in 

verbal feedback with these particular children, they were able to identify their next steps in 

their learning. Engaging in constant verbal feedback with these children when providing one-

to-one support, the effect this had on engagement and confidence in completing their tasks, 

Children's preference

Verbal Written

Impact of verbal feedback on children's work (monitored 
jotters and observing engagement)

Positive Impact Remained the same Low impact



 
 

was monitored. Overall, it was observed that the majority of children within the focus group 

were more confident in completing their work and were able to understand their feedback 

more clearly when given verbally.  

Conclusions 

Through the use of verbal feedback (audio via Microsoft Teams and verbal within the 

classroom), it was evident that the children within the focus group responded greatly. This 

was apparent within their work and responding to the given verbal feedback and evident in 

their overall engagement within Numeracy and Mathematics. It was clear that when written 

feedback was used compared to verbal feedback, the majority of children were able to make 

more positive changes to their work. With the return to school, verbal feedback was used to 

assess the children’s progress within this particular area and it was made evident that through 

this form of feedback, the children were responding coherently with their feedback as they 

were able to understand it more clearly. It was observed, that through this response to verbal 

feedback, the children were able to work more independently and positively.  

Implications for Future Practice 

Engaging in this particular practitioner enquiry has allowed for a variety of data and 

conclusions to be made that can impact on future practice. It has to be noted that the enquiry 

monitored and observed a focus group of 8 children over the course of 4 weeks, therefore, it 

would be greatly beneficial to carry this out over a longer period of time with a larger number 

of children. This will allow for conclusions to be made on the effectiveness of verbal 

feedback on a larger scale. It must also be noted that this particular study was carried out over 

the course of Numeracy and Mathematics lessons, therefore, it could be valuable to observe 

the impact of verbal feedback within other curricular areas. From the findings, it can be 

concluded that most children responded greatly to verbal feedback. For future practice, it 

would be beneficial to use both verbal and written feedback to further explore the impact of 

feedback methods on engagement and attainment.  
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FEEDBACK – IN THE CLASSROOM

QUESTIONS
1. What type of feedback do youprefer – verbal or written? 

2. Why did you prefer that type of feedback? – positives/negatives. 

3. Does this type of feedback help you with your tasks? – yes/no/maybe?

4. How does this type of feedback help you? – do you know whatyou need to do
next time? 

5. How does this type of feedback make you feel? – feeling words -
confident/nervousetc.



 
 

 

 

 

 

 

 


