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Rationale  
Secondary education has looked very different this year with part of the term time being 
completed through online learning. Normally pupil understanding and ensuring learner 
progress would be displayed through a series of class tests, formative assessment, and 
observations by the teacher. Online learning has provided the new challenge of keeping 
learners engaged in their learning while monitoring progress and understanding. As Dylan 
Wiliam and Paul Black (1998) have noted, disengagement with learning can be detrimental to 
progress, therefore we must employ the formative assessment techniques that have been 
developed to improve engagement and achievement. Through the introduction of a self-
evaluation checkpoint coupled with an exam question will encourage learners to participate 
with the online lessons. Through self-evaluation we can encourage learners to become 
comfortable with admitting what they do not know and when they need help, aligning our 
practice with Dweck’s (2012) growth mindset theory.  
 
For learners to progress further, as teachers, we need to understand the impact our teaching 
has on our learners. John Hattie (2009) explains that for teachers to fully understand their 
impact of their practice they must ask the people who experience learning and teaching every 
day, the learners. By introducing these checkpoints, the teacher will be able to quickly 
identify any gaps in the learning and adapt their practice to increase understanding and 
attainment. However, to fully gauge understanding and progress we must ensure that we ask 
open-ended questions that allow learners to make their thinking visible (Ritchart, Church, & 
Morrison, 2011). 
 
 
Aims  
The aim of this practitioner enquiry was to gauge how learners self-evaluate their 
understanding in relation to successfully answering an exam style question in online learning. 
The purpose of which was to determine pupil understanding and identify if learners over or 
underestimate this when using a rating system. 
 
 
Methodology   
The enquiry took place over a period of five weeks (one week was interrupted due to school 
holidays). The pupils taking part in this enquiry are from two S3 Design and Manufacture 
classes. As part of online learning the work for the week is posted on a Monday for learners 
to complete during their normal timetabled class time. At the beginning of each new week, 



 

learners were assigned a questionnaire to submit. The questionnaire focussed on the previous 
week’s learning and allows the learner to self-evaluate their learning from the previous week 
using a star rating (1 = I did not understand the lesson, 10 = I fully understood and would feel 
confident answering an exam style question). They should then answer an exam style 
question to be marked by the teacher. This data would allow the teacher to compare how well 
the learner answered the question with how they rated their understanding.  
 
The data collected each week provided the enquiry with both quantitative and qualitive data 
regarding data regarding whether pupil self-evaluation is indicative of pupil knowledge in 
online learning. 
 
Two methods were used to capture this data: 
 

- Method 1 – Questionnaire 
A weekly questionnaire that focussed on the previous week’s learning. Pupils will 
select how confident they felt they understood the previous topic using a star rating 
system. This will be directly compared with an exam style question on the topic. 

 
- Method 2: Engagement Monitoring 

Through Teams engagement with the previous lesson will be monitored. This data 
will be compared to the questionnaire to ensure those who rated their learning also 
engaged with the learning.  

 
 
Findings 
The results of how learners rate their understanding compared to how well they complete an 
exam question were as follows (between the two S3 Design and Manufacture classes there 
are 33 pupils). 
 
Week One 
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Week one found that learners were more likely to rate their understanding lower than the 
level their exam answer would suggest with ten out of nineteen learners rating themselves at 
a lower percentage. The biggest discrepancy for this outcome is Learner 4 who rated 
themselves at 50% understanding, but their exam answer achieved 100% of the marks. In 
contrast, there were four learners who rated themselves above 50% but they did not receive 
any marks for their exam questions. One of these learners did not engage with the lesson but 
rated themselves at 70% understanding, it was feedback to the learner that engagement with 
the lesson would allow them to accurately judge their understanding. However, another 
learner who did not engage with the lesson but completed the questionnaire still managed to 
achieve 100% marks, this suggests the learner has prior knowledge of the topic.  
 
Week Two 
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Week two highlighted a drop in learners engaging in both the lesson and the self-evaluation 
questionnaire with only eight learners taking part compared to the previous weeks seventeen. 
This week also saw an increase in learners only completing the self-evaluation without 
engaging in the lesson. Out of fourteen, six learners filled in the questionnaire but did not 
attempt the lesson. This had a knock-on effect on the scoring for the week with only three 
learners achieving 100% of the marks available. Again, this highlights the importance of 
learners completing the task to support them when attempting the exam question. 
Interestingly, the learners who achieved full marks rated themselves lower in the self-
evaluation while learners who did not achieve full marks rated themselves much higher in 
understanding in comparison to their results. 
 
Week Three 
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Week three learners re-engaged with the learning, with eight learners scoring higher than 
their rating. There was one learner who did not engage with the learning but completed the 
questionnaire and they rated themselves at only 10% understanding. Again, this could have 
been improved if the learner had completed the supporting tasks.  
 
This week has shown that in general learners are rating themselves slightly lower in 
understanding. There could be two possible reasons for this. The first being that learners 
found the work from this week particularly challenging. The second being that learners are 
beginning to be more honest and better at judging their understanding. This reason is backed 
up by the figures showing that, compared to week two’s results, learners are able to more 
accurately rate their learning. 53% of learners are within a 20% range of difference between 
their rating and result which is an increase of 17% from the previous week’s results. 
 
Week Four 
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Week four results found that on average learners rated themselves between 70-90% 
understanding of the task they completed. When completing the exam question, however, the 
results show a different story as ten out of sixteen learners were unable to gain any marks for 
their answers. This highlighted a big gap in the learning which will be an area that needs to 
be recapped on the return to school. Again, this week evidenced that learners who scored well 
in the exam question often rated their understanding lower. For example, Learner 3 only rated 
themselves at 40% understanding, however, in the exam question they achieved 100% of the 
marks. From this information, the teacher can focus on boosting the learner’s confidence in 
this area through feedback and learner conversations. 
 
Overall Accuracy of Self Evaluation 
 

 
 
Looking at the results across the four weeks, they show that learners are more likely to rate 
themselves higher in their self-evaluation than their answer to the essay question would 
suggest. This shows that while learners feel confident in the topic there are gaps in the 
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learning that need to be bridged so that learners can use their knowledge to answer exam 
questions successfully.  
 
 
Conclusions 
In conclusion, the findings have shown that the exam question checkpoints allow teachers to 
quickly identify gaps in pupil understanding. The self-evaluations allowed learners to reflect 
on their learning with pupils who successfully completed the exam question often being more 
honest with how they rated their understanding. This also highlighted that gaining full marks 
in an exam question does not always indicate confidence or full understanding of the topic.  
 
 
Implications for Future Practice 
Moving forward, this enquiry has shown various ways that pupil self-evaluation is not always 
relative to pupil knowledge. The continuation of learners undertaking self-evaluation, both 
online and in the classroom, will allow learners to become aware of their own progress and 
reflect on their learning honestly. With regards to learner conversations, using self-
evaluations will give a starting point for the conversation as both the teacher and learner will 
have a snapshot of how the learner felt about each topic. This will allow a more focussed 
approach to goal setting and clearly identify areas for improvement or where they need extra 
support from the teacher. Overall, this will allow teachers to reflect on their practice and 
adapt their teaching based on any gaps highlighted through the comparison of star rating 
evaluations and exam style answers.  
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