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Rationale 

The General Teaching Council for Scotland (GTCS) stipulate several professional standards that 
must be achieved for a student teacher to gain full registration. One of these Standards for 
Registration (SFR) is the requirement to have knowledge and understanding of the importance of 
research and engagement in professional enquiry and that student teachers must know “how to 
engage critically in enquiry, research and evaluation individually or collaboratively, and apply 
this in order to improve teaching and learning.” (GTCS, 2012) 

The process of practitioner enquiry has been defined by Baumfield, Hall and Wall (2012) as one 
relying on engagement in deep reflection leading to sustained action research. It has been further 
defined as a well-established methodology which allows practitioners across a range of 
professions to ‘solve problems and improve their practice.’ (Koshy, 2010 in Forster & Eperjesi, 
2017) 

Enhancing and maintaining student engagement is an important goal of educators, given its link 
to improved persistence, achievement, and retention (Finn, 2006) It has been defined as “the 
energy and effort that students employ within their learning community” (Bond et al, 2020) and 
is the core component required for a lesson to be effective (Griffith and Burns (2012: 2). Whilst 
much research has been carried out in the area of ‘flipped learning’ and engagement, much of it 
is centred around higher education. (Henrie et al, 2015) 

This enquiry seeks to examine engagement in online and classroom-based learning over a period 
of five weeks and look at ways in which it could be facilitated and improved. At the time of this 
enquiry, Scotland was under lockdown and schools were closed. Children were therefore 
learning via online learning for the first three weeks of the enquiry and classroom-based learning 
for the final two weeks, when schools reopened to Primary 1-3 children.  

Aims 

The aims of this enquiry are to investigate strategies that could improve engagement in both 
online and in class learning. 

Methodology 

This enquiry took place over a period of 5 weeks with a primary 3 class comprised of 19 pupils. 
Initially, it sought to explore strategies that could be used to improve engagement with online 
learning, however, three weeks into the enquiry, primary 1-3 children returned to school. As a 
primary 3 teacher, this affected my enquiry. After consultation with my group, group leader and 
probationer co-ordinator, it was agreed that the question would focus on how to increase 
engagement in learning. The findings discuss data gathered over 12 days of online learning (over 



a period of 3 weeks where 2 days were holidays and 1 day was an in-service day) and ten days of 
classroom-based learning. 
 
Online learning plans were created using Microsoft Sway, which could be accessed by learners 
via a daily link posted in the Announcements channel of the class Team. Online engagement was 
monitored using insights data on Teams which showed when the children had been logging in, 
the time spent logged in, the channels that they interacted with and the online meetings that they 
had attended. Engagement was additionally monitored through uploading of completed work. 
When pupils returned to school, engagement was monitored through observation of their 
participation in class. Live lessons were held three times a week during which a second device 
was used alongside the main device. When the main device was being used for screen sharing, 
the pupil’s cameras could not be viewed. The second device provided an additional screen which 
showed the pupil’s cameras whilst the main teaching device was screen sharing which allowed 
for observation of pupils and monitoring of behaviour. 
 
 

Findings 

On average, 12 children logged in daily over the 12 days of online learning. Overall engagement 
with daily online learning is shown in Figure 1. Included in this total were 3 keyworker children 
who attended the school daily and 2 vulnerable children, who attended the hub on alternate days, 
2 days a week. 

Figure 1: Engagement in Online Learning (N = 19) 

 

In order to support home learning and any possible attainment gap, children identified who had 
not had access to devices during the first lockdown and were also in receipt of free school meals 
were offered the use of a school or local authority device. Children who did not engage in online 
learning were contacted regularly by the school’s senior management team to check if they 
required assistance in accessing the learning. Three children in the enquiry cohort were provided 



with a device by the school. Of these children, two did not access online learning during the 
enquiry period. 

Online learning included daily Literacy and Numeracy tasks, health and wellbeing tasks and 
tasks from other curricular areas. All tasks took the abilities of the children in the class into 
consideration. All learners were invited to attend live meetings. Over the enquiry period for 
online learning, 6 live meetings were held. The engagement for these meetings is shown in 
Figure 2. 

 

Figure 2 Pupil engagement with live meetings  (N = 19) 

 

 

Pupil engagement with live lessons remained consistent over the 12 school days that data was 
collected. Prior to any live lessons, a digital charter was created with the children which set out 
the rules of acceptable behaviour in live lessons. During live meetings, children were encouraged 
to show their understanding or indicate that they had an answer using emojis – either a thumbs 
up or a happy face or by typing in the chat box. Lollipop sticks were also used for questioning to 
ensure that children were listening to the lesson as the children were not able to tell who would 
be chosen to answer a question.  While the use of emojis encouraged participation, children 
could occasionally get carried away with their use and the second screen was also used as a way 
of monitoring the chat. 

Children were encouraged to check-in on Teams daily by saying hello and telling me how they 
were feeling. I also set up a ‘share my day’ channel in the team which children could use to post 
photos of anything that they wanted to share with me or their friends. This channel was also used 
to share things with the children that I knew that they would enjoy. This ensured that the general 
channel was kept clear for lesson or live meeting information. 



Where appropriate, recorded videos with content that would be covered in the live lessons were 
prepared and included in the Sway plan so that children were prepared for the online lessons. 
Recorded videos were also used to model tasks such as handwriting, phoneme introduction and 
spelling. Live lesson content was varied and included reading (where different reading groups 
were taken at separate points in the meeting), reading comprehension, numeracy and Religious 
Education. Recorded videos and audio had additional benefits for the pupils in that they could 
watch or listen as many times as they needed to. During live lessons, the learning intentions were 
reviewed at the beginning and end. Any PowerPoint slides used in lessons were clear, concise 
and relevant to the lesson and were accessible for all learners through effective use of visuals. As 
additional motivators to encourage children to engage, shorter live sessions were also held, and 
these focussed more on fun activities for the learners such as quizzes or bingo which helped to 
keep the children engaged and motivated.  

Children were encouraged to upload completed work into an individual private class notebook 
area which could only be accessed by the named pupil and the authorised teachers. Those pupils 
who used this area to upload work were given recorded audio feedback which clearly identified 
what they had done well and what their next steps for learning were. This method of providing 
feedback to the children worked well as the children could easily access and listen to the 
feedback and apply this to their tasks the next day. Learners were also encouraged to self-assess 
their work through use of traffic lighting which gave me a clear indication of whether they had 
understood the task. The quality of uploaded work was very good and this may be due to 
parental/carer assistance, more time to spend on activities than they would in class or that pupils 
could play videos or recorded content more than once until they understood the task. 

When children returned to school on 22 February, time had to be spent re-establishing 
relationships with the children, especially those who had not been online during lockdown and 
had not engaged with learning since before the Christmas holidays. This relationship is key to 
ensuring that the learners are both motivated and engaged. The children had to get used to being 
back in a classroom with other children and rules, routines, expectations, and behaviour 
management all had to be re-established. Children found it difficult to re adapt to the classroom 
environment and some were overwhelmed and anxious about the return to school. I spent time 
working on whole class lessons with the children, including lessons focussing on health and 
wellbeing, and restarting the class points system. Dojo points were used to reinforce positive 
behaviours and encourage children to listen carefully, and a group points system was also 
introduced. The children were used to games such as Bingo for spelling words and numbers. I 
changed the game so that, rather than me reading the words or numbers out, an online 
randomiser wheel chose the words/numbers. This worked well in holding the children’s attention 
and they were completely engaged in this part of the lesson.  

Implications for future practice 

Thought the online learning period of this enquiry only occurred over a period of 12 school days, 
children had been engaging with online learning since the 11th January. To keep learners 
engaged, lessons had to be relevant to learners and had to take the abilities of all pupils in the 
class into consideration. The Sway link worked well and was easy for pupils to access which 



may work well for homework. Pupils had to be praised for participating in learning, made aware 
of their next steps for learning and encouraged to keep trying their best. Lessons also had to have 
an element of fun in them that would motivate the learners to complete the task. One of the most 
successful and engaging lessons that has taken place since the pupils return to school has been a 
music lesson which explored how music affects feelings and emotions. The children enjoyed the 
interactive element of the lesson and the resources that had been created. As the children’s 
confidence in using technology has improved since participating in online lessons, it would be 
beneficial to carry out an interactive lesson using Jamboard which will allow the children to use 
their improved technical skills to contribute to the lesson in a new way. 
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