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Practitioner Enquiry 

 

The effect of online feedback on pupils’ confidence within literacy work. 

 

Rationale 

As a class teacher a vital role is to provide feedback to children in the moment and to ensure 
they are confident in their ability to participate within class activities. However, with a switch 
to remote learning at the start of the year, this was going to prove quite a challenge. As a 
result, it was agreed that the enquiry should focus on feedback provided to children remotely. 
This would be using the Microsoft Teams platform which is used across North Lanarkshire to 
provide teaching and learning during the period of time where children were not in school 
during the lockdown. It was a way to provide children with feedback which would encourage 
them to participate and build confidence within their literacy work, even though they are not 
in their usual learning environment. William (2016) suggests that children should be given 
feedback at regular intervals as a method to promote raising attainment and achievement as 
well as a way to promote inclusion. Continuous feedback and praise are a part of the daily 
routine within the classroom. It is anticipated that by providing feedback to children online it 
would encourage and promote engagement during an uncertain and unfamiliar period. 
Providing feedback to pupils is an important part of Assessment is for Learning (AiL) in 
order to assess their current achievement and to stimulate their next steps to further develop 
their learning (Black and William, 1998). 

Aim 

The aim of the practitioner enquiry was to identify if online interactions and feedback had a 
positive impact on improving children’s confidence within literacy work. 

Methodology 

The practitioner enquiry was conducted over a three-week period of online learning before 
the return to in class teaching resumed. It consisted of a class of 26 primary two pupils. The 
focus was within literacy, with a particular focus on using strategies to decode words within 
reading and taught writing. North Lanarkshire’s Active literacy programme was followed 
throughout the lessons and enquiry. Various methods of data collection were discussed and 
the methods that were chosen to use throughout the enquiry were agreed upon collectively 
with the assigned group and leader. Furthermore, discussions of the proposed enquiry were 
undertaken with my mentor within the school and other teaching staff. It was important to 
ensure that a range of professional opinions and dialogue around the enquiry were gathered 
before the practitioner enquiry begun. 

Written formative feedback was provided throughout each day to every child who submitted 
their assigned tasks. The assignments area within teams was where children would find their 
tasks for that day and they would submit it in this area when they had completed them. Once 
returned tasks were corrected and attached to each piece of work was written feedback of an 
encouraging and motivating nature for children. The data collected from tasked was used to 



inform the over conclusion of the enquiry. Also used throughout the enquiry was a self-
assessment method. Throughout the daily tasks this would take the form of a traffic light 
system, this was attached to each daily task to be completed. 

 In addition, the use of a thumbs up/down/side approach, which children were familiar with 
using from their class environment would be either submitted via a photograph or on our live 
meeting. Thumbs up meant children were confident with tasks, thumbs down children were 
not confident and required support to complete task and thumb to the side would mean 
children felt they could complete tasks with a little support. 

During the school day the class team was utilised to interact with children on a daily basis 
and the use of the emoji reactions to a feedback post, which proved popular. Children would 
use this post and react with a thumbs up, thumbs down or smile emoji to show how confident 
they were feeling with their literacy tasks set for the day. Live video calls were scheduled 
twice each week for the children. This was an opportunity to provide children with live face 
to face feedback and to alleviate any arising issues or concerns related to all work, but a focus 
was on literacy work. An example of this includes teaching around writing task and 
discussions around taught writing activity. Children would use core writing targets as well as 
genre targets to gauge how confident they were. They were able to share ideas with peers.  
They were able to use the thumbs strategy mentioned previously to show how confident they 
felt. 

Findings  

There were a range of positive findings from the enquiry. Children engaged well with the 
traffic light self-assessment system. Children were traffic lighting how confident they felt in 
their ability to undertake the tasks set. The pupils would participate in this method at the 
beginning of the week to set a baseline of how confident they felt with set tasks. They would 
then receive verbal feedback via online lessons and written feedback at the end of each day 
on each piece of work. Children would revisit the traffic light method towards the end of the 
week to determine if their confidence in carrying out their set literacy tasks had changed for 
them.  It can be seen from the table below, Figure A. There was some clear progression 
amongst the children and a clear improvement in the confidence of all pupils who engaged 
with remote learning. It is clear from their traffic light self-assessment that each child felt 
more confident by week 3 after receiving feedback online. It is apparent from the table that 
child D required a longer period of time to develop in confidence. However, Child F has 
shown how their confidence blossomed quickly after the initial uncertainty.  

 

 

 

 

 

 

 



 

 

 

 

 

 

 

Figure A. Traffic light responses from 6 children who continuously engaged 

 

 

It can be found that children were more confident in attempting literacy work after a face to 
face call. During the call children were provided with verbal real time feedback on literacy 
work, research by Hattie and Timperley (2007) suggested that having feedback in real time 
could increase motivation and confidence. 

 The opportunity to provide guidance on common mistakes and a refresh of core targets in 
real time during face to face video calls was a positive experience. It enabled any issues or 
concerns the children had surrounding their task to be addressed and resolved. Verbal 
feedback was provided to motivate children and build confidence in order for them to 
complete literacy tasks. Within the video call the use of a thumb symbol which children had 
used in class previously was used as an assessment tool to establish how confident children 
felt. Thumbs up meaning they were feeling confident, thumb to the side they were still a little 
unsure and thumbs down to notify me that they didn’t have any confidence at all.  These 
results were consistent with the traffic light system above.  

I also used a post within my class team to encourage children to use emoji reactions to 
determine how confident they were feeling about literacy tasks for the week. Children were 
asked to use a thumb up, down and smiley face to express how they were feeling about the 
weeks tasks. 
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Conclusion 

This practitioner enquiry appears to have been a positive experience for myself and the 
children. However, not all children participated fully.  The findings show that having 
feedback online through a range of different ways had a positive impact on children’s ability 
and confidence. Through issuing verbal feedback of children’s finished work, next steps can 
be identified to allow the children to confidently prosper. Although, not an initial aim 
children developed and refined their ability to use self-assessment strategies to assess their 
work and confidence to undertake new tasks.  

Unfortunately, not all children engaged with the remote learning. This meant that I did not 
have extensive data to display and data I collected was quite similar. I believe this to be the 
result as most of the children were working at the same level and I did not have a variety of 
attainment levels within the enquiry.  I had initially planned to collate evidence over a four 
week period. This was unobtainable due to children returning to the class environment on 
week 4 of the enquiry.  

 

Implications for change and future practice 

Online feedback appears to have been valuable. Findings have shown that children have 
benefited from having the access to feedback to assist them in their learning, while not having 
the teacher physically present in the class. The children are able to use feedback to improve 
on tasks set. This is something I would aim to facilitate more of within the classroom 
environment. The benefits to the pupils include being able to receive in time support as they 
work through tasks. It is hoped that the use of online homework and online feedback 
techniques continue to be a focus and to become embedded in their learning.  

 

 

References 

Black P, Wiliam D. Assessment and classroom learning (1998). Assessment in Education, 
vol 5, No 1 pp7 – 73. 

Hattie, J. and Timperley, H. (2007). The Power of Feedback. Review of Education Research, 
77(1), 81-112 

Education Scotland, 2016. Dylan Wiliam: Formative assessment. [video] Available at: 
<https://www.youtube.com/watch?v=sYdVe5O7KBE> [Accessed 10 March 2021]. 

 


