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Rationale  
 
As teachers, one of our main goals is to make sure that our pupils are engaged with the 
teaching and learning in our classrooms. We strive to keep lessons entertaining and achieve 
maximum engagement from our pupils, however with the effects of COVID-19, this is 
becoming increasingly difficult. When conducting digital lessons during lockdown, I found it 
challenging to establish methods of motivating pupil within both my BGE and certificate 
classes, as most work was pupil-led. Through discussions with colleagues about aspects of 
digital learning, we concluded that the use of formative assessment was the best way to 
increase pupil engagement, particularly exit passes. 
 
Exit passes at the end of the lessons are shown to be an effective method “that elicit[s] 
immediate information about student learning” (Garrison and Ehringhaus 2007).  The 
benefits of using exit passes to increase pupil engagement are highlighted by Mastromonaco 
(2015), who suggests that exit passes are a successful pedagogical approach to increase 
engagement and improve learning experiences. Fisher and Frey (2004) also advocate for exit 
passes but suggest that they can be used to create a sense of ownership of learning for the 
pupil. Therefore, through the reflection of previous uses of exit passes, it became apparent 
that a combination of two was most prominent; using exit passes to gauge understanding and 
using exit passes to determine pupil feedback on the lesson. For the purpose of this enquiry 
the two styles of phrased around the terms understanding and enjoyment respectively. This 
highlighted an opportunity to observe the engagement levels of classes after being presented 
with both types of exit passes through digital lessons. One exit pass tailored to insight into 
pupil understanding and the other to harnessing student voice through feedback. 
 
Aims  
 
The aim of this enquiry was to investigate if changing the focus of an exit pass had an effect 
on pupil engagement. This enquiry alternates the focus of the exit pass between questions of 
pupil understanding and questions of pupil enjoyment. 
 
  



  

Methodology  
 
This enquiry took place in a non-denominational secondary school within an area of mixed 
socio-economic deprivation in North Lanarkshire. The class consisted of 18 pupils with an 
equal gender split. The exit passes were carried out with the first-year class at the end of each 
digital lesson over a three-week period. Overall, the exit passes were used for a total of nine 
periods within the three-week timeframe. 
 
An exit pass is often a card or small piece of paper in which the young people write down a 
sentence about something they have learned during the lesson. This exit pass was also 
adapted from lesson understanding to enjoyment of the lesson. The passes were based on 
three questions, one closed and two open-ended questions. Due to lockdown, the exit passes 
were presented to the young people as a Microsoft Form at the end of the lesson.  
 
Exit passes were then collated through teams for data analysis and individual responses were 
then viewed to gather feedback. The data gathered was then analysed using quantitative 
analysis, more specifically correlational research to understand the relations between the type 
of exit pass and level of engagement (Apuke 2017). The quality of individual responses was 
also monitored to ensure this was a successful Assessment for Learning (AfL) method. 
 
Findings  
 
It is important to note that the addition of an exit pass into the lesson brought an increase in 
engagement with online lessons, regardless of the focus. However, in relation to the question 
posed, there was a clear distinction between the two exit passes. On average, exit passes 
based on gauging pupil enjoyment prompted more lesson engagement in comparison with 
understanding based exit passes (Figure 1). The averages taken for pupil engagement levels 
show an increase of 11% when using exit passes that involve pupils providing their opinions 
on the lesson. 

Figure 1: A bar graph showing the percentage of pupils engaged for both styles of an exit pass 
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When looking at the numbers used to create Figure 1, the same trend can be seen within the 
raw data. Table 1 shows the raw data obtained from this enquiry and when looking at the 
number of pupils engaging with the lessons, there is consistently equal or more engagement 
from the times when pupil enjoyment was asked in the exit pass. The figures in Table 1 show 
that by changing the focus of the exit pass from understanding to enjoyment, there was an 
increase in the number of pupils engaging by 2, on average. 

Table 1: A table of raw data used to construct Figure 1 
 
 
Conclusions  
 
To conclude the findings of this research, by changing the focus of the exit pass there was a 
correlating change with the levels of engagement of the young people in the class. Using exit 
passes that centred around the pupil enjoyment of the lesson had a positive correlation with 
pupil engagement levels. As the questions in this exit pass focused on how pupil voice can be 
used to adjust learning and teaching, this links back strongly with Fisher and Frey (2004) as 
mentioned in the rationale.  
 
To further enhance the study, a variety of age groups should be used to consider the effects 
across first to sixth year. By using sample groups across all years in high school, it will 
provide greater accuracy in terms of the effect on all pupils in education. The study should 
also be conducted over a longer period of time to ensure the validity of the results gathered. 
To further strengthen the findings of this enquiry, it should be carried out across several 
classes learning the same lessons content to eliminate that as a variable influencing 
engagement numbers. 
 
Furthermore, the study should be repeated during lessons in class to gauge how digital 
learning has influenced this finding of this enquiry.  
 
Implications for Future Practice  
 
Through conducting this enquiry, it has highlighted the need for AfL methods with education, 
particularly the importance of exit passes. The evidence presented from the enquiry 
highlights the importance of exit passes in lessons, especially for reflective purposes. By 



  

gauging pupil enjoyment of the lesson, teachers will then be able to reflect on the information 
gathered and further personalise the lessons they deliver to classes. By personalising lessons 
to the preferences of learners, there should in turn be a permanent increase in pupil 
engagement.  
 
This enquiry also provided an informed perspective in terms of how important pupil voice 
when trying to motivate pupils in a class. The sense of ownership brings a shift in the attitude 
of the pupils as they are seeing their voice have an impact on how they are being taught. This 
is something that would be beneficial for teachers to incorporate more into their practice.  
 
While not directly associated with the enquiry, it is important to note that asking pupils to 
evaluate the lesson and their understanding, promotes hierarchical thinking skills. In relation 
to Blooms Taxonomy (Bloom 1956), promoting evaluation skills is near the top pinnacle of 
cognitive function. Through conducting this enquiry, it has highlighted the importance of 
evaluating not only lesson content but also getting pupils to evaluate their own understanding. 
 
Overall, the knowledge and skills gathered from carrying out this investigation will allow 
teacher to further innovate their teaching strategies. They will be able to implement them in 
such a way that tailors them to the needs of their learners to maximise engagement and ensure 
all learners are included, engaged and involved in their education. 
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