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Rationale 
Firstly, the practitioner enquiry is a key part of meeting the GTCS Standards for Full 
Registration, and therefore, an integral part of the teaching profession (GTCS, 2012). GTCS 
explains a “practitioner enquiry should lead to deep transformative learning” for those within 
the teaching profession (GTCS, 2021). 
Investigating pupil engagement in an online setting was chosen as a focus for the practitioner 
enquiry due to the recent changes in practice and moving to an online learning environment.  
 
This practitioner enquiry has been a collaborative process involving five primary teachers. It 
was decided upon an investigation to help improve engagement in an online environment due 
to recent changes with Covid restrictions. Additionally, it was no longer possible to 
investigate any physical classroom practices due to the majority of learners engaging online 
at home. Bradford, Mowder & Bohte (2016) found use of new approaches can have a positive 
impact on engagement and so it is hoped due to the new approach to online learning, this 
enquiry can help to discover new and engaging approaches. 
 
 
Aims 
The aim of this enquiry is to identify if there is a link to pupil engagement in an online setting 
with the increase of teacher contact during live meetings/lessons. 
 
 
Methodology 
The enquiry was conducted over a 4-week period with a Primary 5/6 composite class. It was 
decided to collect data from the full class to ensure there was no bias or ethical barriers. Due 
to the class teacher’s knowledge of the class, considering their level, it was decided there was 
no need to adjust the sample size. The class consists of 25 pupils ranging from SIMD 1-10 
working at a range of first and second level benchmarks in line with Curriculum for 
Excellence. The school in which the enquiry was conducted is a mainstream, non-
denominational primary school within North Lanarkshire Council. 
 
A general limitation of this enquiry is the limited length. Taking part in a study, however, 
affords the children the ability to increase their own voice to help develop ideas, empowering 
pupils (French, Lowe & Nassem, 2019).  
The short timeframe of the enquiry may have an effect on the true engagement of learners for 
this method of teaching.  
 
Before completing the enquiry and monitoring engagement, it is worth noting all pupils were 
familiar with the Teams platform in use, however, previously only engaged in calls within 
school and not individually at any time. 
 



Data was collected by monitoring the number of pupils engaging with pupils on a day with a 
live lesson and a day without. Additionally, each pupil that returned any form of work on 
these days was also noted. Each member of the enquiry group collected their data in this way. 
A questionnaire was created in collaboration with the enquiry group to ensure the same data 
was collected throughout and was conducted by each member individually. It was decided to 
limit the number of questions and provide multiple choice answers to ensure the demand 
required on the pupils’ part was limited (Klehr, 2012). The questionnaire was optional and so 
the number of pupils returning the questionnaire is varied. An example of the questionnaire 
can be found in Appendix A. 
 
 
Findings 
A combination of both quantitative and qualitative data sources were utilised to analyse the 
results of the enquiry. Quantitative data was gathered in the form of those engaging on days 
with and without live lessons as discussed, in addition to qualitative data gathered from the 
questionnaire to help come to a conclusion on the engagement with additional teacher 
contact. 
 
The quantitative data gathered from those engaging was collated into graphs and analysed to 
showcase the change in engagement on a day with a live lesson, and therefore an increase in 
teacher contact, and a day without to generate overall findings from this enquiry. This data 
can be observed in Figures 1-4 below.  
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The information gathered highlights that only in the first week was there a drop in the 
percentage of pupils returning some form of work. It is clear from the remainder of weeks 
there was an increase in those returning work on a day with a live lesson and increased 
teacher contact compared to a day with no live lesson. Furthermore, those engaging with the 
Teams platform overall remained consistent or increased on the day with a live lesson each 
week.  
 
Regarding the questionnaire, as this was optional to pupils, a limited number of responses 
were recorded. Eight pupils returned the questionnaire and the results are shown in Figures 5-
9. 
 

Figure 5 
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Q1. How did you feel about online learning?

😕 😄
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Q2. Did you manage to logon during school 
hours?

Yes No

Q3. Did you like the video calls?

Yes No

Q4. How did the video calls make you feel?

😄 😕



Figure 9 

 
 
For those pupils that returned the questionnaire, it can be observed that a majority found the 
increased teacher contact via live lessons helped increase their engagement when working 
online. Despite this, a majority found they did not like or dislike the online platform 
responding with a neutral expression. Zero pupils responded with a negative expression on 
this question.  
 
 
Conclusions 
It can be observed from the data gathered there was a link between increase of engagement 
with the Teams platform and return of work, and the increase of teacher interaction through 
use of a live lesson. This promotes the need for teacher contact to ensure pupils remain 
engaged and interested in their learning. Despite this enquiry being conducted in an online 
environment, this conclusion could be transferred to that of a physical classroom also, 
ensuring to actively engage throughout lessons and incorporate a proportion of direct 
teaching every lesson.  
 
The questionnaire found that a majority of pupils preferred to return work on days with 
increased teacher contact via a video call. All pupils that responded to the questionnaire were 
able to access Teams during the day and so it is worth considering those that did not respond 
may not have been able to access at this time. It is possible that these children may not have 
the same considerations as the pupils that did respond in regard to engagement during live 
lessons. 
 
This practitioner enquiry has allowed me to gain a further insight into the engagement of my 
own class and considerations for those that may not have engaged fully. For some 
individuals, it found they did not fully enjoy live lessons or find them useful which was 
surprising, however, allows further thought on how to truly engage learners within the class 
upon return to a physical classroom and in the event of another period of online learning.  
This experience also allowed for a collaborative practice with other colleagues in a variety of 
school discussions. This has provided me with further considerations of my own practice and 
the ability to learn from those around me.  
 

Q5. Did the video calls make you want to 
finish your work that day?

Yes No



In relation to the original question “Does Teacher Contact in an Online Environment Increase 
Pupil Engagement?”, it can be found to have a positive effect in increasing engagement based 
on the results of this enquiry. 
 
 
Implications for Future Practice 
Due to the short timescale this enquiry was conducted over, it would be beneficial to further 
research this question. In regard to future practice, this enquiry will help to justify use of live 
lessons with increased teacher contact in relation to online learning if the need for this re-
arises. Personally, this has increased my own awareness of engaging learners online and 
additional steps I can take to ensure I am meeting the needs of all learners. Furthermore, 
techniques developed and learned through conversations with colleagues can be utilised upon 
the return to a physical classroom to possibly help increase engagement.  
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