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The Use of Emoji Exit Passes During Remote Learning. 
  
Rationale  
Assessment is an integral part of teaching which should help support children’s learning 
(Building the Curriculum 5, 2010). Through academic reading and experience it is clear just 
how great a benefit self-assessment in particular can have on a child’s school experience. 
Using self-assessment techniques gives children the opportunity to express what they 
themselves think are their own strengths and weaknesses. In turn, this can allow for children 
to feel prouder and more confident about their work and their accomplishments as they 
themselves can see the improvements (Towler & Broadfoot, 1992). Therefore, it was crucial 
that a form of self-assessment was carried out during remote learning.  
 
Teachers under the Standard of Provisional Registration are expected to “enable all learners 
to engage in self-evaluation… to benefit learning” (General Teaching Council of Scotland, 
2012). To help achieve this, a new self-assessment strategy was introduced to the class in the 
form of an exit pass. Exit passes as a self-assesment tool can be said to allow children to 
think for themselves and give their own thoughts and ideas in their own terms (Leigh, S.R., 
2012). In addition, it is a quick method to have the children reflect and summarise what they 
have learnt in their own words (Permata, N., Sutiyono, A. and Nurchurifiani, E., 2019). 
 
With these findings, and the aim for reaching Full Registration with the General Teaching 
Council of Scotland, the practitioner group decided to carry out research within our own 
class’ focussing on self-assessment.  Exit slips as mentioned above were opted for in the hope 
of assisting with formative assessment, further planning and allow pupils to self-reflect on 
their learning. 
  
Aims  
The aim of this enquiry is to identify what happens when exit passes are introduced during 
remote learning. The enquiry explored the impact this had on teaching and learning. 
  
Methodology  
The study was carried out with 24 primary 4 pupils within North Lanarkshire, Scotland. The 
class was of mixed ability and comprised of 13 females and 11 males. A class discussion was 
carried out during a live lesson at the beginning of the enquiry. Pupils were verbally informed 
of what the exit pass entailed and how it could benefit their learning. The children were 
encouraged to answer honestly, however, it was clear that they could opt out of participating 
if necessary.  
 
The data was gathered over a period of 4 weeks. During this time learning was delivered to 
the children remotely due to national lock down restrictions. The children would be 
consistently provided with an opportunity to self-assess using an exit pass (Appendix A) each 
day. This was first in the form of a post on the class channel on Microsoft Teams that the 
children could respond back to. However, the exit pass later moved on to a Microsoft Form 
(Appendix B) for the children to participate in daily. This action was taken to allow the exit 
passes to become anonymous and therefore allow for a true representation of how the 
children felt about the work they had completed throughout the day. This was on a variety of 
topic areas such as literacy, numeracy, health and well being and cross curricular studies.  



 
As well as the analysis of the data collected from the exit passes at the end of each day, 
formative assessment was taken into consideration when marking children’s work which they 
had submitted online. As well as this, professional judgement was used to gauge children’s 
knowledge and understanding from verbal contributions during live lessons. All data 
collected was then used for planning purposes and helped to form the basis of next steps in 
the children’s learning. 
  
Findings  
Over the course of the 4 weeks, numerous exit pass entries were posted either on to the 
Microsoft Team channel or through Microsoft Forms. The responses varied with the emoji 
each child chose and the reasons for their answer. This was to be expected as the class is of 
mixed ability and the level of support given at home whilst remote learning may differ. 4 
different responses analysed, 1 given from each week.  
 
During the 1st week, responses were given on the main class’ Microsoft Teams channel. 1 
response was given from a child who had chosen the sad emoji. When completing why she 
felt that way she wrote “I can’t tell the time”. Over the course of this week the topic in 
numeracy had just changed to Time, specifically reading an analogue clock. This response 
made clear that the child was struggling with the concept of telling the time. Therefore, 
planning was adapted in order to suit the needs of the learners within the class. During the 
next live numeracy lesson, telling the time from an analogue clock was discussed further and 
all children were given the opportunity to ask any additional questions. Extra support was 
also given to the whole class as they were shown various online games based on time that 
they may wish to engage with to help practice their telling of time. The child who made the 
comment was also asked later the next week how she felt she was progressing to which she 
replied saying she felt much more confident.  
 
The following week, the exit pass was moved to Microsoft Forms which saw an increase in 
responses. However, these were now anonymous and therefore more difficult to give direct 
support to children who may have been struggling. For example, one child within the class 
had chosen a happy Emoji and had commented by saying they felt they had gotten better with 
their spelling. This was great news to hear as it was clear the child had obviously been 
working hard and felt confident with their learning. It may have been of advantage to find out 
who had made the comment as this could have led to additional praise to be given to the child 
to help encourage them even further.  
 
During the third week, the class were covering the topic of Space as part of interdisciplinary 
learning. One child had chosen the sunglasses Emoji followed by “I like learning about the 
solar system”. This shows that the topic has been of interest to the child and something they 
have found engaging. Discovering that children are enjoying part of their learning is useful 
when planning, especially during remote learning, as continuing to plan similar activities will 
give them extra motivation to continue to take part and try their best whilst doing so. 
However, it could be argued that this statement does not explain how the child coped with 
their learning but rather just that they enjoyed doing it.  
 
Lastly, in some cases responses were hard to find a resolution for. For example, one child had 
chosen the sad Emoji and their reasoning was “It is hard”. This response is vague and gives 
little detail. It gives no information on what the child finds hard as it could be any work they 
have completed throughout their day of remote learning which is comprised of a variety of 



subject areas. In addition, once again it is anonymous therefore it is not possible to ask the 
child for more details and in turn offer them the support they require.  
 
Conclusions  
To conclude, using the exit pass during the remote learning period was of great benefit. It 
allowed the children to continue to self-assess their learning and give their own thoughts on 
how they felt they were progressing which is something that was somewhat difficult to gauge 
whilst teaching online. The answers to the exit pass also helped with planning as it gave 
information on things children may have been struggling with or enjoyed. In addition, using 
Microsoft Forms allowed the exit pass to be quick and easy for the children to complete. 
  
On the other hand, it could be said that using Microsoft Forms may have hindered the 
effectiveness of the exit pass as the entries were anonymous. Therefore, it was impossible to 
know whose response was who and in turn, help could not be provided to specific children. In 
addition, sometimes the children’s comments were vague which made it unclear which 
subject area they may have been struggling with. In addition, as a whole the level of 
engagement with the exit pass was low within the class. Each day 3 or 4 exit passes would be 
received on average which meant that only around 15% of the class were taking part. 
Therefore, the findings from the self-assessment tool could be argued as being limited. 
 
Implications for Future Practice  
Overall, exit slips will be continued to be used within the class. This however will now most 
likely be in the form of a physical paper copy that children will fill out after a singular lesson 
within the classroom. This will allow for the results to be clearer on a specific subject or topic 
area. It will also ensure that a higher number of children will take part in the self-assessment 
as it is added in as part of the plenary of a lesson which would allow for more accurate 
findings to be received on the whole class.  
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