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Rationale 
Lockdowns in the school year 2020-21 have presented an unusual situation, with our pupils 
working through the majority of the lesson tasks themselves. Similarly, Jenkins et al.’s 
flipped learning model suggests the teacher sets pre-recorded lessons to be followed 
individually, prior to the class getting together to discuss and build beyond this initial 
learning. Their model “requires that students be active and engaged participants in their 
learning process” (2017). 
 
As teachers, one of the biggest contributing factors in raising the attainment of a pupil is to 
create an environment where pupils feel encouraged to be active and work to achieve beyond 
their predicted outcome (Siraj-Blatchford et al., 2011). Providing an opportunity for dialogue 
and giving high quality feedback ensures the pupil knows what they need to do to improve 
their progress and helps them to understand their own learning (Education.gov.uk, 2018). 
 
Our Professional Inquiry group discussed the differences between home learning and 
teaching in the classroom. Whiteboards and exit passes are teaching tools regularly used in 
the classroom to gauge pupil understanding and the group felt that adapting the exit pass as 
an online tool may help both the pupil develop an awareness of their own learning and keep 
the teacher informed of the levels of understanding within the class.  
 
Exit passes are usually submitted at the end of a lesson. Izor (2019) suggests that students can 
be reluctant to provide answers or ask for help in front of their peers and exit passes, as a 
private submission, solve this. Formative assessment used through exit passes can help the 
teacher to gauge if a topic needs re-covered. Marzano (2012) suggests that exit passes can 
also help a pupil to consider their work and self assess their understanding of the lesson; ask 
for opinions on the effectiveness of a teaching method; or simply check how a pupil is 
feeling. 
 
Aims 
The aim of our inquiry was to explore the effectiveness of online exit passes in raising 
attainment through helping pupils to become more aware of their own learning and opening a 
channel for dialogue with their teacher. The exit passes would be issued to one class over the 
course of four weeks and the returned content analysed. A comparative survey submitted at 
the start and end of the research period would gauge any changes in pupil opinion. During the 
research period we would continue to interact with our classes online through Microsoft 
Teams meetings, set online assignments and feedback digitally on their task submissions. 
 
Methodology  
A Microsoft Forms quiz with three multiple choice questions assessing pupil opinions on 
how often they reflect on their own learning, what feedback a teacher needs and whether they 
find exit passes useful was issued at the start and end of the research period. A second 
Microsoft Forms quiz was prepared as an online exit pass with two text inputs and two 
multiple choice questions to gauge their understanding of the lesson and whether they would 
like more input on the topic. 
 



 

During the research period, Microsoft Sway presentations with videos when necessary held 
the majority of the lesson content, to be accessed whenever the pupils were able. Live 40-
minute lessons were run as an addition to this resource and included pupil participation 
through the chat thread and interactive whiteboards. Detailed feedback was provided 
individually to pupils for each task through Microsoft Teams and levels of engagement noted. 
An exit pass was initially issued per lesson and then weekly per topic.  
 
Findings  
In comparing the Successful lesson questionnaires from the beginning and the end of the 
project there are some interesting movements in opinion. 13 of the 18 pupils participated in at 
least one of these surveys. Of these 13 pupils, eight completed both and can be used for 
comparison of the effects of the research period: 
 
Question One: I often think about what I have done well and what I could have done better 
during lessons.  

 
Figure 1 compares the pupils’ opinions at the beginning of the research period with their 
opinions at the end. A significant proportion of opinions have changed to ‘Agree’. Figure 2 
breaks this information down and shows that over the time of the inquiry, three of the eight 
comparison pupils moved up from ‘Neutral’ to ‘Agree’. One moved down from ‘Strongly 
agree’ to ‘Agree’ and the rest remained on either ‘Neutral’ (one) or ‘Agree’ (three).  
 
Question Two: I think it is important to let my teacher know how confident I feel about the 
lesson I have been taught. 

 
This question had the most positive movement over the time of the inquiry. Figure 4 shows 
that two pupils moved their opinion from ‘Neutral’ or ‘Agree’ to join the rest of the pupils at 
‘Agree’ and ‘Strongly agree’. Figure 3 shows the final distribution of opinions. 



 

 
Question Three: I find exit passes useful. 

 
Figure 5 shows no movement in the pupils’ opinions. Figure 6 shows there was actually a 
swap, where highly able pupil Rachel (names have been changed) moved her opinion from 
‘Agree’ to ‘Neutral’ and Robert, a pupil who had not engaged at the start of lockdown 
changed his opinion from ‘Neutral’ to ‘Agree’. 

 
 
Figure 7 shows the overall opinions at the end of the project of all 13 respondents. There is a 
large majority of pupils (92%) agreeing that they often reflect back on a lesson and a majority 
either strongly agreeing (31%) or agreeing (54%) that it is important to let the teacher know 
their confidence levels following a lesson. The data regarding how useful pupils find exit 
passes is not so conclusive, including one pupil strongly disagreeing. Note that the ‘Disagree’ 
and ‘Strongly disagree’ entries are from pupils who only completed this form once and did 
not complete any exit passes. 
 
The exit passes were issued four times throughout the time of the research, tying into seven 
double lessons. The latter two exit passes were each to feedback on a week’s topic due to the 
short time between lessons. 
 



 

 
 
Figure 8 shows the number of exit passes filled in across the class of 18, organised into levels 
of engagement with the lessons. Seven pupils did not engage during lockdown and have not 
completed exit passes. One pupil with some engagement but no submitted exit passes was the 
same who chose ‘Disagree’ against the previous ‘finding exit passes useful’ query. Another 
submitted three exit passes with no answers typed and all multiple choices as ‘Neutral’, but 
others in the ‘Some’ engagement category have useful information added to the question 
‘There are parts of the lesson I would like to go over again’ such as: 
 

- “I would like to go over cross hatching again” 
- “Feeling confident and don't have to go over anything, just have to remember to add 

the missing dimension next time!” 
 
The pupils in this category did not frequently attend live lessons and display their 
understanding online, so this feedback of their understanding via an exit pass is a bonus. 
 
Each of the ‘High’ engagement pupils participated in the live lessons and their understanding 
was gauged through their answers given in the chat thread and their input on the whiteboard. 
The exit passes for these pupils could be viewed as an extra task for them, potentially why 
highly able Rachel dropped her opinion of how useful they are.  
 
The first question “Summarise today's lesson in three sentences.” was taken in two different 
ways by pupils. Some summarised the lesson content, while others gave encouraging 
feedback to the teacher such as:  
 

- “The call was very helpful. I found it easier to understand than doing it without the 
call.” 

- “Easy to understand and helps develop my understanding of sectional views” 
- “This lesson helped develop my drawing skills.” 
- “It was good enough to understand, didn’t take too long.” 
- “Simple to understand and very helpful” 

 
The second and third multiple choice questions regarding how confident they felt about the 
lesson and if there were parts of the lesson they wished to go over had a variety of answers 



 

but on reflection did not provide detail as to what would help the pupil going forward. The 
fourth question was more helpful, asking for detail of any parts of the lesson to go over and 
provided the following responses: 
 

- “Nope I’m okay” 
- “Nothing” 
- “I’m fine” 
- “What parts the hatching goes at” 
- “I just need to not get confused over different views” 

 
The first three responses are repeated a lot throughout their exit passes. The latter comments 
correlate with pupil errors in the assignment hand-ins and the detailed feedback given by the 
teacher. A couple of the inputs to this question across all pupils are a direct response to the 
teacher feedback on the assignments (“… need to not get confused over different views”; “… 
remember to add the missing dimension next time!”) 
 
Conclusions 
During lockdown, the opportunity for pupil voices to come through in their typed exit pass 
comments was uplifting and deemed more useful to use formatively than the multiple choice 
options. The unexpected feedback for the teacher was reassuring. 
 
The detailed online feedback given to pupils for the assignments had an encouraging effect, 
as improvements could be seen in the subsequent tasks. It was interesting to see the feedback 
referred to in some exit pass answers, creating a dialogue between pupil and teacher. 
 
The survey posed at the start and end of the research period shows an increase in pupil self 
assessment of how well they have performed and what they could improve. Even more 
obvious was the increase in sensing the importance of letting the teacher know how confident 
they felt about a lesson. It could be concluded that exit passes or the surveys themselves have 
raised the pupils’ awareness of their own learning. 
 
However, the spread of results across the ‘I find exit passes useful’ question was not so 
positive. Online exit passes issued as a Microsoft Teams quiz added another task to a pupil’s 
already confusing list of assignments from multiple subjects. This may have contributed to 
Rachel’s decline in favour and the negative ‘Disagree’ responses towards the usefulness of 
exit passes. The frequency of issuing online exit passes should be considered if they are in the 
form of an additional assignment.  
 
In conclusion, online exit passes help to raise attainment through opening a dialogue with the 
teacher that otherwise would not be there, especially for pupils not attending online lessons. 
If the right questions are asked, this dialogue prompts pupils to self assess their own learning 
which is also a key factor in helping to raise attainment.  
 
Implications for Future Practice 
In the classroom with the sanitary restrictions brought by a global pandemic there has been a 
reluctance to share paper and as such physical exit passes have been limited. Lockdown 
reduced the face to face communication available between pupils and teachers. This inquiry 
has highlighted a useful alternative, allowing a channel for key factors in raising attainment 
to be realised; effective questioning to prompt self assessment in pupils; and opening a 
private dialogue with the teacher, achieved through the use of online exit passes.  



 

 
The research class will continue to be issued with timely online exit passes, both during 
lockdown and once back in the classroom, and the use of them will be rolled out to other 
classes. To share good practice the findings will be passed to colleagues in the hope they can 
also implement online exit passes in their teaching to help raise attainment. 
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Appendices 
 
Questionnaire as it appeared on a computer screen: 

 
 
  



 

Exit pass as it appeared on a mobile: 

  



 

Exit pass as it appeared on a computer screen: 

 
 
Filled in Exit pass: 

 


