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Rationale 

The purpose of this enquiry is to answer the question “Does online social interaction have an 
effect on pupil engagement?” In other words, if a live meeting is arranged with the class to give 
them a chance to interact on a social level with their classmates and the teacher, are they more 
likely to stay online and engage with the online learning for that day. Subsequently, will they 
continue to engage on days when there is no or little social interaction with their classmates. 

Aims 

To answer this question, we also need to look at what effect social interaction normally has on 
the children within the classroom environment, and can this type of interaction be successfully 
recreated online? Children normally sit side by side with their classmates and are able to talk 
and discuss their work with them. This type of social interaction in the classroom can help with 
the development of the children’s problem-solving skills and cognitive operations (Doise, 
1975). By working together, the children are able to solve problems together which they may 
struggle with separately by sharing their thought processes and thinking with each other. They 
will also have time during break and lunch to interact socially through play and chat. This kind 
of interaction is important to a child’s social development and is vital particularly in the case 
of autistic children who may find these types of social interactions difficult. The school is a 
place where work can be done to improve their social skills in a controlled environment 
(William Stainback, 1982) This kind of interaction is extremely hard to replicate online. One 
way this can be done is through live catch-up sessions mediated by the class teacher, through 
teams.  The children would be encouraged to switch on their camera for these meetings as being 
able to see their classmates would hopefully help encourage interaction between the children. 
One difficulty with online learning is making sure the children engage in the learning and do 
not switch off or drop out of the learning system. A study into further education suggested if 
students are encouraged to engage in online socially interactive lessons then the dropout rate 
will be less and the engagement level can be maintained (Wei Wang, 2019). But does this stand 
true for the primary school environment? Would the children engage in the learning more if 
they knew there was an online social interaction with their classmates and teacher? 

 

 

 



Methodology 

How will we answer this question? 

In order to answer this question, we need a standard set of parameters that can be easily 
measured. For this I set up regularly scheduled live catchup sessions with the class twice a 
week. These were done on Monday at 11am and Friday at 10:45. These times were chosen as 
they were at the peak of the classes average engagement and fitted in with the school 
management availability to attend these meetings.  

Method 1 

 I recorded how many children attended each meeting and matched this with how many 
children had logged in that day and engaged in the learning. Both days were compared to see 
if the time of the week had an impact.  

Method 2 

I also compared engagement against the figures for Wednesday, a day when no meetings were 
scheduled.  These comparisons would help to show several things. Firstly, does the time of the 
week have an impact on whether children attend the meetings. Secondly, does having a meeting 
scheduled have an impact on whether a child will log into teams and engage with the learning. 
Finally, if there is no meeting scheduled, would the engagement level drop?  

The data was gathered over a 4-week period from 1st of February through to the 5th March.  

Method 3 

Data was collected on how many children engaged online with the lessons. This was taken 
from insights in teams as well as a record of what work was done while online. The engagement 
level was recorded from three datapoints of Monday, Wednesday, and Friday of each week. 
Data was also collected on how many children attended the online social interactions. This was 
taken from the two data points on Monday and Friday. This was recorded over a four-week 
period.  

Method 4 

At the end of this period the children were also asked to fill in a survey on Kahoot.com The 
survey had five questions: - 

1. How do you feel about being at home instead of school? 
2. How do you find learning online? 
3. Do you enjoy our live check-ins? 
4. How often do you log into Teams? 
5. Are you more likely to log into Teams when you know we have a live check-in? 

 

Findings 

The data collected showed, on average more children engaged and attended meetings on a 
Monday than other days of the week. (see a and b) 

 



 

 

a) 

  1st feb   8th feb   15th feb   Feb-22   total      average 

  engaged meeting engaged meeting engaged meeting engaged meeting engaged meeting engaged meeting 

mon 11 11  Holiday  Holiday 9 11 10 4 30 26 10 8.7 

wed 10   Holiday  Holiday 7   11   28 0 9.3   

fri 8 6 9 8 7 5 11 8 26 19 8.8 6.8 

 

b) 

 average engaged meeting 
Monday 10 8.7 
Wednesday 9.3   
Friday 8.8 6.8 

 

There was a slight drop of 0.7 in engagement on Wednesday (9.3) when no meeting was 
scheduled compared to Mondays (10). However, engagement on Wednesday was higher by 0.5 
compared to Friday.  

 

When comparing the children who engaged with the children who attended the live meeting 
there was a drop in attendance. On Mondays this dropped from 10 to 8.7, a drop of 1.3. Fridays 
however had a more significant drop of 2 from 8.8 to 6.8. 

c) 
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When we look at the results from the Kahoot survey there is an overwhelmingly positive 
response to the question “Do you enjoy our live check-ins?” with all of the children saying it 
was either “OK” or they “really liked it” (d, e, f, and g). 

d) 

 
e) 
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f) 

 
g) 

 
  

However, when asked “Are you more likely to log into Teams when you know we have a live 
check-in?” the response was flipped with 70% saying no or that it did not matter. Only 30% 
said yes, they were more likely to log in if there was a live check-in (appendix h) 
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h) 

 
 

Conclusion 

Looking at the data presented my conclusion is online social interaction may not have an impact 
on class engagement. The children themselves have stated in the Kahoot survey that, when it 
comes to whether it encourages them to log on or not, “it doesn’t matter”.  Looking at the data 
presented there are several factors which need to be taken into account. First of which is the 
time of the week the interactions take place. The data shows the interaction towards the start 
of the week had more impact and did increase the engagement compared to mid-week. While 
the engagement towards the end of the week saw a dip in the engagement compared to mid-
week. However, we cannot say definitively whether this is due to the online social interaction 
or the time of the week the interaction is taking place. One step which I was unable to test in 
this enquiry is whether the engagement rate would increase or drop if there was no interaction 
at the beginning and end of the week.  In other words, would the engagement dip if the online 
social interaction at the beginning of the week was cancelled or moved to a mid-week slot. To 
test this theory the enquiry would need to be extended to a longer time period so as not to have 
a detrimental effect on the children’s education or interaction with the online learning. 

 

Implications for Future Practice 

Does that then mean the online social interactions between the class and the teacher then do 
not matter? I would say no, it does not mean that. What it does mean is the benefits from the 
online social interaction are not ones of engagement, they give an altogether different benefit. 
These interactions help with the children’s mental health during these difficult times. Being 
able to log in and interact with their classmates and their teacher allow the children to take part 
in a shared experience, something which they are unable to normally do during a lockdown 
environment. It helps them to share a moment with their class and teacher. A time when they 
can talk to their friends and interact with each other. I have found the part of the class catch-
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ups which the children most enjoy is when they get to share their news and stories with the rest 
of the class. This may be something they are not able to normally do. 

In summary, there is no conclusive proof that an online social interaction has a positive or a 
negative effect on class engagement. However, it does not mean they do not serve a purpose 
and do help the children during these difficult times. 

  



References 
Doise, W., 1975. Social interaction and the development of cognitive operations. European Journal of 
Social Psychology, Volume july/september. 

Wei Wang, L. G. H. &. Y. J. W., 2019. Effects of social-interactive engagement on the dropout ratio in 
online learning. Behaviour & Information Technology, 38(6), pp. 621-636. 

William Stainback, S. S., 1982. Social interactions Betweem Autistic Students and Their Peers. 
Behavioral Disorders, 7(2), pp. 75-81. 

 


