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Rationale 

Self-assessment ultimately reflects on how pupils learn, due to the time of reflection upon 
their own work, and they can also have a say in the next steps of their learning (Hargreaves, 
Gipps and Pickering, 2018). It is therefore important to include self-assessment in all 
learning; whether that learning is in school or delivered on an online platform. Due to the 
complexity of gauging how pupils are coping with the curriculum when it is delivered online, 
where teachers are unable to see pupils’ reactions to work or know if they have completed 
it unaided, self-assessment becomes very important for next steps. Pupils can let their 
teacher know how they found the work; which will then allow the teacher to be responsive 
to the needs of the pupils. As well as informing next steps, pupils can be uplifted as a result 
of reflecting upon their own work as they see their own success, which could lead to further 
motivation in the learning process (Scottish Government, 2011). 

Aims 

To explore how pupils give feedback on an online platform. 
 
To identify if pupil feedback is a reflection of the work produced. 
 
To discover if self-assessment can inform responsive planning to suit the needs to learners. 
 

Methodology  

This enquiry took place over a four week period, with a class of 20 Primary Six pupils with a 
range of abilities in a School in North Lanarkshire.  

Due to the closure of schools, the enquiry was completed over an online platform. Pupils 
had a choice to give verbal feedback over a video call, or to complete a Microsoft Forms 
survey or to email the teacher each day; this was to suit all learners abilities over the online 
platform. The self-assessment was in the form of an Emoji Exit Pass where they could 
choose from three emoji faces to describe how they felt their learning had been that day 
and then give more information underneath by writing a short sentence of why they had 
chosen that specific emoji. The pupils were familiar to self-assessment within the classroom 
but it was not proving as purposeful because they were showing a ‘fist of five’ but with no 
other feedback the teacher was struggling to pin-point the exact areas which needed 
revisited in more depth. 

Findings 

Before the enquiry, pupils were asked about self-assessment. Some pupils commented on 
how they show five fingers in the ‘fist of five’ because they do not want to look as if they are 
struggling in front of their peers. The Emoji Exit Pass was explained to the pupils and they 



were reassured that if they did not want anyone else to see their pass then they could email 
it. Many pupils took advantage of this. Pupils were made aware that this information would 
help to plan for next steps in their learning and that any work they found difficult would 
then be revisited.  

During the four week period the pupils who participated became more confident in using 
the Exit Pass. In week one, some pupils started by commenting on their home life rather 
than their learning (shown below as Pupil A) but then as the weeks progressed they gave 
feedback on their learning. This led to focused discussion in order to clear up any 
misunderstanding around the feedback on day two during a Teams call. After this, pupils 
started to give more substantial feedback. 

Figures 1, 2, 3: Pupil A 

 

Here, Pupil A has started by giving feedback about a game he is happy to be playing at 
home. The next Emoji Exit Pass goes on to say that he is finding the work manageable and 
does not like online learning but appreciates the support lessons the teacher provides. The 
third pass from this pupil shows how he likes the novel but finds the maths work long. This 
pupil has clearly progressed during the self-assessment process and is telling the teacher 
more information about his learning. 

One pupil who only participated once, gave feedback which then could be used to 
responsively plan and then go over areas of struggle. 

Figure 4: Pupil B 



 

From the feedback given it could be seen she was struggling with dividing three-digit 
numbers by a two-digit number. Responsive planning then occurred to offer a support 
lesson for all pupils in her group the next morning which helped with different strategies to 
solve these calculations. This pupil was then very confident after the support, as were 
others. This pupil disclosed that she only took part in the Emoji Exit Passes once because 
that was the only time that she was in need of support. 

Another pupil, who took part more often, gave accurate feedback consistently. She was able 
to tell me exactly which emoji matched her learning and then the reason why. 

Figures 4, 5: Pupil C 

 

After marking the work this pupil had produced for the day, it was clear she had no issues 
with the work. However, as it states here she was not happy with the content of the work 
because she did not like the choice of book. From this feedback I was able to use her pupil 
voice and ensure the next novel would be one that she was more likely to enjoy. The second 
pass indicates that she now enjoys the new choice of novel but also gives me more 
information about her learning that she is able to complete the work with no issues. 

Conclusion 



From the evidence gathered in the enquiry, it is clear that self-assessment is possible on an 
online platform; although I did have to provide three different ways of responding to it. The 
responses were not as high as the participation level in the classroom setting but it should 
be taken into account that this was a new form of self-assessment and that not all of the 20 
pupils in the class engaged in online learning for various reasons. 

It is also clear, from Pupil B in particular, that for most the Emoji Exit Passes were a true 
reflection of their work produced. It was the basis of some for asking for further clarification 
or help and for the pupils to know that their voice is listened to by the class teacher. The 
main advantage to the use of this self-assessment was that pupils could take responsibility 
for their own learning by using the success criteria provided to know if they had been 
successful in their learning. This was clear for pupil B after the discussion that she knew she 
was able to complete the work unaided, after Live Lessons, so she did not see the need in 
filling out the pass unless she was struggling. As well as the pupils benefiting, the teacher 
was able to gather information which led to the responsive planning to bridge any gaps in 
learning; this was very important in delivering a progressive programme online because the 
teacher could not use the relationship built with pupils to physically see if the pupils were in 
need of further support. 

Unfortunately, there were limitations of the enquiry. The first limitation was that not all 
pupils participated and although the teacher could mark the work and assess where extra 
support was required, the teacher was unable to fully know if the pupils had completed the 
work unaided; for example one pupil who did not participate in the enquiry was clearly 
struggling with division as the teacher could see that a calculator had been used to solve 
questions due to the decimal point instead of the remainder. The teacher was able to 
provide more support, but again no feedback meant that it was uncertain whether this 
added support was useful or not. On average, each week, there were 8-10 responses; this 
again showing that from a class of 20 the uptake was low. Discussions with the pupils 
highlighted that after viewing live lessons they felt confident in completing their work and 
did not want to participate unless they were struggling. 

 

Implications for future practice 

In light of the findings of this enquiry, I will embed self-assessment into my own practice. 
This will allow me to plan responsively to best help the learners in my own class. I feel that a 
return to school may alleviate the implications of low engagement and the Emoji Exit Pass 
can be used to its full potential. From the responses given, pupils have been empowered 
within their own learning and they have shaped their next steps.  
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