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Rationale  

The introduction of long-term Digital Learning brought about a new challenge for pupils, 
parents and teachers alike. The demand to become “tech literate” overnight, limited devices 
and sub-standard Wi-Fi all contributed to the teething problems we experienced with online 
learning in the initial couple of weeks, however, the large issue the teachers and schools were 
facing was their pupil engagement, or lack thereof. 

New to digital learning ourselves, and desperate to engage our learners, my Practitioner 
Enquiry group came together to discuss how we could work to improve the Digital Learning 
experience for both our pupils and ourselves. We settled on the idea that pupil voice was vital 
in producing units that would excite and engage our learners, in the same way we would be 
able to in the classroom, as well as the need to boost interaction between teacher and pupil.  

Exis passes seemed like the best way to do this. 

Knowledge-based exit passes would allow us to formatively assess our pupils progress, while 
ensuring that our digital lessons were just as effective as they would be in class. They could 
also help to fill the gap left by the lack of conversation and class discussion by allowing 
every pupil to provide an answer, thus providing a reliable idea of the quality and 
effectiveness of our online teaching. 

Opinion-bases exit passes allowed pupils to have a say in their own learning. This is vital to 
building trusting relationships between teacher and pupil and also allows pupils to critique 
and evaluate the lessons provided. Allowing learners the opportunity to take some control 
over their lessons provides a sense of responsibility. In having our pupils evaluate our 
lessons, we were able to discern how accessible the digital learning we were providing was to 
every child and, in turn, adapt and further differentiate our lessons to suit the needs and 
preferences of every individual in the class.  

 

Aims  

The aim of this enquiry was to boost pupil engagement in Digital Learning through the use of 
various types of exit passes – knowledge-based and opinion-based. 

Methodology  

The enquiry was conducted with an S1 class over the recent period of online learning. 



In order to investigate the effects of exit passes on pupil engagement, the class were 
presented with an exit pass containing three questions at the end of each digital lesson. These 
exit passes alternated between knowledge-based questions and opinion-based questions and 
were presented as the final task of each pre-recorded lesson. The exit pass task was 
engineered to fit well with the rest of the lesson to prevent pupils from viewing it as an 
optional “stand-alone” task. 

Exit Pass 1, the knowledge-based exercise consisted of the following three questions: 

1. How well do you think you have understood today’s lesson? (1-5 Stars) 
2. What do you think the purpose of today’s lesson was? 
3. Tell me one thing you have learned from today’s lesson. 

 

Exit Pass 2, the opinion-based exercise consisted of the following three questions: 

1. How much did you enjoy today’s lesson? (1-5 Stars) 
2. Was there too much/too little/just the right amount of work? 
3. Which task did you find the most enjoyable? 

 

When marking the classwork that pupils had submitted, and viewing their exit passes 
alongside it, individualised responses were written and sent back to the children with the rest 
of their feedback from the lesson. When this was knowledge-based, the feedback was 
encouraging, thanking them and congratulating them on completing work under such difficult 
circumstances. When responding to the opinion-based exit passes, pupils were thanked for 
their feedback to ensure that they knew that their opinions were valid and valued. 

 

Findings  

The hypothesis was that pupils would be more honest and willing to engage in Exit Pass 2, 
the opinion-based task, the vast majority of learners who had engaged in the lesson 
completed the exit pass tasks, regardless of whether it was knowledge-based or opinion-
based.  

Of the 30 children in the class, there were 18 pupils regularly engaging, and these pupils, 
when asked, participated eagerly in the exit passes provided. The learners became 
increasingly confident in answering the questions provided in the exit passes as the weeks 
passed but were more willing to offer critique in the ‘rating’ style question. It could be 
assumed that pupils were viewing the option to rate the lesson as ‘1 Star’ as permission to 
provide an honest critique of the lesson, where they might have been wary of being rude or 
disrespectful had they to criticise in their own words. 

 



Conclusions  

For the purposes of formative assessment, knowledge-based exit passes are a valuable form 
of plenary. Not only do they highlight gaps in pupil learning, but they can also help to 
pinpoint specific pupils who may be struggling and in need of more specific differentiation. 
This allows for rapid and effective action in adapting certain aspects of teaching practice and 
resources to meet the needs of any particular pupils who appear to be struggling and offer 
extra support forward. Knowledge-based exit passes are also useful in pinpointing any 
specific parts of the lesson that may have been misunderstood, therefore allowing teachers to 
adapt their teaching of the misunderstood concept and clarify any miscommunications in a 
timely manner. 

For the purpose of boosting engagement, however, exit passes that focussed on enjoyment 
and opinion are much more effective. Seeking information from pupils about the style of 
teaching they find most engaging and enjoyable is incredibly beneficial to the planning stages 
of each lesson, as teachers can be sure to include a variety of tasks that pupils rated highly in 
order to ensure everyone is able to access, and enjoy, their lessons. 

 

Implications for Future Practice  

Having found the exercise incredibly beneficial, the use of exit passes has proven a highly 
effective tool that could be implicated across the curriculum. Both the knowledge-based and 
opinion-based exit passes have proven to be effective, albeit in different ways, and this mix 
of knowledge and emotion should be continued in the making of future exit passes. It may 
also be worth mixing and matching questions from both types of exit pass to incorporate both 
a plenary and pupil voice into the final stages of lessons. 

In order to maintain the enthusiasm and honesty with which pupils engage in exit passes, 
their format should vary over time. This would hopefully keep pupils intrigued and engaged 
as well as preventing them from developing habitual answers, which may be misleading.  

While acknowledging the many benefits of exit passes, a variety of other methods of 
formative assessment should be taking place at various stages of the lesson, as this may 
prevent a child from leaving the classroom concerned about their understanding, or lack 
thereof. This is one pitfall of the use of exit passes for formative assessment - the struggling 
pupil will have already left the classroom before their teacher is aware that they have 
misunderstood, so it is vital that pupils are continually assessed in various and innovative 
ways that meet the individual learning needs of every pupil. 
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