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Rationale 

Pupil engagement can be defined as a pupil’s own psychological investment in their learning 
(Muir et al, 2020). As a result of the COVID pandemic and the return to home learning, pupil 
engagement has become a cause for concern amongst many teachers. A recent study found 
that on average less than half of the pupils in English primary schools returned their last piece 
of set work (Lucas, Nelson and Sims, 2020). In order to address this issue, teachers had to 
look for ways to increase pupil motivation and confidence which in turn would help to boost 
engagement. Bubb and Jones (2020) argue that children need a purpose to remain motivated 
and engaged in an online setting. Stewart (2020) agrees with this, arguing the importance of 
live meetings with pupils, suggesting they help to build connections and rapport which in turn 
increases pupil engagement. Various research suggests that many pupils feel isolated and 
unsupported in an online environment and therefore find it difficult to remain engaged. An 
increase in teacher contact with pupils through online communications can reduce this feeling 
of isolation and make learning a more positive experience for pupils (The Open University, 
online). Wang & Degoi (2014: 140) corroborate this, highlighting that “When students have 
positive learning experiences, supportive relationships with adults and peers, and 
reaffirmations of their developmental needs in learning contexts, they are more likely to 
remain actively engaged in school”.  

Through discussions with my enquiry group we collectively agreed that pupil engagement 
was a cause for concern amongst all classes. York (2020) suggests that activities such as 
clicking, typing or talking increases pupils’ engagement. With this in mind an enquiry was 
established to determine the impact of live meetings on pupil engagement. This enquiry will 
explore and monitor the relationship between the level of pupil engagement and online 
teacher contact.  

Aims 

The aim of this enquiry was to investigate if teacher-pupil contact through live meetings 
would increase pupil engagement in an online learning environment.  

Methodology 

The research was carried out with 17 Primary 4 and 5 pupils within a composite class. The 
focus of this online-based professional enquiry took place across 4 weeks during the period of 
home learning. Each Friday an enjoyable and active activity was carried out during the live 
team meeting. The activities for each week were as follows; 

Week 1: Quiz 

Week 2: Bingo 

Week 3: Show and Tell 

Week 4: Story 

The whole class focus for this research was based on pupil engagement. Each week a new 
engagement tracker was created to track pupils’ engagement in the online learning 
environment throughout the week. To collate and track this information a tick was placed 



next to each individual pupil’s name on the pupil engagement tracker if they were active 
online across that set day (Thursday or Friday). This information was found using the 
Microsoft Teams Insights App as it illustrated pupils’ digital activity for the day. Pupils could 
return work via assignments, email or by uploading to the files and in doing so would receive 
an ‘R’ next to their name if they had completed and submitted their work. To ensure the data 
was accurate, the work given to the pupils across both the Thursday and Friday was of an 
equivalent standard, with the only variable being the implementation of the live team meeting 
each Friday. Once the tracked data had been collated the percentage of work returned and 
online activity was calculated. This allowed a comparison to be carried out between the level 
of engagement through online activity and the return of work across each Thursday and 
Friday. This in turn identified the relationship between the level of pupil engagement and 
teacher-pupil contact. 

An end of study pupil questionnaire was conducted to ascertain pupils’ thoughts on the 
teacher contact and their own engagement. The questionnaire was created on forms and 
shared on the class Microsoft Teams page. As the questionnaire was optional there was only 
9 out of 17 responses recorded. Pupils were asked a series of five closed-ended questions 
which included emoji’s to assist the pupils with additional needs.  

Findings  

Pupil Engagement Tracker 

Across the four week period, pupils’ returned work and online activity was tracked, 
monitored and can be identified within Figure 1 below. 

 

 

 

 

 

 

 

 

 

 

Figure 1: Pupil Engagement Tracker 

This data demonstrates that in Week 1 and 2 across both Thursday and Friday of each week 
the percentage of pupils active online was the same. However, on both weeks the returned 
work on Friday was significantly lower, dropping from 71% on the Thursday of Week 1 and 
2 to 53% and 65% respectively. Week 3 highlights that on the Thursday there was more 
home learning work returned than there was pupils active online that day. In contrast to this, 
on the Friday there was 88% of pupils operating online compared to the 71% of pupils who 
returned their work. Finally, on the Thursday of Week 4 the same amount of pupils online 
returned their work that day, however in contrast 17% less pupils returned their work on 
Friday despite being online. This analysis therefore clearly shows that online teacher-pupil 
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interaction was not a direct contributing factor for the pupils’ motivation to complete and 
return work, as on all four weeks the work returned on Fridays was lower than those pupils 
active online. 

Pupil Questionnaire 

Pupils’ questionnaire answers contradict the findings in the pupil engagement tracker. Within 
the questionnaire pupils were asked a series of 5 questions as shown in Figure 2. 

 

Figure 2: Pupil Questionnaire Responses 

Responses to the questionnaire show that 100% of pupils claimed they were able to login 
during school hours. When asked if they enjoyed the videos calls 89% of pupils said yes. 
When asked how the videos made the pupils feel, 56% of pupils selected the happy emoji and 
44% selected the not sure emoji. The response to question 5 significantly contradicts the 
pupil engagement tracker. Within this question, pupils were asked if the video calls 
encouraged them to finish their work for that day. 100% of the pupils said the video 



motivated them to complete their daily tasks, contradicting the findings highlighted above 
which indicated that the teacher-pupil online videos did not promote engagement in online 
learning. From this questionnaire, it could be argued that the online learning videos internally 
motivated pupils to complete their work, however other factors have resulted in pupils not 
completing the task. 

Conclusions  

Overall, this enquiry has not clearly established if online teacher-pupil contact has had an 
impact on pupil engagement in an online learning environment. This was a result of the 
contradicting data in the pupil engagement tracker and pupil questionnaire. The tracker 
suggests that the teacher contact did not motivate pupils to complete their work, whereas the 
questionnaire resoundingly suggests that pupils felt internally motivated to complete their 
daily tasks. Having said that, the questionnaire was only completed and returned by 9 pupils 
who through the engagement tracker completed and returned their work regularly. Most 
pupils who completed the questionnaire attended the Hub for key worker and vulnerable 
children and from observations in the Hub, it was evident that the online class did help to 
engage the pupils with their work. Therefore, it can be concluded that the online teacher-
contact for the class as a whole had a greater impact for pupils attending the Hub as opposed 
to those learning from home. 

Through discussions with various staff members, it became clear that some pupils did not 
work on a Friday due to various circumstances. The data in the pupil engagement tracker 
supports this argument. Therefore, it can be further argued that teacher contact does increase 
motivation for both home learning pupils and Hub pupils, however other factors may hinder 
the home learning pupils applying this motivation. 

Implications for Future Practice   

As a result of this enquiry being small scale, the findings cannot be considered to be 
conclusive. The enquiry only gathered data from one classroom across one Local Authority. 
This data indicated several factors of pupil engagement but cannot be said to define 
conclusively the impact of online teacher contact with regards to pupil engagement. Larger 
numbers of pupils in several Local Authorities would allow this study to be enhanced as 
findings could be compared and contrasted. It would also be interesting to carry out this study 
across other days of the week to establish if there is a pattern of engagement on set days. 

Given the pupils within the Hub clearly found the classes motivating, it would be useful to 
continue to implement live lessons should home learning be a requirement in the future. In 
order to ensure that the learning is effective as possible for the pupils, other methods of 
engaging children online should be considered. As the live lessons were mainly focused on 
well-being, it would be beneficial to investigate pupils’ engagement with live lessons which 
are more academically based. 
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