
Do Live Sessions Promote Pupil Engagement During a Period of Remote Learning? 

McEwan, Linda G. 

Group 1B 

Rationale: 

Engaging pupils through remote digital teaching and learning is not the norm for Scottish 

Primary Education. Traditional learning - whereby teachers and pupils are physically based 

within a school and engage with each other in person – came to a sudden halt in March 2020, 

when schools were temporarily closed in an effort to curb the spread of an emerging global 

pandemic. Despite initial optimism that this would not happen again, a similar situation 

emerged in early 2021. Schools were forced to close to all but the children of vulnerable 

families and keyworkers, with teachers and pupils having to adapt once more to working 

online from home (Education Endowment Foundation, 2020).   

Arguably, maintaining pupil engagement became more challenging for teachers during this 

period of ‘flipped learning’ when neither party was present in a traditional classroom setting.  

Barriers to pupil engagement are multi-factorial, with many variables outwith teachers’ 

control. These include the availability of resources and support at home; issues with 

Information and Communications Technology (ICT); family circumstances, pressures and 

priorities. Other considerations for teachers include their own digital competency and 

additional time required for lesson planning (Education Endowment Foundation, 2020; 

Greenhow et al, 2020; North Lanarkshire Council, 2020).   

The aim of this enquiry was to try to ascertain whether live sessions promoted pupil 

engagement during a period of remote learning, within the context of a global pandemic. 

 

Methodology:  

The data was collected over a period of four weeks from a composite class of twenty-four 

Primary 6/7 pupils in a non-denominational Primary School in North Lanarkshire. Routinely 

occurring data negated the need for ethical approval. 

The data collected was based on: 

 completed assignments  

 attendance at weekly check-ins  

 questions posed to the children during check-ins. 

‘Engagement’ was defined as submitting work associated with a live session, participating in 

weekly check-ins and the impact of these on the pupils. 

For the purpose of this enquiry, the term ‘live sessions’ is used to describe lessons that 

included a pre-recorded component - such as a narrated PowerPoint presentation or short 

video - and weekly ‘check-in’ sessions that took place in real time. This combination 

facilitated both synchronous and asynchronous learning and is regarded as the most effective 

blend for promoting a degree of independence amongst pupils as well as increasing 

engagement through taking cognisance of their home circumstances (Greenhow et al, 2020).   



The lessons that incorporated a live element were spread over the course of the school week.  

As the children had previously expressed a keen interest in their interdisciplinary learning, 

those lessons were deliberately scheduled towards the end of the week in an attempt to 

maintain engagement. Similarly, live check-ins focused on pupils’ well-being and were 

scheduled for a Thursday or Friday. It was hoped that these would provide the Probationer 

with an overall impression of how the children were doing, as opposed to simply assessing 

their work.   

 

Findings: 

The expectation was that since they resembled different strategies used in class, live sessions 

would promote pupil engagement, thereby proving a more effective means of remote 

teaching/learning. Out of a class of twenty-four pupils, six did not return any assignments 

throughout the duration of the remote learning period. The data is therefore based on 

Microsoft Teams’ insights into seventy-five per cent of the children. Interestingly, the highest 

number of assignments returned over the whole period of remote learning was eighteen and 

corresponds to a lesson with no live component. 

The findings of this study are displayed in the following chart and discussed in an attempt to 

interpret their impact on pupil engagement.   

 

 

 

Assignments containing a pre-recorded component: 

It can be seen that there is little difference in the number of assignments submitted whether 

the lesson contained a video or narrated PowerPoint. Between thirteen and seventeen pupils 

engaged with lessons that included a video demonstration, increasing over the duration of the 

study. Where the lesson included a narrated a PowerPoint, between thirteen and sixteen 
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pupils engaged, although a different ‘pattern’ emerged, showing an initial increase then 

reduction in numbers.   

What this chart does not show, however, is the calibre of the work submitted. This proved to 

be excellent and some of the children submitted more than was required of them, including a 

video, a photographic montage and written information based on anecdotal evidence of 

relatives’ recollections. On a few occasions, pupils asked if they could submit further 

research. This prompted the Probationer to seek permission from both the children and their 

parents to utilise these submissions as resources in subsequent lessons, adding a new 

dimension to remote engagement. Traditionally, children often bring items into class to show 

their peers; the restrictions due to COVID-19 had discouraged the movement of items 

between home and school. The digital platform, however, permitted this sharing without the 

risk of transfer of infection and proved that this was still an effective method for engaging 

pupils. Some parents even wrote comments at the end of their child’s work, saying how much 

they were enjoying the interdisciplinary learning.  

It later emerged that pupil engagement overall may have actually been higher than it seemed 

as several children stated after their return to school that they had done the work assigned, 

just not returned it. This was subsequently confirmed during conversations with their parents.  

  

Further analysis continues below as it relates to conversations during check-ins. 

 

Check-Ins and children’s responses: 

What is perhaps more striking on the chart above relates to the number of pupils engaged 

through check-ins. A check- in had not been scheduled for the first week. In subsequent 

weeks, numbers showed a threefold increase in engagement, rising from five to fifteen. In 

relation to the low numbers attending the first check-in, the children were perhaps unsure of 

what to expect. Some stated they hadn’t known about it or had forgotten about it, highlighting 

that some hadn’t read the message notifying them that it was scheduled to take place.  

Advance notice of future check-ins was therefore given, and several reminders posted in 

various locations on Teams.   

When asked what they missed most about being in school, the children mentioned their 

friends, teacher and other staff; the facilities within the school building and grounds, and 

lesson formats used in class. When asked about their opinion regarding whether lessons 

should include a live component or not, they unanimously voted in favour of live sessions. 

Everyone agreed with the pupil who explained the reason for their preference, “Cos it felt like 

we were in class.”  Another said, “It was as though we were in front of you.” They also 

volunteered that hearing a familiar voice via the PowerPoints and videos “made it easier” to 

engage.  

Whilst initial attendance revealed the lowest engagement in any live session, the pupils’ 

responses afford a different perspective. Again, is not evident from the chart above is that the 

duration of the check-in showed a similar threefold increase. Initially scheduled for twenty 

minutes, these grew longer each week, in response to the children’s participation and 

requests. Having more children engage obviously necessitated more time to be set aside to 



allow everyone to participate. Based on the children’s comments- both verbally and in typed 

‘conversations’ - numbers looked likely to increase further with the children responding 

enthusiastically to seeing each other and encouraging their classmates to join in future 

sessions.  

  

Conclusions:  

Despite the hypothesis that live sessions would increase pupil engagement during a period of 

remote learning, the reality was that a core number of children engaged throughout, albeit to 

varying degrees. 

It could be argued that the ‘engaged’ children were the ones most likely to submit their 

completed assignments regardless of whether or not there were any live sessions. Similarly, 

the children who did not appear to engage may not have done so no matter what methods 

were used. Either way, the results may be down to the barriers to engagement mentioned 

above, and therefore outwith the probationer’s control.  

Reflection on the findings show that the pupils certainly voiced a preference for live sessions, 

which appeared to promote the overall quality of engagement rather than the quantity during 

this period of remote learning. This is in keeping with some research which suggested that 

digital learning outcomes may actually exceed those achieved through traditional methods 

(Greenhow et al, 2020).   

 

Implications for Future practice:  

Whilst it is recognised that this small-scale study was conducted over a short period of time, 

was largely based on a method of teaching initially foreign to the Probationer and changed as 

the situation evolved, these findings suggest a few implications for future practice, should the 

need for remote learning ever arise again.   

Probationers and Registered Teachers are required by their governing body to commit to an 

ongoing, lifelong cycle of continuous learning and reflective enquiry (General Teaching 

Council for Scotland, 2012). During remote learning this proved exponential, requiring the 

probationer to significantly upskill in ICT to plan, implement, assign and evaluate their 

lessons effectively in a new way, and to question if anything more could have been done to 

promote engagement of all pupils. Collaboration with other probationers may help answer 

this, through comparing differences or similarities across other schools and levels. The 

experience has certainly highlighted the need for teachers to be flexible and adapt to different 

ways of working as well as to attain greater proficiency in ICT.  It has also been suggested 

that engagement of parents requires further research (Greenhow et al, 2020).   

Notwithstanding the impact of live sessions on engagement being open to interpretation, the 

apparent benefits to the pupils seem to justify the efforts involved sufficiently to continue in 

future practice, provided the pupils, parents and education staff all feel adequately supported.  

Hopefully, however, the need for remote learning in Scottish primary education will never 

arise again, with digital learning taking its rightful place back in the classroom as an adjunct 

to traditional teaching, rather than replacing it. 



 

References: 

Education Endowment Foundation (EEF) 2020 Unlocking the Potential of Remote Learning.  

10 Education Journal 28 April 2020 Issue 409; Education Publishing Worldwide Ltd.  

https://educationendowmentfoundation.org.uk/covid-19-resources/best-evidence-on-

supporting-students-to-learn-remotely/  (accessed 12/03/2021).  

General Teaching Council for Scotland (GTCS) (2012) The Standards for Registration: 

Mandatory Requirements for Registration with the General Teaching Council.  Edinburgh: 

GTCS. http://www.gtcs.org.uk/web/FILES/the-standards/standards-for-registration-1212.pdf  

 

Greenhow, C.; Lewin, C. & Bret Staudt Willet, K. (2020) ‘The educational response to 

Covid-19 across two countries: a critical examination of initial digital pedagogy adoption.’ 

Technology, Pedagogy and Education. Taylor & Francis Online  

DOI: 10.1080/1475939X.2020.1866654  (accessed 12/03/21). 

North Lanarkshire Council (NLC) Education & Families (2020) North Lanarkshire Council’s 

Digital Learning & Teaching Guidance Version 6.  December 2020. 

https://www.eis.org.uk/Content/NorthLanark/images/DIF8C0~1.PDF 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/covid-19-resources/best-evidence-on-supporting-students-to-learn-remotely/
https://educationendowmentfoundation.org.uk/covid-19-resources/best-evidence-on-supporting-students-to-learn-remotely/
http://www.gtcs.org.uk/web/FILES/the-standards/standards-for-registration-1212.pdf
doi:%2010.1080/1475939X.2020.1866654
https://www.eis.org.uk/Content/NorthLanark/images/DIF8C0~1.PDF

