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Rationale  
Following the change to virtual learning due to the COVID-19 pandemic, it is important to 
continue to meet the needs of all learners. Transitions for pupils and an increase in demand 
can lead to disengagement (Dweck and Master, 2009) and we found this in our practice. The 
challenge of online learning had resulted in a lack of engagement from pupils in relation to 
their online learning tasks. A survey sent out by the school to pupils and parents highlighted 
that some pupils were feeling ‘overwhelmed’ and ‘not receiving positive feedback’. We 
thought we could focus on these problems and increase the use of positive feedback in the 
hope this would reduce feelings of being overwhelmed and increase engagement. In looking 
at motivating pupils to engage, motivational language from teachers is found to increase the 
learners motivational learning behaviour as well as their emotional state (Guilloteaux and 
Dornyei, 2008) so we decided to incorporate motivational language to assist in increasing 
pupils’ engagement. In addition to this, we followed the General Teaching Council Scotland 
(GTCS) Standards for Registration (SfR) 3.1.2 “use a range of communication methods, 
including a variety of media, to promote and develop positive relationships to motivate and 
sustain the interest and participation of all learners” as this relates to motivation and 
engagement of learners. We decided to use a virtual ‘praise postcard’, as our source of media, 
and incorporate motivational language in this to try and promote positive relationships and in 
turn increase the engagement of pupils during the period of virtual teaching and learning.  

Aims  
To increase the quality and quantity of work completed 

To increase the confidence of pupils with online learning 

Methodology 
 
This study was carried out on an S3 Modern Studies class, of 16 Pupils.  
 
In order to gain baseline data regarding student engagement and confidence of virtual 
teaching and learning data was gathered prior to introducing the praise postcard.  
 
Regarding the engagement of pupils, an average of the number of pupils who submitted each 
task was found using data from Microsoft Teams. In order to gain baseline data regarding the 
confidence of pupils, a survey was sent out to pupils using Microsoft Forms where they were 
asked to rate their confidence regarding online learning from 1-10 to gain quantitative data 
(appendix 1). A follow up question as to why they chose this rating was also asked, to gain 
more information and qualitative data. After this, a message went out to students to make 



 

them aware that praise postcards would be sent out to them if they achieved a set criterion 
(appendix 2).  A praise postcard was created online. The praise card contained motivational 
language and a video of the class teacher, praising the students for their hard work (appendix 
3 and 4).  
 
Students would receive a praise postcard through their glow emails if they met the criteria set 
(appendix 2) after each task. This was carried out for 4 weeks then data was collected about 
engagement of pupils, through finding a new average of pupils who submitted tasks, and 
confidence of pupils, through a new survey with the same questions sent out prior to the 
study. This data was compared to the baseline data in order to assess for any significant 
changes in engagement or confidence. 
 
In assessing the quality of work, the number of praise cards sent out after each task was 
monitored to assess for an increase in the quality of work, the more praise cards sent would 
mean a higher quality of work obtained from pupils. 
 
Findings  
Table 1. Engagement 
Average No. of Pupils Who Submitted 
Tasks Prior to Introduction of Praise 
Postcards 

Average No. of Pupils Who Submitted 
Tasks Post Introduction of Praise Postcards 

8.5 
 

9 

 
Table 2. Confidence 
Average Pupil Confidence Rating Prior to 
Introduction of Praise Postcards  

Average Pupil Confidence Rating Post 
Introduction of Praise Postcards 

5.4 5.7 
 
Table 3. Reasons for Confidence in Virtual Learning  
Reasons for Confidence in Virtual Learning Number of pupils Reference to This 
Not difficult/easy 3 

 
Easier to concentrate at home 2 

 
 
Table 4. Reasons for Lack of Confidence in Virtual Learning  
Reasons for Lack of Confidence in Virtual 
Learning 

Number of pupils Reference to This 

Difficulty in contacting class teachers 4 
No motivation 5 
Technical difficulties 3 
Too much work/short deadline 4 
Lack of understanding 2 
Home life/other commitments 1 
Boring 1 



 

 
Table 4 Quality of work 
Date of Task Number of Praise Cards Sent to Pupils 
15/2/21 2 
24/2/21 3 
26/2/21 3 
2/3/21 3 
10/3/21 5 
13/3/21 4 

 
Conclusions  
There is no significant difference in the engagement and confidence of pupils after the 
introduction of praise postcards. The engagement and confidence increased slightly however, 
not enough to be statistically significant. The main reasons for the students’ lack of 
confidence was due to a lack of motivation, this was shown in the survey where it was quoted 
4 times before the praise postcard was introduced but only once after the introduction of the 
praise postcards. This could show that the praise cards may have increased motivation 
amongst the pupils, although this motivation did not have an impact on their engagement. It 
may have had an effect on their wellbeing and resilience (Dweck, 2007) as in addition to the 
data sought out by the study, an additional piece of information about the effects of praise 
postcards came in from senior management. A parent had contacted the school and stated that 
the praise postcard that had been sent to their child ‘had a positive impact on their son’s day 
and provided some re-assurance and confidence during these difficult times’. Praise postcards 
may affect young people differently and impact some pupils more than others. Due to this, 
the class teacher could use praise postcards for wellbeing, engagement and confidence of 
pupils but also seek out different strategies in addition to this, as the ‘one size fits all’ 
approach does not work. A variety of strategies should be used in order to meet the needs of 
all children. The effect on engagement and confidence may not have been significant as there 
are other factors affecting online learning such as, technical difficulties, difficulties in 
contacting the class teachers, and circumstances in their home life which left them with a lack 
of time to complete their work.  
 
In terms of the quality of work, the number of praise postcards increased after the first task 
post praise postcard, then increased again after task 5. The evidence may be linked to an 
increase in quality of work due to the praise card initially, however the variation may be due 
to the variety of tasks set. Students may have found certain tasks more interesting than others 
and overall more enjoyable which can affect their quality of work too (REFERENCE). 
Additionally, the pupils who received the praise cards varied, however there were one or two 
pupils who consistently received a card and a few who did not receive a card at all. Again, 
this shows that praise postcards affect pupils differently for a number of reasons that could be 
investigated further.  
 
Implications for Future Practice  



 

In reading the survey responses, some pupils related their lack of confidence in online 
learning to difficulties contacting their class teachers on Microsoft Teams. 
 

“When assignments are returned we can’t reply to the teacher because the chat is 
disabled… many pupils aren’t comfortable asking questions in the class team, as everyone is 

able to see it, I think if there was an option to reply to just the teacher, many pupils would 
feel more confident in asking.” 

The ’chat’ function on Microsoft Teams had been disabled, meaning students did not know 
how to privately contact their teacher. This made them feel nervous to ask for help as they did 
not want everyone in their class to see this in the ‘general channel’. In the future, the use of 
the chat function on Microsoft Teams could be enabled, so students could have the chance to 
ask their teacher questions about their work privately and the effect of this on the confidence 
and engagement could be monitored. Furthermore, a different online platform could be used 
instead, which allows for individual pupil to teacher communication such as Satchel One. 
The effects of the praise postcard whilst using this platform instead of Microsoft Teams could 
be assessed, as it mitigates the difficulty pupils have had in contacting their teacher 
individually.  
 
Additionally, the effects of praise postcards in the physical classroom could be monitored. 
This way, the extraneous circumstances that exist affecting pupils’ engagement and 
confidence during virtual teaching and learning, such as technical difficulties, would be 
minimised and the praise card may have a greater impact on the young people.  
 
Overall, praise postcards can be used in the classroom as it is shown to have a positive impact 
on some pupils. However, this should not be the only method used by class teachers to 
increase wellbeing and motivation of pupils. The class teacher should use a variety of 
resources, strategies and methodologies to increase engagement and suit the needs of all 
learners. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendices 
Appendix 1. Confidence in online learning survey 
 

 
 
Appendix 2. Praise Postcard Message and Criterion  

 
 
Appendix 3 Praise Postcard Front Cover 

 
  
 
 
 
 
 
 
 
 
 

 
 
 



 

Appendix 4 Praise Postcard Content 
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