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Rationale  

The potential of bringing about change in the classroom lies in teacher practice that 

deliberately embeds assessment criteria and standards in pedagogy in productive ways 

(Wyatt-Smith, 2014). Early reports from OECD (2013) express the need for better assessment 

and evaluation that deals with upcoming technologies that prepare our learners for the world 

of work. This includes rethinking the continuing relevance of centralised exams at the end of 

a topic where the results constitute the only source of evidence for certification. Wyatt-Smith 

(2014) highlight that this evidence is often limited in terms of how it can build upon and 

extend learning skills and opportunities. The teachers’ role extends to developing students 

evaluative experience through a focus on professional judgement with a shift from the 

attention of teaching to that of learning.  

 

This notion put forward by Wyatt-Smith (2014) reflects the view that pupils benefit directly 

when they have greater clarity and shared understandings about the expectations of the 

quality of their performance. Each child learns differently, at different rates and they each 

have different abilities. Children are unique, which calls for unique ways to teach them and to 

grow their intelligence and abilities. Something that gives insight into how the student views 

the world, and how they cope with challenges is called mindset (Dweck, 2006). Dweck 

described two ways to view mindset: fixed and growth. Different mindsets lead to different 

ways of viewing challenges, obstacles, effort, criticism, and the success of others (Richard, 

2007). As a result, those with a fixed mindset may plateau early and achieve less than their 

full potential. Whereas, pupils with growth mindsets tend to embrace challenges, persist in 

the face of setbacks and see effort as the path to mastery. 

 



 

In order to understand performance, effort, criticism and success; feedback must be provided. 

Feedback is an expected and essential part of academic development; it is something that is 

given and received regularly. Feedback comes from multiple sources and in various formats; 

it can be invited or unsolicited and presented formally or informally (Jeffs et al, 2021. This 

particular study delves in to the digital arena of using Microsoft Teams Assignments as a tool 

for providing specific, timely feedback. Regardless of the context, feedback is often intended 

to be formative, developmental and growth-oriented. This view is undeniably shared by 

Black (2010) who starts with the self-evident proposition that teaching and learning must be 

interactive. Teachers need to know about their pupil’s progress and difficulties with learning 

in order to adapt work to suit the needs of the pupil. The study by black (2010) proved 

fruitful, highlighting that frequent formative feedback helped enhance pupil’s learning. 

Despite its potential value, Shute (2008) reflects that ‘feedback is not quite so rosy or simple’ 

(p. 153). Both giving and receiving feedback are often associated with angst, confusion, 

denial, dread, and fear. The following inquiry will provide insight of pupil’s perceptions of 

feedback, how they take it on board, and how they choose to use it. 

 

Aims 

The primary objective of the study is to answer the question; “What Happens When Timely 

Feedback is Provided in an S3 Digital Classroom”. Naturally, this has been broken down for 

further exploration, and as a means of truly answering the overarching question, sub-

questions have emerged, which are: 

1) To what extent does timely feedback motivate pupils to improve future work? 

2) To what extent does timely feedback prompt pupils to look back over their work? 

3) What are pupil perceptions of receiving feedback? 

The use of pupil work, questionnaires and focus group should allow for a fully 

comprehensive understanding of the impact of providing timely feedback. 

Methodology  

The research will take place in North Lanarkshire, central Scotland over a 4-week period. In 

this time period, a piece of work will be used as a baseline for each pupil. A further piece of 

work will be collected at the end of the intervention for analysis of command word answers 

and sentence structure. A questionnaire will then be distributed to pupils through Microsoft 

Forms. Finally, pupils will take part in a focus group on Microsoft Teams. The participants 

were selected for the enquiry using criterion-based selection, specifying in advance who met 



 

the stated criteria for the study (Anderson and Arsenault, 1998). Criterion sampling is used to 

match the selection methods with a selection of pupils chosen as they meet the criteria of 

engaging with the online materials and struggling with command words. Pupils will be given 

an identifier code to ensure anonymity throughout the inquiry. 

Findings  

The process of analysing data presented fruitful results for the study. Findings from the work 

gathered at the start of the inquiry highlight an increase in each pupil’s ability to answer 

command words correctly. The first extract shows a pupils’ answer to a question where they 

are asked to explain the impact of a lack of finance. To gain full marks, the pupil must 

provide an impact on the business.   

 Extract 1 from Pupil A 

“The impact of lack of finance would have on a business is they business wouldn’t be able to 

buy the resources to make there product.” 

At the beginning of the study, Pupil A struggled with sentence structure and the formulation 

of answers specifically asking them to explain business concepts. A further extract was 

collected from pupils at the end of the study. 

 

Extract 2 from Pupil A 

“An external factor is their competitors, there competitors might offer better deals to the 

customers therefore taking their customers away from them”. 

The answer provided in Extract 2 demonstrates a clearly formulated response in comparison 

with Extract 1. The pupils in question were provided with specific, timely feedback which 

highlighted specific areas of their answers to go back and revise. Findings indicate a positive 

correlation between receiving feedback and utilising the feedback to improve. When pupils 

were asked if they act on feedback straight away 29% of pupils responded that they always 

act on feedback straight away with 57% returning to it at a later date. This question was 

brought up during the focus group for further clarity. Pupils that return to feedback at a later 

date express that this is to give them time away from their work to digest the feedback. 

Findings from the focus group highlight that pupils are less likely to go back and fix their 

mistakes, however, will use the feedback to work on their next piece of work. This finding 

answers the first research question, highlighting that pupils have a tendency to move forwards 

in their learning and not mull over past work. Pupil’s responses from the questionnaire are 



 

positive with 14% of the sample always feeling motivated from feedback, 49% responded 

“mostly” and 29% responded “sometimes”. Pupil responses with regard to their feelings 

when they receive feedback are also positive. 

 

Extract from Questionnaire 

“If I’ve done good I feel good about myself and if it’s bad I reflect on what went wrong and 

how to improve”. 

“It is better as next time you can improve so it makes me happy”. 

“I feel good knowing that I did do it wrong but that I know the correct way to fix it now”. 

Pupil responses obtained from the questionnaire ascertain the positive impact that feedback 

has on the individual. This answers the last sub question of the inquiry, demonstrating that 

pupils hold feedback in high regard, viewing specific, timely feedback as a valuable tool for 

improvement. 

 

Conclusions  

In conclusion, feedback, when provided in a timely, specific manner is a method which 

greatly benefits the pupil. If feedback is embedded within the classroom routine and pupils 

are accustomed to receiving it consistently, it can be used as a tool to increase motivation and 

keep pupils on track. Findings from the inquiry are consistent with that of renowned theorists, 

that when administered correctly, and with purpose, feedback will enhance learning. 

 

Implications for Future Practice  

The sample size of participants for this inquiry meant that only a small number of results 

have been obtained. This may hinder future practice with a larger sample as feedback can be 

a timely task in itself. It may be difficult to administer when specific, if it has to be provided 

within a short time frame to be effective. 
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