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Rationale 
Feedback is one of the most powerful influences on learning and achievement but this impact 
can be either positive or negative (Hattie and Timperley, 2007). 
Normally in the classroom the teacher constantly gleans feedback from pupils using 
formative assessment techniques including questioning, show me boards, fist of five and exit 
passes.  During the period of online learning the feedback given to the teacher from the 
student for the teacher to assess the pupils progress is more limited and, in this case the main 
vehicle of this type of feedback is images of classwork uploaded to Satchel One.  In order to 
ensure pupils continue to progress, quality feedback needs to provided. This feedback is 
intended to close the gap between their current and desired understanding (Nicol and 
MacFarlane-Dick, 2006).   This should be given in a timeframe that allows the pupils to 
digest the comments before carrying out the next task allowing them the opportunity to meet 
the criteria for improvement given by the teacher. 
 
Aims  
The aim of the enquiry was to discover if providing timely feedback during online learning 
influences pupil progress. 
 
Methodology   
This project was carried out on an S1 class over a period of four weeks. Two methodologies 
were introduced to provide both quantitative and qualitative evidence to bring different 
perspectives to the outcomes. 
 
The S1 class attends Maths for two double periods per week and for the duration of lockdown 
they are being set two lessons per week and then a homework exercise covering those two 
lessons.  The two lessons that are being set are on the same topic with the second lesson 
building on the first.  This allows the opportunity for pupils to put into practice feedback 
given. 
 
Success Tracking 
To gather quantitative evidence, a control group of 6 pupils in the class was selected and for 
those 6 pupils the instructional feedback they were given was recorded on an excel 
spreadsheet. In subsequent lessons if they changed their method according to the feedback 
given, this was checked off their list therefore showing that the feedback given had helped 
pupil progress.  Examples of the kind of feedback given are: 

• Next time, make sure your inequality sign in the answer is the same as in the 
question. 

• Next time, write 0w as 0 and 1x as just x. 
 



 

The pupils for this subgroup were selected on the basis that they had engaged with all 
previous online learning tasks and they are pupils that often need some support rather than 
always getting it right the first time.  For this subset of pupils, the feedback was delivered by 
importing the image of their work to Class Notebook on MS Teams and then writing on it 
with corrections and feedback, this would be very similar to writing in their jotter in class.  
For the first two weeks of lessons these pupils received their feedback as quickly as possible 
but for the second two weeks, the feedback they were given was delayed until later in the 
day.  This should make it possible to determine if delaying feedback has a negative impact on 
the pupil’s ability to put it into practice. The rest of the class received feedback through 
Satchel One as normal and where possible, as soon as the task had been submitted, however 
goal-based feedback would only be given if the pupil needs to make a change to how they are 
doing the work or writing out the working.  In addition, it should be noted that since the 
second lesson builds on the first each week, along with the feedback from the teacher the 
pupils are also benefitting from watching a video of further worked examples and that this 
may also contribute to improvement between lessons one and two. 
 
Professional Judgement 
In addition to actually recording if goal-based feedback is being successfully achieved, 
professional judgement will be taken with the rest of the class to gauge a sense of how the 
class are responding to feedback. 
 
Questionnaire 
To gather qualitative evidence a survey was issued to the class at the beginning of the four 
weeks and then again at the end of the study.  This survey asked general questions about how 
the pupils are coping with online learning alongside questions such as: 
 
 Have comments in feedback helped you improve? 
 Does it help if you get feedback almost straight away? 
 
By using both these methods to monitor the effectiveness of the feedback given, it may be 
possible to gauge if the control group perceived their feedback more helpful than the rest of 
the class. 
 
 
Findings  
Success Tracking 
For the six pupils in the control group only three of them consistently engaged with online 
learning over the four-week period, one didn’t engage at all and two were sporadic with their 
completion of tasks.   
 
 
 
 
 



 

 Pupil 1 Pupil 2 Pupil 3 Pupil 4 Pupil 5 Pupil 6 
Week 1 0% 100% 100% -- -- 50% 
Week 2 0% 50% 50% -- -- 50% 
Week 3 0% 0% 0% -- 50% 0% 
Week 4 50% 50% 50% -- -- -- 

Table 1  
 
Table 1 shows the amount of the feedback that was successfully given, the ‘--' indicates the 
tasks that were not completed that week. 
 
Professional Judgement 
For the rest of the pupils in the class who completed the work the results were as I expected. 
On average 70% of the pupils were able to complete their work almost perfectly by the 
second lesson or by the homework task but the other 30% of pupils failed to correct their 
errors after receiving feedback.  It is hard to judge however, if this is affected by the length of 
time taken to receive feedback.  There is no obvious correlation between immediate feedback 
and the feedback being implemented in the next lesson. 
 
Questionnaire 
• The questionnaire shows that the pupils were more confident in their learning after the 

period of the enquiry.   
 

 
    Beginning     End 

  
 
 
 
 
 

Figure 1 
 
• The perceived usefulness of the feedback has decreased slightly. 
 

 
 
 
 

Figure 2 
 
 
• However, more pupils feel their work has improved because of the feedback. 

For the six pupils in the control group, all of them started by saying ‘Sometimes’ and at 
the end three of them changed to ‘Yes’. 



 

 
 

 
 
  
 
 
 
 
 

Figure 3 
 
• More pupils now recognise that getting the feedback almost straight away is more helpful. 

From the control group only one pupil said ‘Yes’ in the beginning compared to only one 
saying ‘Don’t Know’ and interestingly, this was Pupil One who struggled to implement 
the feedback whenever they received it. 

 

 
   

  
Figure 4 

 
• Some interesting comments that were given about the feedback: 

§ It’s good when it tells me exactly what to do the next time. 
§ It’s been quite easy to understand. 
§ It’s good when I get a message straight away.  I know what I did wrong 

just after I did it. 
§ The feedback has been good and helped me learn from my mistakes. 
§ They were helpful and were easy to read and know what you are doing. 

 
Conclusions  
The quantitative data suggests that feedback was more likely to be implemented on the 
occasions that it was delivered as quickly as possible.  The exception to that is Pupil 1 who it 
seems struggled to put into practice any feedback given.  It may be that either, Pupil 1 is not 
responding to online learning in a positive way, is not invested in improving their learning or 
that they found the subject area difficult.  It is unfortunate that three out of the six pupils were 
not consistently engaged with online learning for the period of the enquiry so although the 
data suggests that immediate feedback has a positive effect on pupil progression repeating the 
exercise with a larger control group would give more confidence in the results. 



 

 
The qualitative data in the form of the questionnaire showed quite clearly that the pupils 
thought it was helpful to receive feedback almost straight away.  Even if there is not 
sufficient evidence to state with certainty that timely feedback improves progress in the 
virtual classroom it must be stated that there is benefit in the pupils believing that they are 
being helped in this way.  This will improve their confidence and their willingness to engage.  
 
Implications for Future Practice  
As a result of this enquiry, future practice will be improved by providing timely feedback in 
the virtual classroom.  This will improve pupil confidence in the virtual classroom and for 
those who are invested in their learning will improve their attainment by giving them the best 
opportunity to correct their methodology. 
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