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What impact does online social interaction have on pupil engagement? 

 

Rationale 

In a year that has been so different from the norm, it is important to consider the effects 

online learning has had on the pupils participating.  Where pupils are unable to connect and 

interact with their teacher and peers in the traditional way, within the classroom, online 

learning has posed some interesting issues of engagement and mental health.  Moore (1993) 

explains that ‘interaction, as suggested by educational research, is one of the most important 

components of teaching and learning experiences’, however dialogue between pupils and 

teachers ‘in distance education it presents a challenge’ (McBrien, et al. 2009, p3).  In order to 

connect with pupils, it was discussed that weekly live check-in sessions could take place.  

This would allow teachers an opportunity to interact with pupils and support their health and 

wellbeing through conversations and games.  McBrien et al. (2009, p1) also highlights that 

‘improved teaching and learning strategies are needed to provide students not only the 

convenience of distance education but also the kind of access to real-time interaction with the 

instructor and class peers that simulates the traditional classroom setting’.  Home 

circumstances are a huge factor in participation in online learning, as many pupils complete 

assignments outside of typical schooling hours.  Additionally, availability of technologies is 

another factor affecting online learning.  In order to effectively evaluate the effects of online 

social interaction on pupil engagement, a range quantitative and qualitative data must be 

collected and considered, and conclusions drawn. 

 

Aims 

After discussions about our interests within education, the group decided on the area of focus 

and aim of our practitioner enquiry.  We understood the importance of basing this enquiry 

around online learning due to this method being catapulted to the forefront of learning as a 

result of the Covid-19 lockdowns.  The aim of this enquiry was to investigate the effects of 

pupil engagement in online learning when an opportunity for social interaction was present. 



 

Methodology 

This enquiry was carried out over a four-week period within a mixed ability Primary 5 class 

of twenty-nine pupils, made up of thirteen girls and sixteen boys.  The focus of this enquiry 

was to identify changes in pupil engagement when live interactions with peers and teachers 

was available.  According to the Glossary of Education Reform (2021), ‘in education, student 

engagement refers to the degree of attention, curiosity, interest, optimism, and passion that 

students show when they are learning or being taught, which extends to the level of 

motivation they have to learn and progress in their education’.  It was agreed that a weekly 

‘live check-in’ would be held as a chance for the pupils to interact socially with their peers 

and teachers and evaluations would be completed surrounding the effects of these check-ins 

on pupil engagement.  In order to evaluate the impact of online social interaction on pupil 

engagement, a range of evidence from various sources was gathered. 

 

The first source of evidence chosen was an online survey.  This survey aimed to determine 

the pupils’ feelings about online learning and the likelihood of them logging in to Teams to 

complete assignments when a live check-in was scheduled.  While it may have been useful to 

gather results from the survey before the enquiry took place and after it was complete, due to 

online learning being the main source of learning from the beginning of the year it was not 

possible to conduct a comparison such as this.  However, the survey allowed conclusions 

about the pupils’ feelings towards online learning from the beginning of the enquiry to be 

drawn, as well as the likelihood of pupils completing online activities if a live check-in with 

their teacher and peers was available. 

 

Evidence was also gathered through investigations into student activity on Microsoft Teams.  

This evidence was found using the ‘insights’ tool to determine how many times pupils were 

active on Teams each day, as well as how many assignments were read and how many 

interactions were made using the chat facility. 

 

Another source of evidence was assignments completed by the pupils on Microsoft Teams.  

Each day, 4 assignments were created for the pupils.  The pupils were able to open these 

assignments showing instructions to each activity, complete each task, then attach and upload 

an image of their work to each assignment for their teacher to see and give feedback on. 



 

The final source of evidence would be gathered through pupil attendance at the weekly live 

check-in sessions.  Due to an understanding of different home circumstances, live check-in 

sessions were scheduled for different days and times each week to ensure there would be 

chance for every child to attend at least one session within the four-week period. 

 

To summarise, this enquiry involved the collection of data from both qualitative and 

quantitative sources.  The sources of evidence gathered in this enquiry were:- 

• Online Engagement Survey 

• Student activity on Microsoft Teams 

• Assignments completed on Microsoft Teams 

• Attendance at live check-ins on Microsoft Teams 

 

 

Findings 

The evidence from the sources of data gathered throughout the enquiry produced some 

conflicting results.  A total of 21 students completed the online survey.  Figure 1 shows the 

results given from pupils when asked, ‘Do you enjoy our live check-ins?’ 

 

Figure 1 

Do you enjoy our live check-ins? (1 – I do not like them, 5 – I really like them) 

 



Figure 1 clearly shows that 61.9% of pupils really enjoyed the check-ins.  This result is also 

supported by conversations had with the pupils during live check-in sessions.  These 

comments were: 

• “I really enjoy the live check-ins because I get to see my friends” 

• “I really like that the live check-ins aren’t all about work” 

• “I really like that we get to do fun things like games” 

• “I wish we could have more live check-ins during the week” 

 

Moreover, Figure 2 below shows the opinions of the pupils when asked, ‘Are you more likely 

to log on to Teams when you know we will have a live check-in?’ 

 

Figure 2 

 

 

 

 

 

 

 

Figure 2 shows that 52.4% of pupils would be more likely to log on to Teams when a live 

check-in was scheduled, highlighting that pupil engagement was higher when social 

interactions with peers and teachers were available. 

 

Additionally, student activity on Teams was generally high with most pupils logging in to 

view assignments every day.  However pupil interactions using the chat facility was low 

throughout the enquiry period with very few pupils posting questions or comments.  

Throughout the first week of the enquiry, on average 15 pupils submitted assignments each 

day, however when live check-ins were scheduled, an average of 19 students submitted 



assignments.  This rate dropped as the enquiry continued, however, to an average of 9 pupils 

submitting assignments each day regardless of opportunities for social interactions through 

live check-in sessions.  This was also reflected in the pupil attendance at live check-in 

sessions.  During the first live check-in session, 17 pupils attended, however this number 

dropped dramatically to 9 pupils for the remainder of the sessions within the enquiry. 

 

Conclusions 

This enquiry produced conflicting results and so it is difficult to draw accurate conclusions 

from these findings.  While the pupils indicated that they enjoyed opportunities to interact 

socially online with their peers and teachers and would be more likely to log on to Teams and 

complete assignments on these days, this was not mirrored in the data collected from the 

‘Insights’ tool or the number of assignments returned by the pupils each day.  Due to the 

short enquiry period and a variety of contributing factors such as home circumstances and 

availability to technologies, further investigation in this area would be required to produce 

accurate results. 

 

Implications on Future Practice 

Moving forward, I will continue to host weekly live check-in sessions with the pupils for as 

long as online learning continues.  I will continue to encourage all pupils to participate in 

these sessions as I understand the importance of social interactions amongst all human 

beings.  Upon return to in-school learning, I will encourage interaction through discussion 

and group work to ensure engagement is high and pupils enjoy learning across the 

curriculum.  
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