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Rationale 
The pandemic has forced all learning in Scotland’s schools to be delivered online to pupils in 
their own homes or in a school hub setting. A live lesson, or synchronous online learning, 
refers to learning activities happening at a set time over a platform such as Microsoft Teams. 
A synchronous learning environment means that students and teachers engage in learning at 
the same time. Pupils listen to the teacher discuss the lesson, see visuals on the screen and ask 
questions/receive feedback in live time. Asynchronous online learning refers to completing 
assignments, undertaking reading or watching videos away from direct contact with the 
teacher.  
 
This terminology is not a result of the pandemic, normal learning environments incorporate 
both forms. For example, the standard classroom environment is an example of a 
synchronous learning environment whereas homework, completed before or after an in-
person task, is an example of asynchronous learning (NLC, 2021). The enquiry should 
establish the nature of the linkage between the teaching and feedback provided in live lessons 
and each pupil’s performance and engagement. 
 
 
Aims  
The enquiry aims to provide the pupils with a voice in terms of how they feel the real-time 
feedback/support for learning helps them. It should allow us to understand if it is 
advantageous for pupils to receive their lessons in a live format and if so what techniques 
make this a success.  
 
However, it should also be noted that there will not be any punitive actions taken if a pupil 
does not engage in live lessons. It is understood that working remotely is not ideal for all 
students and that they may not be engaging in live lessons for a number of reasons. In 
addition to a live lesson, a synchronous learning task will always be provided and if the pupil 
is able to upload work then feedback will be given in written form.  
 
 
Methodology   
The enquiry findings will be based on the number of pupils engaging by joining a live call, 
formative assessment techniques such as in call questioning, and the quantity and quality of 
work submitted following the live lesson. Prior to undertaking the enquiry, research into 
traditional teaching methodologies allowed for a comparison to current teaching within a 
remote learning setting.  
 
John Hattie’s concept of visible learning is based on the principal that when teaching is 
visible, the learner knows what to do and how to do it. Hattie talks about the success or 
failures of learners being directly related to the teaching and what the teacher did or did not 
do. (Hattie, 2009). This would support the idea that doing a live demonstration should offer a 



 

deeper understanding of the lesson and a successful outcome. It puts the responsibility of 
overall learning on the teacher to ensure that the pupil has every opportunity to meet the 
success criteria. However, Black and William (1998) propose that learners must be actively 
involved in the learning process. They maintain that learners must be encouraged to take on 
more responsibility for their own learning. This could be an argument for allowing pupils to 
engage with the learning on their own time and require them to undertake their own research 
on how to be successful in their task. 
 
Finally, an important theory relevant to any lesson, be it in class or online, is that of a child’s 
concentration span. Geoff Petty (2014) states that a pupil can only concentrate for around 5-
10 minutes. This suggests that even though it may seem beneficial to present a lesson for as 
much time as is allocated, it would be a fruitless endeavour. Instead, a short call to introduce 
new content, show demonstrations or allow for questions would be best, followed by time for 
the pupil to digest the information and complete the task.  
 

Findings  
The enquiry was based on 4 live lessons, 1 lesson per week over the course of a month, each 
lesson lasts 100 minutes. In a class of 17 pupils, 11 pupils engaged in the live lesson on 2 
occasions, 10 pupils on 1 occasion and 8 pupils on 1 occasion. A call would last 
approximately 15 minutes and in this time the lesson assignment is visually displayed within 
the call and the teacher verbally describes the lesson including learning intentions and 
success criteria. The teacher then performs a demonstration of the task on camera and pupils 
can engage in discussion and questions. Following the call, pupils undertook the task, then 
posted questions and photos of work into the chat function for immediate feedback.  
 
Pupils were asked to re-join the call for the last 10 minutes of the lesson. This allowed for a 
plenary from the teacher for pupils to highlight any issues they faced during the task and to 
showcase some pupil examples. By ‘sandwiching’ the lesson with the live call it also 
encouraged pupils to work for the full lesson time. Following the live lesson, pupils were 
then given 7 days to upload their artwork for teacher evaluation. The highest number of 
pupils who returned work in a lesson was 8 and the lowest was 6. Work uploaded was of a 
good standard, which met the learning intentions and success criteria of the lesson. 
 



 

 
 
During the final lesson of the enquiry pupils were asked, “Do you find it easier to have a live 
call as opposed to simply reading the assignment?”, 1 pupil said he preferred to read the 
assignment in his own time and 5 said that they preferred the live call. Pupils who preferred 
the live call said this was because they found it helpful to see a demonstration of the task 
prior to them tackling it. The live demonstration of the task with a visualiser allowed the 
pupils to clearly see what was being asked of them. Some pupils said they preferred this 
method than in class learning as they could see the demonstration close up on their screens 
whereas in class they may be seated at the back of the room and further from the smartboard.  
 
 
Conclusions  
The enquiry finds that live lessons are very beneficial to students. This is because it 
encourages the pupils to use the full lesson time and allows them to see a teacher 
demonstration. It allows pupils to ask questions and receive immediate feedback. 
 
However, advice from the UK Government in relation to remote education reminds us that 
the live lesson should not be considered the ‘gold standard’ of remote learning. They suggest 
that concentration levels of pupils are shorter online than when in the classroom, this would 
suggest that short live introductions would be more beneficial than 1-2 hours of a live call. 
They also refer to the lack of interaction and flexibility available in live calls, which some 
pupils thrive on. Feedback can be given instantaneously in a live call but it can be less 
effective than written feedback (Gov.uk, 2021).  
 
When reflecting on the study, I believe the purpose of a live lesson must be considered. If it is 
explicitly to explain a concept then it may better to record a video or upload an information 
sheet rather than hold a live call. Live meetings could be kept for welfare check-ins, 
collaborative discussions and feedback; basically things that cannot be done effectively with 
a recorded video or online posts.  
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Personally, through remote teaching, I have gained a better understanding of the importance 
of feedback. It was through timely and appropriate feedback that I believe many pupils 
remained engaged in schoolwork over the course of several months at home. However, 
remote learning sadly removed the opportunity for pupils to peer assess, for them to be 
inspired by seeing each other’s work, and in the art classroom that is an invaluable resource. 
Going forward, I will aim to introduce a more varied return of feedback such as verbal, 
written and through peer assessment to continue to encourage and promote success whether it 
be in the classroom or at home. 
 
 
Implications for Future Practice  
Should at home learning be a requirement in the future, different approaches to remote 
education should be offered to suit different subjects and pupils. It would be beneficial to 
offer a variety of learning models such as live calls, recorded lessons or required reading. 
Another such method would be ‘flipped learning’. This is where new content is taught 
through an asynchronous lesson format and it is the feedback that is provided a live call 
synchronously (Gov.uk, 2021). A recent assessment undertaken by the Education 
Endowment Fund states that ‘Teaching quality is more important than how lessons are 
delivered (EFF, 2021). All lessons, regardless of their delivery method, should be engaging, 
challenging and differentiated. It is vital that all pupils’ needs are met and that we as teachers 
continue to inspire and encourage success to the pupils in our care. 
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