
 
What impact does social interaction have on engagement? 

 
Rationale 
Covid restrictions have dramatically changed the way teacher’s teach and students 
learn; requiring pupils, parents and staff to embrace digital technology and online 
learning.  However, the importance of social interaction between a child and teacher 
and/or child with other children enabling a child’s learning and development 
academically and socially should not be underestimated (Daley, Renyard, Sonuga-
Barke, 2005).   
 
Aim 
The question as to whether remote learning in a digital distance format affords children 
sufficient time to interact with their teacher, or their peers, will be considered under the 
banner of  “What impact does social interaction have on engagement?”. 
 
This enquiry was conducted over a six week period, within the primary setting, 
involving a P5 class consisting of 27 pupils.  The aim was to ascertain whether online 
meetings between the teacher and the children would enhance their engagement and 
productivity. 
 
Methodology 
Due to previous surveys being conducted by the school, it was deemed inappropriate 
to allocate a further survey to the class, therefore, data has been derived from verbal 
class feedback, numbers of children attending weekly meetings, quantity and quality 
of work submitted, use of the Teams insight tool and data from the whole school 
survey. 
 
Whilst many families initially viewed online learning as a challenge, it could be argued 
that the flipped model of teaching, which provides an environment whereby the child 
works digitally at home, at their own pace, with access to knowledge and information, 
is a far better method of learning, with no pressure being applied to the child to keep 
pace.    
 
On the contrary, however, “The Teaching Through Interactions” framework views 
classroom interactions essential to developing children; and places great emphasis on 
teachers’ emotional and instructional support, (Hamre et al., 2013), further supported 
by the view that socially interactive learners are engaged learners (Vacca et al., 2005).   
 
Eastfield Primary engaged in asynchronous online teaching, enabling children to work 
in an interactive way, at their own pace, and importantly, at times that were most suited 
to them and their family.  Lessons were presented in PowerPoint, video and teacher 
presentations format, enabling the children to feel connected whilst assisting teachers 
measurement of student engagement through assessment and feedback of 
assignments, quizzes and tasks. 
 
It was important to build communication channels into the teaching and learning in 
order that children could engage with their teacher and peers, with these interactions, 
ultimately enhancing student outcomes, (Patrick, Ryan & Kaplan, 2007; Pianta et al., 
2008).    



 
Weekly live meetings were organised, predominantly for the same time each week, 
except where teaching commitments or holidays dictated otherwise, in the knowledge 
that this time and day would suit some families better than others.  However, school 
cluster policy stipulated that only one such meeting should occur weekly. This meeting, 
hosted by the teacher, formed the main verbal communication channel for the class, 
whilst still enabling an alternative method and option of communication and 
engagement through the chat box facility. 
 
Findings 
Data collected surrounded the number of attendees and preferred method of 
interaction, during weekly catch up meeting: 
 
Date Number 

of 
Attendees 

Number 
of Non 

Attendees 

Technical 
Issues 

Willingly 
spoke 
online 

Encouraged 
to speak 
online 

Solely 
used 
chat 
box 
facility 

Didn’t 
engage 

19/01/2021 18 7 2 8 3 6 1 
25/01/2021 16 9 2 13 2 1 0 
04/02/2021 17 8 2 16 1 1 0 
08/02/2021 No meeting held 
16/02/2021 18 7 0 17 1 1 0 
23/02/2021 22 5 0 21 1 1 0 
25/02/2021 22 5 0 21 1 1 0 
26/02/2021 20 7 0 19 1 1 0 

 
This table reflects the social interaction between teacher and student, and student and 
student online at Teams meetings, whereby for the first four weeks, children could see 
the teacher, but the teacher couldn’t see the children, with all children having the 
opportunity to speak via the mic or chat system. 
 
On 4 February, the teacher shared her screen with the children, enabling them to 
actively participate in a literacy game.  It was evident that the number of children who 
willingly spoke to the teacher and their friends increased significantly to 94% of 
participants.   
 
It should be noted that children who opted to use their mic, also used the chat facility.  
It is assessed that the data reflects the children’s confidence to engage verbally with 
the teacher and/or peers and their preferred option of communication.  Interestingly, 
all children who attended these meetings engaged in some way or other after week 2, 
with this trend continuing throughout. 
 
A different means of engagement was introduced on the week commencing 22 
February 2021, whereby emphasis was placed on live lessons rather than meetings 
purely having a wellbeing focus. Children could use their cameras and 
meetings/lessons increased from 1 to 3 per week.  Interestingly, data for this week 
reflected increased attendance at the lessons.  Perhaps due to the children being able 
to see their friends and teacher or, possibly due to the changed content of the meeting. 
 
 



Teams enables teacher’s to have an insight of pupil engagement, with allocated work 
and when and what the pupil has viewed, (Education Scotland May 2020). 
Unfortunately, it does not provide any data in relation to whether social interaction has 
assisted this engagement.      
 
Engagement with Assignments 
Work was allocated on a weekly basis, in the form of quizzes, tasks and assignments 
with initially assignments being allocated throughout the week.  Feedback from 
parents resulted in this process being amended to all work being allocated on a 
Sunday evening, enabling children to complete work, at a time best suited to them and 
their family.   Learning was supported by teacher voice over, PowerPoint and video 
presentations, with the final week involving 3 live online lessons: Maths, Literacy and 
Health and Wellbeing. 
 
A really high level of submission of assignments was noted throughout the 6 week 
period, with a slight drop of submission in the last week, possibly due to pupils 
attending an increased number of online learning opportunities where tasks were 
completed together, as a class. 
 

Week 
commencing 

Assignment 1 
Maths 

Assignment 2 
Maths 

Assignment 3 
Literacy 

Assignment 4 
Literacy (other 

teacher) 
18/01/2021 25 24 25 16 
25/01/2021 25 25 26 25 
01/02/2021 25 24 23 19 
08/02/2021 24  24  
15/02/2021 25 25 24 24 
22/02/2021 22 23 25 21 

 
A common thread was identified, whereby the same 24 or 25 children, in the main 
completed all assignments.  This was not replicated with tasks, where there was a 
huge variance of numbers of tasks being completed.  Significantly, tasks which were 
presented in quiz format were undertaken by 24 children, perhaps highlighting the 
children’s preference to complete quizzes rather than tasks.  The utilisation of quizzes 
will be considered by the teacher, as a tool for increasing engagement in the future.  
 
Communication throughout the week is presented in the table below: 
 

Week 
commencing 

    Number of 
communications 

Posts Replies Reactions Number of 
children 

communicating 

Numbers of 
children who 

did not 
communicate 

18/01/2021 265 70 165 35 24 3 
25/01/2021 282 76 61 45 25 2 
01/02/2021 380 75 208 97 25 2 
08/02/2021 48 23 30 9 12 15 
15/02/2021 197 55 142 35 18 9 
22/02/2021 479 59 371 49 25 2 

 
 
 



 
It is evident that communication increased during the last week, however, it should be 
noted that, the increase in social interaction represents the use of the chat box facility, 
but does not represent or record the number of verbal interactions during the meeting, 
of which there were many.   A better representation of interaction can be seen below 
whereby the spike in activity relates to days when meetings or lessons were held.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Conclusion 
 
It is evident, that by offering online meetings and latterly increasing the opportunity of 
live lessons, that social interaction and engagement increased significantly, 
demonstrated by the increase in activity on those days. This is supported by limited 
interaction and submission of assignments during the week commencing the 8 
February when no meeting was held. 
 
Certainly P5’s overall high return rate and participation, social interaction and 
engagement in allocated work and weekly meetings, is evidenced by the quantity and 
quality of work submitted.  This undoubtedly not only reflects the commitment of the 
children but also the solid partnership working between pupils, families and school. 
 
Implications for the future  
 
Online learning provided teachers, children and parents the opportunity to enhance 
their digital skills and knowledge. This impetus should be built upon, by continuing to 
use the P5 virtual classroom, assignments and in particular digital quizzes as a means 
to increase pupil engagement with homework, as children and parents are now 
comfortable and confident utilising this digital communication and engagement 
system.   
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