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Rationale 
In every classroom, children will have their own strengths and levels of engagement. Children 
will also have their own goals and aspirations, some differing with the things that they are 
interested in and some in areas where they find enjoyment. Goal setting can become a powerful 
motivator to those making them (Lunenburg, 2011). The goals of Curriculum for Excellence 
are to develop pupils that are Successful Learners, Confident Individuals, Responsible Citizens 
and Effective Contributors.  Many children can find learning through the internet difficult, with 
limited skills in how to navigate its many features (Eynon & Geniets, 2014). In many Scottish 
classrooms, there are a number of children who have found this more apparent in recent times 
as much of their school life has taken place virtually.  

Part of this development is to help children become more independent, be encouraged to lead 
their own learning and become more self-efficient. Developing greater self-efficiency can lead 
to an increase in effort and higher levels of resilience when challenges are present (Bandura, 
1997; Zimmerman, 2000) 

 

Aim 
The aim of this enquiry was to determine the impact of setting goals on the virtual classroom. 
By allowing children to make decisions on their own goals, the aim was to discover whether 
this had an effect on the level of engagement online as well as the levels of motivation. 
 

Methodology 
Pupils at the beginning of this enquiry were asked to think about the things that they believe  
they show strength in and areas in which they would like to develop. Each week, between 
February 1st and February 19th, the children were asked to create one goal based on their 
strength and one goal based on something that they would like to develop. The children were 
then asked to pass this onto their parent/carer where this would be talked about in the weekly 
check in phone calls. Here, the success and progression could be discussed with parents/carers 
and there were opportunities to talk about next steps and how to take this forward. 

By using the Insight application in Microsoft Teams, the levels of engagement from pupils 
was tracked week to week. After setting goals on the Monday, data from Insight was able to 
provide an idea of whether the setting of goals increased engagement through the week 
helped it to remain consistent or decreased it. 
 

Another method for gathering data for this enquiry was the level of engagement at class weekly 
meetings where the children were able to speak with their classmates and remain somewhat 
socially active with their peers. Here, opportunities to mention and discuss goal setting were 



provided giving pupils a chance to reflect on their progression in the goals that they had set. 
 

Findings 

Starting with the data provided in Appendix A there are some differences in the levels of 
engagement from child to child. Child C, F, G, I, S and W did not engage at all during the 
enquiry timeframe, therefore excluding their data shown. An increase of engagement was noted 
for a number of pupils after setting goals with Child B, E, L, R and V all increasing in the level 
of engagement shown in first week compared to the third week. Despite this there was a 
decrease in engagement from some pupils in the class with Child H, K, M, N, O, Q, and U all 
dropping their level of engagement from the first week in comparison to the third week. After 
looking at the disengaged pupils, those who increased and who decreased in engagement, it 
was also noted that Child A, D and P remained consistently high in engagement throughout the 
enquiry while Child T remained consistently low in engagement from week one to week three.  

In the data provided in Appendix B, it is shown that there was an increase in engagement when 
week one and week three’s information is compared. In week one, 14 out of 23 children logged 
in and took part in the meeting where as in week 3 there was an increase of 2 pupils with 16 
out of 23 logging in. What was also noted was the increase in willingness and confidence from 
week one to week three as many children chose to take part orally more in the latter stages of 
the enquiry.  

When talking to parents on weekly phone calls and with the children on weekly online class 
meetings, it was clear that setting goals had an impact not only on engagement but also on the 
children’s attitude towards their work. At the beginning of the enquiry, many children were 
feeling low about their attitude towards working at home, commenting on having poor levels 
of motivation. After setting goals some of the comments made are shown below. 

Child D “When I set a goal, I feel like I want to try a bit harder to reach it” 
Child J “I think I just feel like I want to try harder” 
Child V “I like when I meet my goal” 
Child E “It’s a bit better when you have something to work towards” 

 

It was clear that setting goals for some children had an impact on not only in their levels of 
engagement online but also in their attitude towards learning. By setting goals, children were 
able to work towards something that allowed them to experience a sense of achievement and 
increase their levels of motivation. 

 
Conclusions 

One of the conclusions made from this enquiry is that in order for goal setting to be effective, 
goals that are set must be clear and usable (Moeller et al. 2012). For the children who found 
difficulty in achieving the goals that they had set, they agreed that they had targeted things that 
were difficult to bear fruit in. Once more achievable goals were set, motivation increased to 
achieve them and engage in the virtual classroom. 

Out of the 17 children that engaged online during the enquiry it is clear that 47% increased or 
consistently remained high in their engagement in the virtual classroom. However around 



40% of pupils after setting goals decreased in their engagement when comparing their 
engagement in week one to week three. What this shows is that goal setting made some 
difference on the levels of engagement. The majority of the children involved did improve in 
the number of times they logged into the virtual classroom with still some choosing to engage 
more in week one than week three.  

Another result of the enquiry was that attitude and motivation levels did increase in many 
children when goal setting was introduced. When speaking to parents/carers on phone calls 
and pupils in virtual class meetings, it was clear that many children had benefitted from goal 
setting. With the ambition of achieving a target at the forefront, pupils had a clear point to 
work towards encouraging them to take pride in their work and engage daily in their tasks. 

There were many contributing factors towards the varied trends in engagement leading to an 
inconclusive result towards the impact of goal setting on engagement in the digital classroom. 
Based on the evidence collected, there is not enough to give a clear and definitive answer. 
 
Implications for Future Practice 

In order to allow goal setting to have more success, training pupils in how to set goals that are 
achievable yet challenging is something that could be done. By embedding this weekly in 
teaching practice, this is something that will come more naturally and feel more familiar to 
children who will do this in the future.  
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Appendix A (Microsoft Teams Insight showing days that a child engaged online, v = engaged) 

 

 



 

 

 

Appendix B (Engagement in weekly class meetings, v = engaged)) 

 


