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Rationale 

Throughout this recent period of online learning, it was imperative that all school pupils at all 
levels engaged with the work set by their teachers, in order to continue to progress their 
learning. All modifications to classroom time, planned or otherwise “have been documented to 
have an effect on student performance” (Azevedo, J, 2020). Given that this was now the second 
occasion where pupils in Scotland had to adapt to distance learning, it was even more important 
that educators across Scotland endeavoured to ensure that all school pupils not only had the 
means to be able to access the work set out by their teachers but also do everything they could 
to encourage and promote pupil engagement. 

The practitioners within our group decided to explore how we could enhance pupil engagement 
in an online setting with our respective classes and considered if teacher contact with the pupils 
was influential in anyway. We therefore set out to measure this throughout the following 
enquiry.  
 
 
Aim 
 
Our aim was to measure pupil engagement on days that live teacher contact occurred against 
days where there was no live teacher contact. We then sought to ascertain if there was any 
correlation with this and the level of pupil engagement for that particular day. For the purposes 
of this enquiry, we consider teacher contact to be a live video call, where pupils and teachers 
can interact directly. Also, for the purposes of this study we can consider pupil engagement to 
be pupils participating in or submitting a piece of work for at least one task set by their teacher 
per day via specific platforms (Seesaw, Microsoft Teams, Sumdog etc) or by joining a live 
video call via Microsoft Teams.  
 
Methodology  
 
This enquiry was carried out over a 4-week period and involved a class of 29 P3 pupils, all 
with varying degrees of needs and abilities. However, 7 of these pupils were classed as ‘key 
worker’ or ‘vulnerable’ pupils and therefore attended the school daily during this period. As a 
result, these particular pupils were not included in the data collected for this enquiry. 
 
Over the course of this period of online learning, pupils within this class were set three 
assignments each day, using the assignments function of Microsoft Teams: one for Literacy, 
one for Numeracy and one for another curricular area, such as Social Studies, STEM, RE, or 
Health and Wellbeing. These assignments were often accompanied by recorded videos 
explaining the task or a narrated PowerPoint for the pupils to work through. It should be noted 



that the teacher was always available online to offer support to any pupils who required it whilst 
working through their assignments for the day. 
 
All live video call meetings were scheduled at least 2 to 3 days in advance to allow plenty of 
time to arrange and prepare as required. Also, as parents or guardians were likely to have prior 
work commitments, the day’s and times of the live video calls were varied to give all pupils 
the best opportunity to participate at some point over the course of the week. This class were 
provided with a minimum of 2 live sessions per week that they could engage with. At least one 
of the live sessions included either a Number Talks lesson, discussion about new reading books 
or general health and wellbeing check in’s. Each of these sessions allowed for real-time 
feedback to be given to pupils on the task set out. Additional live video calls were introduced 
for the purposes of this enquiry and were intended to be fun and interactive activities, in the 
hope to attract more participation and help to make pupils feel more at ease during live video 
calls with the teacher and peers. The activities that we agreed as a group to offer the pupils 
were Bingo, a Quiz, Storytime, and a Show and Tell. Each of these activities offered something 
different for the pupils to engage with and aimed to appeal to all pupils over the 4-week period.  
 
Pupil engagement was recorded daily, with an average taken for the days with live lessons and 
the days with no live sessions. The results of these records as well as teacher observation have 
been used as sources of data for the findings of this enquiry. 
 
Findings 
 
Looking specifically at the data gathered daily on pupil engagement, percentages fluctuate over 
the 4-week period (appendix 1). During week 1 of the enquiry, pupil engagement is higher on 
days with live video calls, yet in week 3 pupil engagement is on average 9% lower on days 
with live video calls with the teacher. Throughout week 2 and week 4, there is very little or no 
difference on the average percentage of pupil engagement. Therefore, with this data alone it is 
difficult to say whether the live video calls themselves had any influence over the level of pupil 
engagement.  
 
Looking specifically at week 1, the live video calls offered consisted of a Number Talks session 
on the Tuesday and a quiz on the Friday. Whereas on week 4, the live session offered was a 
Storytime session linked to their literacy work for the week.  
 
In addition to this, with regards to the live video calls themselves, it was almost always the 
same set of pupils who joined in the calls each time, with the odd additional 1 or 2 pupils 
joining sporadically. Generally, the pupils joining the calls were the same pupils who were 
submitting work for feedback daily.  
 
During week 2, an observation by the teacher identified a point of interest. On one particular 
day, when a general health and wellbeing live video call took place in the morning, the teacher 
was requested to go over the numeracy worksheet for that day by one of the 10 pupils present 
on the call. Subsequently, the numeracy work submitted for feedback on that day was higher 
than any other day during that week. Although this then sparked an interest to see if this 



particular type of live interaction was influential or if it was coincidence, no changes were 
made to the enquiry process.  
 
Conclusions  
 
As the percentages fluctuate somewhat over the course of the 4-week period of this enquiry, it 
is not possible to come to one conclusion about whether teacher contact is influential on pupil 
engagement in this setting. Given that the pupils joining the live video calls were generally the 
pupils submitting work for feedback regularly, it could be argued that the live sessions 
encouraged this. However, there were other pupils who did submit work or participate in online 
work on a regular basis but did not participate in the live calls. There could be a number of 
reasons as to why this is such as: 
 

• Access to an appropriate device/sharing device with siblings 
• Balancing screen time with other work 
• Parental work commitments perhaps inhibited engagement with live sessions 
• Live sessions did not appeal to the pupil’s interests. 
 

 
 
In addition to the above, after assessment of pupils who have returned to school, several pupils 
who did not submit work have evidently engaged with the work as they were able to discuss or 
offer answers based on the learning throughout the period of online learning. Therefore, 
although it may not have seemed as though they were engaging with their assignments at the 
time, it is clear now that they indeed were.  
 
Much like it is within the classroom, there is no universal way to teach online. Pupils require 
flexibility, adaptability, and different methods of teaching in order to engage with their 
learning. A mixture of live video calls, recorded videos, text-based tasks and virtual tasks is 
likely to need to be provided in order to reach the most pupils and encourage engagement in 
their learning.  
 
Implications for Future Practice  
 
As a result of the inconclusive results, it is difficult to say what could be taken away from this 
particular enquiry in a general sense. However, there are two areas that could be considered if 
another period of online learning occurs. Firstly, further investigation into whether a daily call 
to discuss and explain the tasks for the day would be beneficial and would encourage further 
engagement. Secondly, to continue providing a variety of tasks using different platforms 
alongside paper-based tasks to ensure all interests were being met. Both of these are areas 
which could be developed and explored if schools were to revert back to online learning again 
in the future.  
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