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Rationale 
Feedback is used to inform teaching and learning in which pupils are engaged in (Black and 
William 1998). Teachers should continuously use pupil feedback to support their planning to 
ensure that they are meeting the needs of their learners. William (2011) describes Assessment 
is For Learning as feedback that moves the learner forward. With that in mind during this 
recent pandemic, causing our schools to move to online learning, it is paramount that pupils 
are given teacher feedback that elevates their learning, and also encourages children to 
develop their own feedback. An assessment rich classroom can take many forms and should 
include a wealth of formative assessment for children to be able to assess their own learning 
(Damien College).  
This study will look at how this can be applied in the flipped classroom. By using a range of 
formative assessment strategies it will be studied as to how the use of formative assessment 
can be used to encourage pupil engagement within online learning  
 
Aims  
The aims and focus of this enquiry is to determine the level of engagement of primary 5 pupils 
through online learning. The enquiry will look at the use of live sessions and written and verbal 
feedback. It will then assess how this will impact pupil engagement and if this will lead to: 

1. Increased engagement of online learning. 
2. An understanding of how feedback can encourage engagement. 

 
Methodology  
The enquiry was carried out over a 5 week period surveying a P5 class of 22 pupils. Verbal feedback 
was given to pupils during live sessions and this feedback was based on the success criteria of the 
lesson. In the live session the pupils were given positive verbal feedback and discussed their own self-
assessment of the task. The children also received written feedback on tasks that was also related to 
the success criteria. There was a focus on comparing the level of interaction with live sessions 
compared to the amount of good quality work returned. This allowed for comparisons to be made to 
gauge if the feedback was motivating the children to return work each day. The enquiry findings were 
made up both Microsoft Teams Insights and teacher weekly records which covered attendance, 
participation and overall engagement over the course of each week. This was then compared to 
evaluate how the pupils responded to the interaction and feedback. As the information being gathered 
was naturally-arising there was no need to seek ethical approval from any individual or organisation. 
A risk assessment was carried out to ensure that no children were at risk during this enquiry. The 
children were carrying out their daily online learning task and the focus of this enquiry was based on 
personal reflections and professional judgement of pupils. The impact of the feedback was assessed to 



 

determine how it developed the pupils understanding of the taught concepts and if this increased their 
motivation to complete tasks to a high standard.   
 
Findings 
For this enquiry both Microsoft Teams Insights section and weekly registers, which used 
terminology from local authority guidance, were used to monitor the engagement of the class 
over the course of the 5 weeks. Insights, which is generated through Microsoft Teams, 
provides the teacher with a general overview of the engagement each individual pupil has had 
over a certain time period. This function allowed the teacher to have an overview of the 
engagement of pupils throughout the week. The Insights tab was used to monitor which 
children were engaging with tasks and which tasks were given priority by the children. This 
was used throughout the week. 
 
The feedback given and the pupils self-assessment was linked to the success criteria of the 
lessons. The teacher feedback took the form of one positive praise along with a next step and 
the pupils used the traffic light system to assess their level of understanding. It was hoped 
that by encouraging the children to identify their own strengths and weaknesses they would 
become more independent learners. Dweck (2009). It was noticed that when the positive 
feedback given from the teacher correlated with the pupils own self-assessment that the 
pupil’s engagement with the next task was increased. This form of feedback was influenced 
by the work of Carol Dweck (2007) who found that praising for effort can increase pupil 
motivation.   
 
The graph below tracks the level of engagement from pupils over the five week period at 
weeks 1, 3 and 5. In the first week the level of full class engagement was the lowest of the 
five weeks. At this point the pupils had only received one live session in which they were 
introduced to the verbal feedback of their completed tasks. Two weeks after that it is seen 
that there has been an increase of around 8% for pupils who are now completing all tasks by 
the end of the week. This highlights that the use of the verbal feedback has been useful in 
reducing the levels of pupils who were only completing literacy and numeracy tasks. By the 
fifth week the research has shown that 64% of the class are now fully engaging with all 
online tasks compared to 54% at the start of the study. This shows that there was a clear 
increase in engagement with all online learning tasks. An eventual decrease in pupils showing 
no engagement was also observed. This can be said to be as a result of the use of positive 
feedback related to the success criteria. This gave the pupil’s a clear target for them to strive 
towards.  



 

 
GRAPH 1. 
 
 
There was a focus on using quantitative data, however, the use of professional teacher 
judgement was also used at points to monitor the overall engagement of the pupils that were 
surveyed. Professional judgement found that, although pupils were returning work on time 
(determined through the use of Insights) this was not always completed to a high standard. 
Therefore the results of Graph 1 may not be completely accurate in displaying the full extent 
of the engagement received.  
For best results professional teacher judgement was also used to monitor the level of 
engagement from each pupil over the course of each week. It was found that although pupils 
were showing signs of logging on and viewing their task, not all tasks were complete. Often 
the tasks which presented harder concepts (for example finding Fractions) were not 
completed by all, despite pupils having returned the assignments for feedback. It was 
observed that lessons that the pupils were familiar with, such as the Active Literacy format 
were completed to a higher standard as the children understood their tasks. The feedback for 
these tasks were easier to provide and the pupils have been familiar with generating the 
success criteria for the different task that they would be completing. By using the Active 
Literacy reading strategies the children were aware of what was expected of them and able to 
produce work that covered the success criteria. This meant that the feedback given related to 
their success criteria and gave them a clear path of where they needed to improve. 
 
The quantitative data shows that over the 5 weeks of the study, the levels of engagement were 
increased which would suggest that the use of feedback during live sessions did have an 
impact on the levels of engagement for the pupils. From personal reflection it can be noted 
that pupils did respond well to the verbal and written feedback they received and as the weeks 
progressed the levels of engagement increased.  
 

0

2

4

6

8

10

12

14

16

Week 1 Week 3 Week 5

Pupil Online Engagement

Completion of all tasks Literacy and Numeracy tasks only Little to no engagment of any tasks



 

Conclusions  
This enquiry has highlighted the difficulty of delivering the curriculum online to a group of 
primary 5 pupils. Having focused on the impact of feedback both verbal and written a number 
of different conclusions can be drawn. Reflections have concluded that over the course of the 
enquiry the levels of pupil engagement and interaction did increase. The qualitative data 
showed that although interaction did increase, it did not necessarily mean that the engagement was 
useful or supporting the children’s learning. 
It can be said that is use of AiFL on the digital platform did support pupils and encourage interaction. 
The level of useful feedback that could be given in a live session however was limited. The feedback 
required to be tailored to each individual and given privately. For that reason, the increases in 
engagement was mostly influenced by written feedback and pupils own self – assessment.  
  
Implications for Future Practice  
 
This enquiry was carried out on a small scale and it was certainly be beneficial to carry this 
study out for a longer period of time to monitor the impact of the feedback. As this was 
carried out on the digital platform it was be extremely useful to move this enquiry into the 
classroom. Possible next steps would be to monitor how verbal feedback impacts on pupils 
learning and motivation in the classroom. It would also be interesting to see how the children 
would self-assess their own work after receiving the verbal feedback. 
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