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Rationale  

Written feedback has been chosen as the main area in which this enquiry will focus on. Feedback has 
been highlighted as an important role in the progression of lessons and the learning experience of 
the pupils. Feedback has become common practice by teachers and the type of feedback, timing of 
its use and the way that it is used can have a positive effect on the pupils in the classroom (Norlin. 
2014). The Scottish government stated that pupils learn best and their attainment improves when 
they are given feedback about the quality of their work and how to improve. (Scottish Government, 
2005).  

The purpose of feedback should be to help improve the learning of our young people and it is 
believed by Hattie and Timperley (2007) that “feedback is one of the most powerful influences on 
learning and achievement”. When provided with corrections or a means to improve the standard of 
work, the learner has a clear goal and motivation to succeed (Jones, 2005). It is suggested by Conroy 
et al. (2009) that to ensure that feedback is effective then it must be prompt, direct, specific and 
positive.  

This enquiry will look at the effect timely written feedback has on pupils in addition to the use of 
traffic light grading for self-assessment.  

 

Aim  

The aim of this enquiry is to investigate the impact of timely feedback has on learning in a virtual 
setting.  

 

Methodology  

Over the course of 4 weeks, the consistency of timely feedback on pupil work was varied from 
almost immediate to 1 week between submission online via Satchel One and receiving feedback. The 
feedback included corrections, examples of the formula used in the problem-solving questions and 
references to the SQA when particular words were missing from answers which meant that the 
answer could not gain the mark. The pupils were then issued with a Microsoft form which contained 
a series of multiple-choice questions in which they graded how effective they felt the feedback and 
the time of the feedback was on their learning. An example of the type of questions used is shown in 
figure 1.  



 

Figure 1: Example of feedback questionnaire  

Due to learning being exclusively online and not having the opportunity to ask pupils questions and 
get real time feedback, the pupils were issued with questionnaires at the end of each lesson to 
evaluate their confidence with each of the learning intentions using a traffic light system.  

A Microsoft form  was issued after each online lesson. This contained a series of learning intentions 
in the form of “I can” statements; the pupils then used a traffic light system as shown in figure 2 to 
evaluate their understanding of the main lesson aims. 

  

Figure 2: Example of “I can” statement  

 

Findings  

The following pie-charts demonstrate the evidence that was collected in the four weeks of the 
enquiry. This involved several pupils from different classes answering questions on microsoft forms.  

When asked if timely feeback is helpful, 100% of the pupils had the opinion that yes it was 
necessary. 

 



Figure 3: Do you find timely, specific feedback helpful? 

As previously stated feedback is the most powerful influence on learning, the question below was 
asked to find out if the feedback they were receiving was of value and if they understood where they 
had gone wrong with an answer or when they had a really good answer. The pie chart below shows 
that 35% have answered that they always understand where they have gone wrong, 55% mostly 
understand where they went wrong and and 10% only sometimes know where they’ve gone wrong. 
These figures indicate that the feedback that they are receiving is of value.  

 

Figure 4: Does timely, specific feedback help you understand where you went wrong? 

When you provide feedback is as important as the feedback itself. If it is returned too late then the 
pupils will be less interested in looking at it and the value of the feedback is decreased. When asked 
if the pupil reviews the feedback given to them 54% stated that they looked at the feedback 
immediately, 45% have indicated that they look back at it later which indicates that they are using it 
to improve on their future work. It is also indicated that the written feedback that pupils are 
receiving is valuable when 100% of the pupils are going back and looking at their work and the 
corrections provided.  

 

 

 

Figure 5: Do you act on timely feedback or go back to it at a later date? 

 

It is equally important to obtain feedback from the pupils as it is for the pupils to receive feedback 
from the teacher. Evaluating understanding of the learning intentions allows pupils to take 



responsibility by self-evaluating and gives the teacher an insight into the areas in which they are 
struggling and requires addressing in the next lesson.  

 

Figure 6: I can give a definition for energy  

 

 

Figure 7: I can name and identify 8 different types of energy 

Figures 6 and 7 show statements and possible answers to those statements. Providing a choice of: 
red - I do not understand this and need to spend time reviewing and reading up on this, amber - I 
understand this but have not committed it to memory and need to revise this more and green - I 
fully understand this and feel confident in explaining this to other people, gives pupils the 
responsibility to revise the material if they score themselves red or amber. 

Pupil responses suggest that written feedback is useful in learning and teaching. Written feedback 
can be adjusted to suit the young person and it has a certain aspect of anonymity attached to it. The 
evidence demonstrates that most pupils believe that written feedback from their teacher 
contributed to their understanding and allowed them to look back over it in the future.  

 

Conclusion  

In conclusion, the evidence collected has shown that timely written feedback is a useful tool when 
guiding a pupil’s progression. The pupil can receive feedback on their work and because it is 
recorded in their jotter or on an online document, they can review their work and learn from their 
previous mistakes. Providing timely feedback is not only beneficial for the pupils and their learning, 
but it also allows the teacher to identify areas in which some, most or all pupils are struggling and 
address them in the next class or serious of lessons. Chappuis (2012) states that “Effective feedback 
occurs during learning, while there is still time to act on it”. This study has shown that pupil’s value 



clear and concise feedback, and are more likely to review their work and read the written feedback if 
it is delivered in a timely manner and are more likely to act on the feedback given to them.  

 

Implication for future practice  

This enquiry has proven the importance of feedback to both teachers and pupils. Written feedback is 
essential when dealing with older pupils and can be used as a point of reference going forward and a 
way in which they can improve on their future work. I will continue to use written feedback and 
monitor the effect on pupil learning. I also plan on incorporating different methods and strategies 
related to feedback into my lessons which includes instant verbal feedback as well as self and peer 
evaluation. Using a range of strategies will help expand the overall learning experience of the pupils.  
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