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Rationale 
Porciani (2013) recognises that health and wellbeing are central in Scottish education. It 
cannot be denied that pupil health and wellbeing is the key focus for the attainment challenge 
in Scotland. A young person’s ‘attainment’ is described as the process of gaining the highest 
possible grade that they are capable of. The gap in attainment in Scotland is regularly 
compared to the rising numbers of poverty in many Scottish authorities. Over the last few 
decades there have been many studies to analyse the impact of poverty on attainment. Sosu 
and Ellis (2014) highlighted the evident divide in attainment and achievement between pupils 
from more affluent areas of Scotland to pupils from less-fortunate areas of Scotland. The 
report suggested that this issue begins from when the child starts at nursery, right through to 
the end of high school and even has an impact on where the young person will go after 
school. The ‘Scottish Attainment Challenge’ (2015) was launched by the Scottish 
Government in their attempts to close the gap in attainment. 

Reducing this gap will be a complex process of improving wellbeing, changing 
attitudes and identifying effective interventions and pedagogies that develop health-
enhancing life skills and behavioural change. 

Porciani, 2013 

More recent studies suggest that COVID19 has had a significant impact on pupils’ health and 
wellbeing. As part of this Professional Enquiry, we decided to study these impacts and offer 
solutions to improve the mental health of our pupils. Through reading academic literature and 
staying up to date with changes to education, we decided our incentive would be for pupils to 
incorporate daily walks into their morning routine. 

 

Aims 
This enquiry aims to recognise the impact on pupil wellbeing from incorporating daily walks 
into remote learning. The aim of this research is to improve the health and wellbeing of these 
pupils by asking them to keep a logbook which will track their journey and note the changes 
daily walks has on their wellbeing.  
 
Methodology   
This enquiry was carried out using a Quantitative research paradigm over a Qualitative one. 
In this case, Quantitative research was the most useful technique as there were many different 
data sources available to use. As this type of information is measured using figures and 
statistics, it made it a more appropriate method of data analysis. Figures are used for two 
main purposes, firstly to provide information about variables you have collected data about, 
and secondly, to analyse any relationships between those variables. At the end of our enquiry, 



 

we used surveys, an anonymous questionnaire and a health and wellbeing chart review to 
analyse pupil wellbeing after incorporating daily walks into their routine. In order for us to 
carry out the enquiry we had to contact the school’s Child Protection Officer to confirm 
ethical approval. 
 
Descriptive statistics provide numerical summaries of research. The survey we used, titled 
‘Lockdown Wellbeing Log’ proposed questions to the pupils regarding their experience of 
incorporating daily walks into their routine. We used descriptive statistics to analyse 
responses and gather our findings. 
 
Findings 
As my findings were entirely pupil-centred, the variety of response was particularly strong.  
For this enquiry, I had 2 S1 classes to aim this project at. Across both classes, when issued 
the wellbeing chart review, 62 percent of pupils rated a positive experience from going their 
walks. 
 
In the survey issued to the pupils at the end of their wellbeing tasks, they were given 4 
questions. One question asked if they had taken part in the wellbeing walks. 25 pupils said 
they had been participating in the daily walks. 
 
From the pupils who took part in the survey, when asked “How happy have you felt over the 
last 3 weeks of remote learning? (1 being the worst, 5 being the best)”, 33 percent of pupils 
rated a high-score (between 4 and 5), taking the average answer to 3.08 out of 5 for this 
question.  
 
When asked “How energised have you felt through the last 3 weeks of remote learning? (1 
being no energy at all, 5 being lots)”, 30 percent of pupils rated a high score again. Thus, 
bringing the average response to this question to 2.87 out of 5. 
 
When asked “How well have you slept over the past 3 weeks of remote learning? (1 being the 
worst, 5 being the best)”, 44 percent of pupils rated a high score. Bringing the average 
response to this question as 3.10 out of 5. 
 
Conclusions  
To summarise, I believe this enquiry was important as it allowed a deeper understanding of 
the impact of including daily walks to a pupil’s health and wellbeing. Although the data 
gathered reflected a positive experience of pupils, there were many limitations to the enquiry. 
One such limitation to the study was not all pupils participated in the activities. Some of the 
pupils who did not take part in the wellbeing initiative did not have access to the internet 
while working from home, meaning they could not see the work provided. Undoubtedly we 
can draw from this enquiry, the strong link between attainment and poverty. I believe the 
findings would differ if the tasks were issued whilst pupils were in school. This is due to the 
inclusive nature of a classroom, as opposed to some pupils’ home circumstances. This 



 

enquiry was beneficial to my own professional development as it has provided me with a 
deeper insight to the diverse backgrounds of the pupils in my class.  
 
 
Implications for Future Practice 
This professional enquiry has encouraged positive implications in my future practice. As a 
result of the findings from this enquiry I will actively strive to include more wellbeing tasks 
in my lessons, as I believe this is key to helping close the attainment gap in education. 
Furthermore, as we are now approaching the Spring, I will aim to take some of my learning 
outdoors. I believe outdoor learning is key in developing positive relationships with pupils 
and supporting their health and wellbeing. I will also make sure to continue regular 
‘wellbeing check-ins’ with my pupils to develop and maintain a positive ethos in my 
classroom. 
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