
 
Rationale 
 
Within the ever-evolving modern world, technology has become increasingly used 
as a tool to enhance teaching and learning within the education sector. Clear 
goals have been set which aim to equip teachers with the knowledge and abilities 
to support pupils in the acquisition of crucial digital skills, for them to succeed 
in future life and work (Education Scotland, 2021). Furthermore, the efficient 
implementation and embedding of digital technologies within Curriculum for 
Excellence (CfE) also seeks to raise attainment levels and make vital steps 
towards closing the deep-rooted attainment gap (Scottish Government, 2016). 
Due to remote learning taking place instead of in-class learning for the current 
academic term due to Covid-19, technology has become an invaluable tool to 
communicate with pupils, as well as to continue to deliver the curriculum. As the 
continuation of pupils academic progress has become an unparalleled focus of all 
practitioners, the challenge of engaging pupils in their learning from home has 
simultaneously risen. As research indicates that increased engagement will lead 
to better educational outcomes for pupils, it is essential for educators to 
explore the ways in which this can be done so effectively (Davis et al, 2012). As 
a group, we found investigating the impact of live calls with pupils to be a timely 
and relevant investigation, to see if this impacted pupils’ engagement with their 
daily tasks.  
 
Aims  
 
This practitioner enquiry aims to investigate the ‘impact of live meetings on 
pupil engagement within Microsoft Teams’.  
 
Methodology 
 
This enquiry was carried out over a four-week period, with data gathered from 
nineteen students in a Primary 7 class. Live check-ins were scheduled once per 
week, whereby the whole class and the researcher (class teacher) met through 
the online portal. With this implementation, it was the researchers intention to 
explore if these weekly meetings affected pupils motivation levels to access and 
complete daily learning tasks. Their engagement on Microsoft Teams was 
monitored in a variety of ways. Pupil activity was recorded using the insights 
app, which highlighted if they had simply accessed any of their assignments that 
day and had been active on the portal. Furthermore, through utilising the 
assignments app, this provided additional details as it highlighted which tasks 
pupils had viewed, as well as how many they had ‘handed in’ with their work 



attached. The data collated allowed for a comparison to be drawn between the 
online engagement of pupils on days with a live call and days without. Surveys 
were administered following the four week implementation of weekly check-ins. 
This was used to ascertain pupils’ personal opinions regarding their own 
motivation to complete tasks on days with and without the check-ins and 
whether or not they believed they were beneficial to them. This was done so 
through a rating system where pupils were asked to rate their motivation, 
confidence and enjoyment out of four stars, with four being the most and 1 
being the least. An additional comment box was also provided, allowing for pupils 
to explain their ratings fully. This allowed for a combination of both qualitative 
and quantitative data to be collected, as both numbers and words will be utilised 
to gain a fuller picture of pupils experiences throughout remote learning. 
 
 
Findings 
 
The data gathered over the four week period, which is shown in the figures 
below, was collated to show the average number of pupils accessing their work, 
submitting it with work attached and engaging with live calls per week. 
 
Figure 1. 
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Through closely analysing the data collected from insights and assignments, it is 
evident that pupils attendance on a live lesson had either very little or no impact 
on the completion and engagement with their tasks. The data gathered was done 
so at the beginning of remote learning, when this was a completely new platform 
for learning and pupils were still becoming more familiar with its features. As 
such, it could be suggested that a slight increase in the second week could be 
attributed to pupils rising confidence and competence utilising this digital hub. 
 
Through comparing the data in figures 1 and 2, it can be seen that most pupils 
who regularly accessed and submitted all tasks would consistently do so, both on 
days with and without live check-ins. As well as this, it could be seen that at 
times pupils who did not engage with the live call, would still complete and 
submit work for that day. In a similar fashion, various pupils who did attend the 
live call, did not submit work on days with or without a live check-in. Thus, it 
could be suggested that live check-ins did not play a significant role in 
increasing pupils engagement with online learning. 
 
However, data was also gathered through surveys which provided greater depth 
and insight into the personal opinions and experiences of pupils. They were 
asked to firstly rate their confidence navigating Teams. For example, how 
confidently they can access their work, join live calls and submit completed 
work. This allowed the researcher to investigate if the accessibility of tasks 
was a factor which impacted pupils ability to engage with their learning. Almost 
70% of pupils believed they were fully confident (4 stars) using Teams, 
approximately 26% were mostly confident (3 stars) and around 4% were not 
fully confident (2 stars). By the end of the four week period, it can be seen 
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that majority of pupils were confident in their ability to use all features on 
Microsoft Teams (see appendix 1). 
 
Following this, pupils were asked to rate how motivated they were to complete 
their work on days with and without a live check-in, the results of which can be 
seen below. 
 
Figure 3.                                                     Figure 4. 

             
 
Data shows that more pupils felt more motivated to complete their work on days 
with a live check-in compared to days without, as approximately 58% recorded 
their motivation levels as 4 stars (fully motivated) on days with a check-in 
(figure 3), compared to 21% on days without (figure 4). Pupils who chose a lower 
rating on a day without a check-in, stated that they were still motivated to do 
their tasks, however, were more motivated when they had the opportunity to 
ask questions on the live check-in as they could have their tasks explained fully. 
This was also reflected in the data gathered regarding pupils’ preferred 
teaching method, as approximately 44% chose live calls and 12.5% chose power-
points with voice overs, as well as live calls as they allowed for greater 
explanations and interactions with the teacher (see appendix 2). Around 38% 
also chose power-points with voice overs, which shows live calls were not the 
only style of teaching which pupils found beneficial. Pupils found these useful as 
they were able to listen to them as many times as they required and could use 
them to complete their tasks successfully. 
 
Pupils were also asked to rate how much they enjoyed their experiences on the 
live-check ins, as well as providing reasons why. Figure 5 below shows that 
majority of pupils choose a 3 star or 4 star rating, showing that they mostly 
enjoyed these experiences, in comparison to 10% of pupils who mostly did not 
enjoy.  
 
Figure 5. 



 
A wealth of the responses from the surveys indicated that pupils felt it was a 
good opportunity to see and hear from their teacher and friends. Pupil A 
explained: “Everybody is usually joyful. We are able to give opinions and answer 
different questions. Also, it's great to hear and/or see everybody too.”  Pupil B 
answered similarly: “I enjoy it so much. We can talk and we get to share our 
thoughts”. This emphasised the importance of these live check-ins particularly 
for the effect they had on pupils’ social and emotional wellbeing.  
 
Conclusions 
 
Although quantitative data collected has indicated that the live-calls did not 
greatly affect the engagement of pupils regarding the number of pupils 
accessing and submitting their work, pupil responses have highlighted a 
contrasting view that they were in fact more motivated to engage with their 
tasks on days with a live check-in. Pupils felt more equipped to engage with  
their tasks on these days as the live calls allowed for a more open means of 
communication, whereby explanations were clearer, questions could be asked and 
immediate feedback could be provided. Additionally, it was found that it was a 
crucial tool to support pupils’ wellbeing. It provided a collaborative space 
through which pupils could have experiences which reflected aspects of ‘normal’ 
school life, where they could converse and communicate with their teacher and 
peers. Thus, it could be suggested that live check-ins were a far greater source 
for supporting pupils’ wellbeing, rather than their academic engagement.  
 
Implications for Future Practice 
This study highlighted the importance of utilsing tools such as live calls on 
Microsoft Teams to continue to communicate with pupils during remote learning, 
due to the positive impact it had particularly on the wellbeing of the children. 
This is especially crucial at a time when supporting the holistic wellbeing of 
pupils is most critical as health and wellbeing continues to be a core driver 
within CfE. 
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