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Rationale  

This collaborative enquiry was conducted by four secondary school teachers of different 
subjects. (Maths, Modern Studies and Modern Languages). When deciding on where to focus 
the enquiry, it became apparent that the teachers wanted to conduct research around the ‘live 
lesson’, due to the current global pandemic and the nature of remote teaching. The rationale 
for investigating the impact of synchronous and asynchronous teaching, was that it was 
important to interpret whether pupils were benefitting more from the synchronous lesson – 
which is described as “online learning in which children and young people can learn from their 
teacher in real time. For example - a teacher teaching to a group of children or class using 
digital technologies.” Or the asynchronous lesson where “children and young people undertake 
learning activities without direct supervision from the teacher. Learners can communicate with 
their teacher at their own pace or within a set time period.” (Glasgow City Region Education, 
2020).   

Aims 

The aim of this enquiry was to determine the most effective way to conduct lessons during the 
COVID-19 pandemic to increase engagement. It was important to find out what motivates 
young people and what gave them the best experience, as similar as possible to the “normal 
classroom” during the global pandemic. This would then inform future practice in ensuring that 
the remote lesson caters to pupils’ needs and abilities.  

Methodology  

During the pandemic, it has been difficult for teachers to do many tasks online, such as assess 
learners’ progress, identifying students who are struggling or assessing the mental health needs 
of a child. This enquiry should provide insight into the advantages of an interactive live lesson, 
or if simply the act of posting work for students to complete independently, on their own time 
frame suffices. 

This enquiry was conducted with an S1 French class of 28 pupils, over a four-week period. It 
is worth noting that pupils in this S1 class were learning French for the first time in secondary 
school, with all pupils learning the language at primary school. It was important that this class 
therefore had enough synchronous lessons to allow them to hear the modern language being 
spoken by their teacher in the live calls. 

The teacher delivered a mix of synchronous and asynchronous teaching. This was conducted 
to allow pupils to determine which lessons felt more beneficial to them within a remote setting. 
Pupils completed a series of lessons on “greetings” saying “how are you?” and “les objets de 
la classe” – classroom objects, in French. The lessons were carried out with learning intentions 
and success criteria clearly stated, a plenary and interaction with students online for the teacher 
to gain understanding of progress throughout. Pupils were faced with a questionnaire in the 
second lesson of the four-week inquiry where they answered questions about taking part in 



                                                                                                                                                  

 

online learning. This questionnaire was a Microsoft Form, distributed to students through 
Microsoft Teams.  

Findings  

The questionnaire started with asking how confident pupils felt using Microsoft Teams, the 
results are shown in the pie chart below:  

 

 

 

The next question asks the learners how they prefer to learn online, results are shown below: 

 

The results here show that 12 pupils preferred live lessons, whereas 14 pupils felt an 
asynchronous approach was preferrable. 

Then, pupils were asked why this method was preferrable to them. 

 

In gathering evidence regarding the emotions felt towards online learning, pupils frequently 
highlighted that the live lessons eliminated anxieties faced when a teacher is not able to answer 



                                                                                                                                                  

 

questions or offer immediate support. The teacher received answers from pupils making similar 
statements, that: 

“If there is a problem, we can get help right away.”  

“The teacher can explain things to me, which makes it easier.”  

“There is more information and guidance.” 

And “it’s easier to interact with students”.  

The teacher found that students enjoyed the interaction with their teacher in the live lesson. 
They could unmute their microphones and ask a question or ask in the chat box and get a 
response right away. It was important for pupils to have that immediate feedback when 
completing work, like in the classroom. The live lesson encouraged interaction and avoided 
any fears of not knowing what was expected of them or not understanding a key concept in the 
learning. 

Some pupils that preferred an asynchronous lesson, found that: 

“When copying down things, it is easier so I can go at my own pace but if you are explaining 
something it would be good on a live lesson”. 

“I find it easier to work through PowerPoints as I can work through it at my own pace”. 

And “Because then I don’t hear the teacher continuously talking and you do it in your own 
time”. 

From the first answer, we can see that this pupil prefers to work at their own pace but also 
recognises the value of the teacher to explain concepts. Students may find it easier to be more 
independent and complete work without asking for help. This is not the case for all pupils. A 
research project by a student at Xi’an university in China found that distraction and lack of 
sustainable attention was the pitfall of synchronous lessons. It highlights that, during online 
learning, the student has a high level of autonomy in their learning and must maintain a level 
of self-discipline that is not needed in the classroom. (Guihua, Ma. 2020) Therefore, for many 
students, especially in younger years, it can be hard to maintain discipline and initiative to 
complete tasks promptly without guidance from the teacher. 

The results of the work students were able to produce after the live lessons were positive. 
During this lesson, pupils typed a greeting into the chat box, saying their name, saying how 
they were and saying goodbye at the end of the lesson, all in French. Pupils also sent an “emoji” 
based on how they were feeling. Here are examples of this work on Teams. Pupils’ names have 
been erased to ensure anonymity. 

 



                                                                                                                                                  

 

 

 

 

 



                                                                                                                                                  

 

Similarly, though, in the asynchronous lesson, many students were achieving positive results. 
It was apparent that many young learners had became accustomed to and were confident in the 
use of Microsoft Teams to complete their work. During the asynchronous lessons, pupils had 
time to read over the PowerPoint that was sent out and answer questions by either submitting 
an assignment or by answering questions on a Microsoft Form. During this kind of lesson, it 
was difficult for the teacher to know if pupils were taking the time to go through each slide 
thoroughly, which would be done in a live lesson or in class, and instead flicking through slides 
as quickly as possible without noting down vocabulary, for example. Pupils seemed to 
complete their work very quickly which was a concerning factor. It seemed that, in the live 
lesson, the teacher was able to guide pupils through the learning, assessing as the lesson 
progressed to achieve a common goal and ‘iron out’ any issues as the lesson went on. However, 
it was possible for pupils to achieve success in completing Microsoft Forms and Assignments 
to assess vocabulary learned. It is difficult to test the reliability of this, however, as it can be 
very easy for young people to research answers online to achieve success in their assignments 
on Teams. Below are the results of a quiz completed by students on the topic of“les objets de 
la classe” – classroom items. As you can see below, many students had success in their 
Microsoft Form assignment. 

 



                                                                                                                                                  

 



                                                                                                                                                  

 



                                                                                                                                                  

 

 

Conclusions 

In conclusion, within the online learning setting, it would be appropriate to produce a balanced 
number of synchronous and asynchronous teaching to fit the needs of all learners. In 
synchronous lessons, pupils can ask questions and get immediate responses and teachers can 
offer additional support. However, in the asynchronous lesson, learners have autonomy and 
can take learning at their own pace, being independent and possibly resolving problems on 
their own without the help of their teacher. Pupils can “hand in” work and complete it in their 
own time, which is important, as some children may not have access to technology at a certain 
time of the day when a live lesson occurs. A balanced approach, where some lessons are live – 
to teach a new concept for example are extremely beneficial, where on the other hand, 
completing tasks individually once key concepts have been learned can work well in a remote 
learning setting as well. 

 



                                                                                                                                                  

 

Implications for future practice 

In conducting this enquiry, the teacher has found that it is possible to engage learners online 
effectively, although it can have its challenges. It is apparent that pupils are not provided with 
the exact same experience online, but it was possible to use technology effectively to teach 
young people under the circumstances. In terms of guiding learners through the lesson, “ironing 
out” any issues and providing the best experience, the live lesson works well. If key concepts 
and skills are being built upon, an asynchronous approach will suffice from time to time and 
learners can be successful this way. Therefore, to engage learners in the future, if this situation 
were to arise again, a balanced approach, leaning towards more live lessons, would work well. 
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