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Rationale 
 
Student engagement has been defined as being a pupil’s psychological investment in and effort 
directed towards learning (Martin and Bolliger, 2018).  During the current period of remote 
learning, encouraging engagement is fundamental as pupils have more responsibility for their 
learning. They do not have the physical presence of their class teacher to encourage them to 
apply themselves to their learning activities. It was therefore considered important to explore 
how to engage children in their learning remotely.  

Feedback can be one of the most powerful influences on learning and achievement and 
evidence has shown the type of feedback given can be differentially effective (Hattie and 
Timperley, 2007).   Audio feedback is perceived to be more personal and enhances the pupil 
and academic relationship (Ice et al., 2007).  A previous study concluded pupils who received 
audio feedback were more likely to re-use the feedback more than those who received written 
feedback (Nortcliffe, 2015).  These studies would suggest that it could be beneficial to adopt 
verbal or audio feedback into remote learning and teaching. 

 
Aim 
 
The aim of this enquiry was to explore the impact of different feedback methods on pupil 
engagement in remote learning.  

 
Methodology 
 
The enquiry was conducted with a Primary 6 class comprising of 32 pupils, 22 boys and 10 
girls.  The enquiry was performed during a 4 week period of remote learning. The class were 
used to receiving regular written feedback from their class teacher and their engagement 
monitored through Microsoft teams insights and assignments software. To investigate the 
impact of audio feedback, a representative sample group were selected to receive audio 
feedback with the ‘control’ group continuing to receive their regular written feedback as before. 
This was introduced and monitored for the purposes of this enquiry in numeracy. During the 
study there were two numeracy concepts taught followed by two assessments on each.   
 
There were three different forms of data collected, questionnaires, teacher monitoring of work 
completed and finally interviews with pupil parents. 
 

Qualitative methodology does not concern itself with numerical representation but intends to 
decipher the meaning of actions in a given context and providing a deeper understanding of the 



problem (Queiros et al., 2017).   This was an important method to use when collecting data as 
the aim was to measure pupils’ opinion of and interest in their work.  At the beginning of the 
enquiry all 32 pupils were issued with a questionnaire regarding the current feedback they were 
receiving on their completed work and how or if this helped them with future tasks.  (Appendix 
1) 
 
The class comprised of three mixed ability numeracy groups, one in the first stage of the 
curriculum and two working within the second stage.  21 pupils returned the questionnaire 
expressing their opinions. Within the group of pupils who returned their questionnaire were 
pupils from each ability group, thus allowing two representative sample groups to be created, 
one which would receive the existing written feedback and one which would receive the new 
audio feedback. This was conducted over a 4 week period. 
 

At the end of the enquiry, the pupils receiving audio feedback were given a similar 
questionnaire to the first one to complete (Appendix 2).  The aim of this was to understand the 
pupil’s perception on how or if the different method of feedback helped them with their 
learning. 
 
Check-In phone calls were carried out with all parents to obtain their opinion of learning and 
teaching remotely and specifically on what they felt the impact of feedback had been on their 
child’s learning. During the calls, the class teacher asked each parent how they felt the feedback 
method helped their child with their learning and if it impacted upon their engagement in 
subsequent learning activities. 
 

A quantitative research study collects numerical data that must be analysed to help draw the 
study’s conclusions (Albers, 2017).  Quantitative data was used in the enquiry to ascertain if 
the different feedback method impacted the pupils’ engagement in completing work and/or any 
impact on attainment in each area.  Each pupil’s numeracy work was examined by the class 
teacher and the number of tasks competed and their accuracy was recorded.   
 
Findings 
 
From previous research into audio feedback the enquiry expected to find an enhancement in 
pupil engagement and attainment within their numeracy work as found in the previous studies 
referenced in the rationale.  Therefore, the main focus during examining the data was to 
compare the engagement of the pupils given audio feedback.   
 
One question in the questionnaire asked if pupils looked back to review their feedback before 
completing the next task.  On examination there was not a positive change within this, 4 of the 
5 pupils completing the second questionnaire had previously answered yes to looking back for 
their feedback which then progressed to sometimes at the end of the enquiry.  
 
Questionnaire 1: 
 



 
 
  Questionnaire 2: 
  

 
 
 
When asked how they felt about receiving feedback the current way the results were as shown 
below.  In the first questionnaire the majority of the pupils were happy with their current written 
method of feedback, this included the 5 pupils who responded to the second questionnaire.  
When the method was changed to audio, 4 out the 5 respondents remained happy with the audio 
feedback.  It would suggest these 4 pupils were happy with the change in feedback method, 
one pupil did not respond well to the change. 
 
Questionnaire 1: 

 
 
Questionnaire 2: 



 
 
 
Although the results of the questionnaire did not indicate an improvement with the use of the 
feedback, the second questionnaire asked which they preferred.  4 out of the 5 respondents 
claimed they preferred the sound of their teacher’s voice in their feedback. 
 
Questionnaire 2: 

 
 
 
 
During the Check-In phone calls the parents of pupils were asked about their perceptions of 
the feedback on their child’s future learning.  8 out of the 11 pupils receiving audio feedback 
claimed they felt the child enjoyed the personal aspect of the hearing their teachers voice and 
this encouraged them to complete their next task, they looked forward to receiving the 
feedback.  When asked if their child referred to the feedback more than once all answers 
indicated to their knowledge this was not the case. 
 
The final method of data collection was completed by the class teacher when marking pupils’ 
work.  The results demonstrated an increase in engagement with 4 of the 11 pupils given audio 
feedback and no decrease in engagement with others.  In the pupils remaining to receive written 
feedback, engagement increased in 2 pupils, decreased in 5 and remained unchanged in the 
others.  During examination of attainment there was no distinguishable difference noted 
between those receiving either type of feedback. 
 
Conclusion 
 



The findings of this enquiry did not fully concur with the assumptions at the beginning.  There 
was not an increase in the quantity of times pupils referred to their feedback to help them with 
their future tasks, as suggested in previous studies regarding audio feedback.  However the 
introduction of audio feedback did not reduce this either.  The findings show the majority of 
pupils receiving audio comments from their class teacher were happy with this form and would 
like to continue with this method of feedback.  Conversely, the enquiry also concluded this was 
not the case for all pupils involved, one of the pupils was not happy with the change and stated 
when asked, they would prefer to have written feedback as they felt it was easier to understand 
where they had misunderstood the task.   
 
The results from the parent interviews supported audio feedback as a form of motivation for 
the pupils to complete future tasks thus increasing pupil engagement during numeracy during 
online learning. 
 
Although the results have shown an increase in some pupil’s engagement it does not provide 
evidence of this resulting in an improvement in attainment.  There could be an argument 
suggesting with increased engagement this would subsequently improve attainment, however 
when analysing attainment, the increase was similar both with written and audio feedback.  The 
pupils’ familiarity with the process of online learning could be deemed responsible for the 
increase. 
 
Above are the results of this enquiry however it was not without limitations and a future enquiry 
may produce different data and results.  There was a relatively small sample size and a short 
timeframe.  The number of pupils completing work and the questionnaires towards the end of 
the study may also have been affected by the period of distant learning coming to an end and 
pupils preparing to return to the classroom.   
 
Implications for Future Practice 
 
As the pupils are returning to the classroom environment daily the implications on future 
practice regarding the results of this enquiry must be adapted.  We know feedback is an 
important aspect of the learning process and this enquiry has determined different methods may 
be preferred by pupils.   
 
In order for teaching practice to be enhanced by the results of this enquiry we can implement 
different forms of feedback within the classroom.  Pupils can be given the option of selecting 
how they receive their feedback.  For example, where pupils benefit from audio feedback, a 
time could be set to discuss select pieces of their work to aid them with future tasks.  
With the increase usage of online platforms during distant learning, it is predicted this will 
become a more popular method for pupils to complete future homework tasks.  Pupils can 
select each week, or term, how they would like their feedback to be provided and this can be 
implemented by the class teacher when checking over their work. 
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