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RATIONALE 

Education Scotland (2015) aims to support the growth of self-improvement across Scottish education, and 
with the on-going COVID-19 pandemic affecting all areas of life, online learning has played a significant 
role in the last two school years. This has meant that practitioners and academics have had to work quickly 
and efficiently to become familiar and competent in the use and values of online learning within education. 

Adding to this, as practitioners, we are encouraged to self-evaluate as a matter of good practice, therefore the 
idea of encouraging pupils to self-evaluate while participating in digital learning was deemed a worthwhile 
endeavour (SfFR 3.4.2).  

For young people, online learning has been a necessity. It has been difficult for many learners for a wide 
variety of reasons. Engagement and motivation levels fluctuate as online learning continues, and therefore, 
this enquiry stemmed from the idea of exploring pupil engagement more broadly. Lyons et al (2013) argue 
that critical reflection is essential to learning, therefore the direction of the enquiry was then narrowed down 
to consider whether engagement levels could be improved by asking learners to complete self-evaluation 
Forms, to judge their own understanding of their learning, and whether a pupil’s rating of their 
understanding of learner is relative to the knowledge they can practically implement.  

 

AIMS 

There are two main aims of this enquiry: 

1. Would assigning a self-evaluation task for pupils encourage more engagement as they take 
responsibility for assessing their understanding of their own learning. 

2. Would the rating pupils assign to their understanding of that week’s learning be reflected in their 
answering of an exam-style question on that same area of learning? 
 

METHODOLOGY 

Student self-assessment is defined by Brown and Harris (2013, pg 368) as being a “descriptive and 
evaluative act carried out by the student concerning his or her own work and academic ability.” This enquiry 
was conducted remotely due to online learning taking place, and carried out by producing a weekly 
Microsoft Form to assign to third-year Modern Studies pupils for completion. A form was assigned every 
Thursday over a 4-week period following the same format. It was assigned every Thursday over a 4-week 
period with each Form following the same layout. Containing clear instructions on how to complete the 
Form, and what the expectation was for the pupils, the importance of ensuring each participant rated their 



 
level of understanding honestly was highlighted – it was entirely subjective, and based on their own 
understanding of the lesson and activities completed during that week of online learning.  

Each Form first asked the pupils to rate their understanding of that week’s learning on scale from 1-10. It 
was clearly stated that by rating their understanding with 1 star, this meant that they had understood very 
little of the week’s learning, while rating their understanding with 10 stars would mean that they had 
understood all of that week’s learning perfectly with no issues.  

The second stage of the Form required learners to answer a knowledge-based question that related to the 
learning they had just rated. The hope was that the rating pupils had given to their own understanding would 
be reflected in their answer, therefore showing that their rating of learning was accurate and could be 
reflected in their implementation of knowledge. 

Following the first week of the enquiry (Appendix 1), a comment section was added to the Form, which 
allowed pupils to comment on their Modern Studies online learning. This section was available to complete 
during weeks 2, 3 and 4 of the enquiry. From Week 2 onwards, more detailed instructions were included 
within the Form, to allow pupils to answer the knowledge-based question to the best of their ability. 
(Appendix 2). 

Prior to the assignment of the first Form, it was important to decide on how best to analyse the findings. A 
system was devised which confirmed which rating would relate to which mark score in the knowledge 
question. In weeks 1, 2 and 4 a 6-mark question was assigned, while in week 3 an 8-mark question was 
included in the Form. The points system assigned is found below: 

 

FINDINGS 

Aim 1 of this 
enquiry was to 
encourage more 
participation 
from learners 
by allowing 
them to take 
responsibility 

for their own learning and complete self-evaluation Forms. Overall, engagement with this task decreased 
over the 4-week period during which the enquiry took place. A written comment section was added to the 
Form from Week 2 onwards, and comments written by pupils may provide some insight into why 
engagement decreased. One pupil reported that “Modern Studies work takes ages to do”, while another felt 
that it was “too much work alongside other subjects.” 

This feedback was counter-balanced by more positive feedback. Other individuals reported  that they “like 
the knowledge-based questions”, “enjoy seeing if I can remember knowledge” and are “enjoying the 
consistent routine”. 

 

 

 



 
CHART 1 - % of Pupils Completing Forms per Week: 

 

 

 

 

 

 

 

 

 

 

Aim 2 of the enquiry was to explore the relationship between pupil self-evaluation and pupil understanding. 
The majority of pupils rated their understanding of the week’s learning highly, rating it as a 7 or higher, with 
some rating their understanding in the middle (4-6) and the minority rating their understanding lowly (1-3). 

TABLE 3 - % of pupils rating their level of understanding at a high level (a score of between 7 and 10):   

 WEEK 1 WEEK 2 WEEK 3 WEEK 4 
TOTAL NUMBER OF 
RESPONSES POSSIBLE 

56 56 56 56 

TOTAL NUMBER OF 
RESPONSES SUBMITTED 

32 31 24 22 

NUMBER OF RESPONSES 
SUBMITTED RATED 7 OR 
HIGHER 

25 28 20 19 

TOTAL % OF RESPONSES 
SUBMITTED RATED 7 OR 
HIGHER 

78% 90% 83% 86% 

 

TABLE 4 - % of pupils rating their level of understanding at a medium level (a score of between 4 and 6): 

 WEEK 1 WEEK 2 WEEK 3 WEEK 4 
TOTAL NUMBER OF 
RESPONSES POSSIBLE 

56 56 56 56 

TOTAL NUMBER OF 
RESPONSES SUBMITTED 

32 31 24 22 

NUMBER OF RESPONSES 
SUBMITTED RATED 
BETWEEN 4 AND 6 

7 3 4 2 

TOTAL % OF RESPONSES 
SUBMITTED RATED 
BETWEEN 4 AND 6 

22% 10% 16% 9% 
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TABLE 5 - % of pupils rating their level of understanding at a low level (a score of between 1 and 3): 

 WEEK 1 WEEK 2 WEEK 3 WEEK 4 
TOTAL NUMBER OF 
RESPONSES POSSIBLE 

56 56 56 56 

TOTAL NUMBER OF 
RESPONSES SUBMITTED 

32 31 24 22 

NUMBER OF RESPONSES 
SUBMITTED RATED 
BETWEEN 1 AND 3 

0 0 0 1 

TOTAL % OF RESPONSES 
SUBMITTED RATED 
BETWEEN 1 AND 3 

0% 0% 0% 4% 

 

From these ratings, when compared to their scores when completing the knowledge-based, exam-style 
question, it was shown that for the majority, their practical implementation of knowledge was in-line with 
the rating given. This judgement is based on the score/mark system established prior to the beginning of the 
enquiry as detailed in Tables 1 and 2.  

TABLE 6 – Correlation between pupil self-evaluation and pupil understanding: 

 TOTAL 
NUMBER OF 
RESPONES 

NUMBER 
OFCORRELATING 
SCORES/MARKS 

NUMBER AS 
% OF TOTAL 
RESPONSES 

NUMBER OF 
NON-

CORRELATING 
SCORE/MARKS  

NUMBER AS 
% OF TOTAL 
RESPONSES 

WEEK 1 32 13 41% 19 59% 
WEEK 2 31 18 58% 13 42% 
WEEK 3 24 12 50% 12 50% 
WEEK 4 22 14 64% 8 36% 

 

It can be seen from these results that there was a variation in the correlation levels for pupils. In Week 1, the 
majority of pupils did not write an answer that accurately reflected the way they had rated their 
understanding of their learning. Week 3 saw an even split, with half of pupils receiving a mark that 
accurately reflected their own rating of their understanding of their learning. Finally, in Weeks 2 and 4, the 
majority of pupils were able to produce an answer to their set exam-style question that did produce an 
accurate insight into their self-evaluated level of understanding for that week’s learning.  

These findings indicate that while some pupils were able to accurately evaluate their own understanding of 
their learning, and write a knowledge-based answer which reflected this, others were less confident in doing 
this.  

 

CONCLUSIONS 

Brown and Harris (2014) state that self-assessment contributes positively to learning outcomes. Overall, a 
total of 109 responses were submitted over the 4 weeks of the enquiry period. During this time, 57 Forms 
showed a link between the levels of pupil self-evaluation and pupil understanding. 52 Forms did not show 
this link. This link was shown most strongly in the upper category, where pupils had rated their 
understanding of learning highly and gained a high mark in the knowledge-based question that accompanied 
it. 



 
From this, we can conclude that, while self-evaluation is a very personal, subjective task to carry out, if done 
honestly it can provide an accurate reflection of a pupils understanding of their learning. Andrade (2019) 
states that the purpose of self-assessment is to generate feedback that promotes learning and improvements 
in performance, and from this experience, educators and learners could then work collectively to discuss 
strengths and areas for development, and perhaps better understand the learning experience young people 
have went through. It will then be possible for the classroom teacher to plan and implement next steps 
accordingly, keeping learners at the centre of their education. 

 

IMPLICATIONS FOR FUTURE PRACTICE 

Based on the findings and conclusions reached in this enquiry, it can be seen that self-evaluation is an 
extremely worthwhile activity for young people, provided it is completed in a genuine way, with young 
people able to use the results of this evaluation to build upon their learning.  

Moving forward, it is possible to ask how self-evaluation could be improved on and embedded more 
soundly into learner experiences. In terms of changing practice, completing more self-evaluation exercises 
with pupils and keeping a record of this measurement in learning would be a beneficial undertaking.  

It could also be hoped that increasing student self-evaluation opportunities could increase student 
participation levels in the classroom, as is argued by Hay (2019).  
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APPENDIX 1 – Microsoft Form Template (Week 1 – no comment section) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2 – Microsoft Form Template (Week 2 – comment section) 



 
 

 

 

 
 

 


