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Rationale  
 
This enquiry set out to explore the question, ‘What impact does a digital reward system have 
on pupil engagement with online learning?’. As educators, addressing this question was 
pertinent, as it is our responsibility to ensure necessary steps are taken to increase 
participation and make remote learning engaging and motivating for our pupils. It is widely 
recognised that when learners are fully engaged in the learning process, intended outcomes 
are more likely to be achieved. In a recent report by Education Scotland (2021) it stated that 
‘Schools report the engagement of children and young people in remote learning has 
improved since the first period of school closure in March 2020’ (Education Scotland, 
2021.p.2). However, it has been widely reported that keeping pupils engaged and motivated 
during remote learning still remains a challenge.  

 
Identifying pupil engagement as a key issue led to the joint practitioner group actively 
considering a range of strategies which were not currently being utilised and could potentially 
increase pupil motivation and engagement for the duration of the remote learning period. The 
Covid Education Recovery Group identified one of the key principles of remote learning as 
being: ‘approaches to assessment of learning and providing feedback that support and capture 
children’s and young people’s achievements in school and at home’ (2021, p.3). All 
practitioners involved in this enquiry agreed that ongoing dialogue, assessment, and feedback 
were already well established into the remote learning and teaching provision being delivered 
by them. However, to further praise and celebrate the children’s efforts and achievements, it 
was decided that a digital reward system would be implemented and the impact of this would 
be measured. Research and evidence suggest that when rewards are sincere, relevant to the 
task and are given for effort rather than results; then they can have a positive impact on 
learners (Crow and Small, 2011).  
 
 
Aims  
The aim of this enquiry was to evaluate the impact of implementing a digital reward system 
into the ongoing remote learning and teaching provision being delivered. More specifically, 
the enquiry aimed to improve pupil engagement, participation and motivation in Literacy 
teaching and learning experiences. In addition to this, it was anticipated that it would provide 
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the children with a sense of accomplishment and allow them to see that their effort and hard 
work was still being recognised and celebrated.  
 
 
Methodology   
 
This enquiry was conducted remotely over a 4-week period with a Primary 4 class. The class 
currently consists of 31 pupils, although some of the pupils continued to attend school on a 
regular basis. Due to the nature of the enquiry these pupils were not included in the data 
collection and analysis. Therefore, the total number of pupils included was 25 - all of whom 
were accessing teaching and learning remotely via our class Microsoft Teams page.  
 
Literacy was the area of the curriculum chosen for the enquiry - specifically ‘Taught Writing’ 
and the weekly ‘Spelling Test’.  Focussing on one area helped ensure that the enquiry was 
manageable but still allowed for sufficient data to be collected. Lessons were delivered 
through live Teams meetings and there was also a recorded video lesson uploaded so that it 
was accessible at all times for the children to refer too. In addition to this, ‘Taught Writing’ 
feedback sessions were arranged where the children had the opportunity to share their 
recounts, get direct teacher feedback and engage in peer assessment. The pupils were also 
asked to complete their spelling test each week on Sumdog. All pupils were able to access 
this and those who were having difficulty had been given support. 
 
Week 1 of the enquiry was used as a control week where there were no rewards given and the 
children were unaware that these would be introduced. This allowed for a comparison to be 
made to the subsequent weeks when rewards were given. In Weeks 2-4, during the lessons, 
the feedback sessions and as a weekly announcement on Teams the children were notified 
that ‘Star Writers’ would be chosen. Research into pupil engagement with remote learning 
highlights that when teachers recognise children’s efforts and examples of pupils’ work are 
shared, it encourages others and motivates them to have their work celebrated as well. 
Considering this, it was then decided that the Star Writer certificates would not only be sent 
individually via assignments, but the children were also actively encouraged to share their 
work and ‘Star Writer’ certificates on the Literacy channel. Additional teacher feedback and 
praise was then given which highlighted the reasons for each child being awarded. In addition 
to this, as a reward for completing their spelling test, the children were also given additional 
Sumdog bonus coins.  
 
A quantitative approach was chosen as the method for data collection and analysis, as it is 
objective and allows for data to be easily measured (Bryman, 2012). Using an analytical tool 
on Microsoft Teams called ‘Insights’, enabled the evidence required for this enquiry to be 
gathered and the pupil’s engagement with Taught Writing lessons tracked. It provided 
detailed information on the pupils’ activity, including the children who had not participated in 
the live sessions but had accessed the recorded lesson and downloaded their work. The 
number of pupils who had submitted their writing piece to Assignments was then counted. To 
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allow data to be gathered from the spelling test set on Sumdog each week, their test had been 
set as an assessment. The results of these assessments were then viewed and a Sumdog report 
was generated. These reports, allowed for the number of pupils who had participated each 
week to be identified clearly. The data was gathered from both Insights and Sumdog at the 
end of each week and then recorded into an excel document which was then used to generate 
a bar graph of the results.  
 
 
Findings 
 

 
 
 
The bar chart above represents the results of the enquiry. It clearly shows the number of 
pupils that engaged with the writing lessons, submitted their work, and completed their 
spelling test. Findings from the data gathered and analysed demonstrates that there were high 
levels of engagement and participation overall in this area of the curriculum.  
 
Across all weeks the number of pupils who engaged with the lesson on Teams, either through 
participation in the live sessions or by accessing and downloading their work was 
consistently higher than the number of pupils submitting their work. The number of pupils 
who engaged with the lesson in weeks 2 and 3 was lower than in the control week. In week 4 
the number of pupils who engaged only increased by one. Submission of the pupils writing 
was at its lowest in the control week and the weeks that ‘Star Writers’ were chosen, the 
number of pupils who submitted their work did increase. Contrastingly, the number of pupils 
who completed their spelling test on Sumdog each week decreased. It is important to note, 

0

2

4

6

8

10

12

14

16

18

20

22

24

Control Week 1 Week 2 Week 3 Week 4

N
U

M
BE

R 
O

F 
PU

PI
LS

Pupil Engagement

Taught Writing (engaged in lesson) Taught Writing (submitted work through assignments)

SUMDOG spelling test completed



Kirsty Millar: Professional Enquiry: Group 2D   March 2021 

that the pupils who had shared their writing piece during the feedback sessions were mainly 
the pupils who did not submit their work to assignments.  
 
Another important finding from the enquiry, which is not evidenced in the bar chart above, is 
that the quality of the written work being submitted each week significantly improved for 
many of the pupils. In addition to this, all pupils who received Star Writer certificates viewed 
and downloaded them. As well as this, they expressed their delight in receiving their 
certificates by commenting on the class Team page. Some children even uploaded 
photographs of them holding their certificates. All of which indicates that it was valued by 
them.  
 
Conclusions  
 
It is difficult to draw definitive conclusions about the impact a digital reward system has on 
pupil engagement with online learning, due the wide range of factors that influence pupil 
engagement during remote learning. However, based on the evidence above it could be 
argued that overall, the digital reward system had a slightly positive impact on pupil 
engagement and motivation with online learning. As highlighted in the findings; the quality 
of work and submission rates did improve. On the contrary, the evidence also highlights that 
the bonus points given as rewards on Sumdog did not have a positive impact. Drawing on this 
evidence, it could be suggested that the praise, constructive feedback and reward of being a 
‘Star Writer’ was much more valuable to the children than ‘coins’ for completing their 
spelling test.  
 
If this enquiry had been carried out for a longer period of time and a mixed method approach 
had been used to gather and analyse the data; then the results may have provided a deeper, 
more meaningful insight and comprehensive understanding into the impact of the digital 
reward system on pupil engagement with online learning.  
 
Implications for Future Practice  
 
This practitioner enquiry has reiterated the importance of recognising and celebrating efforts 
and success to ensure pupils have a sense of accomplishment and remain motivated and 
engaged in the learning process.  I will continue to use Star Writer rewards in class and going 
forward I will share these on our class Teams page as well.   
 
The overall process of participating in a joint enquiry has provided me with an invaluable 
opportunity to work collaboratively with other newly qualified teachers and has improved my 
ability to effectively carry out research, critically evaluate, develop, and improve my practice.  
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