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What effect does the introduction of Praise Postcards have on the confidence of a class 
of S2 pupils, and on the quality and quantity of the work they produce? 
 
Rationale : 

This enquiry focuses on the effect of the introduction of digital ‘praise postcards’ on pupils’ 
standard of work and confidence in online learning. The enquiry was introduced in response 
to the perceived need for more teacher-pupil interaction during a period of lockdown at-home 
learning. The GTCS standards for full registration specify that teachers should “use a range 
of communication methods, including a variety of media, to promote and develop positive 
relationships to motivate and sustain the interest and participation of all learners”. This 
enquiry seeks to fulfil this standard by providing evidence based research in support of the 
theory that learners’ interest and motivation is maintained through the use of Praise 
Postcards. In a Modern Languages lesson, pupils can struggle with motivation and 
engagement as they traverse out of the comfort zone of their first language. Learners are 
prone to giving up when they encounter obstacles (such as those that online learning 
presents). Praising their effort can help pupils develop a “growth mindset” (Dweck, 2007), 
therefore enabling them to become more “confident individuals”; one of the aims set out by 
the Curriculum for Excellence.  

Aims: 

The aim of this enquiry has been to increase the quality and quantity of the work completed 
by a group of S2 Spanish pupils whilst online learning during the 2021 Covid Lockdown. 
This aim coincides with the Scottish Government’s raising attainment initiative, “…in order 
that every child can succeed in school and gain the skills for life. The Scottish Attainment 
Challenge aims to raise the attainment of children and young people living in deprived areas, 
in order to close the equity gap.” 

As well as increasing the quality and quantity of work submitted, the enquiry aimed to 
increase pupils’ confidence in their online learning. Jenaro Díaz Ducca (2014) found that 
“encouragement in the form of praise also fostered the student’s self -confidence”. In this 
uncertain time in the pupils’ school careers we found it pertinent to focus on the theme of 
confidence, so as to encourage a sustained high level of educational value in their home 
learning. 

Methodology: 

This enquiry was conducted with a group of S2 pupils over a four-week period. Although all 
pupils were issued with lessons to complete from home, there were several non-engagers (as 
was to be expected with home-learning). The pupils are of mixed ability and have only been 
studying this subject since October 2020. Praise was given in the form of an online ‘postcard’ 



which was sent by email and included a praise message as well as a QR code which took the 
pupil to a video congratulating them for their effort. It was decided to gather evidence 
through both teacher observation and a survey on confidence conducted at the beginning and 
end of the enquiry. In observing the class I was looking for several things: the timeliness of 
work submitted (ie. not after the deadline set), the effort put into the work, and the quality 
(proportionate to that pupil’s abilities) of the work. The number of praise postcards handed 
out at the start of the month versus at the end of the month can also be used as an indicator of 
an increase in the quality, timeliness, and quantity of work. For example, if 5 praise postcards 
are sent out in the first week, slowly rising to 9 praise postcards in the final week it can be 
assumed that (with the conditions for receiving a praise postcard remaining the same) the 
pupils’ quality/quantity/timeliness of work has improved.  

The survey distributed to pupils about their confidence in online learning was very short (two 
questions) and was conducted through Forms on Teams. The survey was optional and 
therefore did not have a large return, however it was important to make it optional due to 
ethical concerns. The pupils were informed prior to taking the survey that their answers 
would be recorded and used in an enquiry. The same survey was used at the beginning and 
end of the enquiry, to ensure continuity and reliability of the data produced. 

 

Findings : 

The findings of this enquiry show that the introduction of praise postcards has had a positive 
effect on pupils’ quality of work, as well as their confidence in online learning. However, the 
introduction of praise postcards has not had any tangible effect on the quantity of work 
produced by this S2 group of pupils. This conclusion has been reached by examining the 
work produced and handed in by the pupils throughout the month, as well as comparing the 
number of praise postcards handed out, and the results of both surveys.  

At the beginning of the month, an average of 4 praise postcards were sent to pupils for each 
‘lesson’ submitted. This number slowly rose throughout the month, and by the end of the 
month an average of 7 praise postcards were being sent out to pupils for each ‘lesson’. The 
criteria for receiving a praise postcard remained the same throughout the month: work 
submitted on time, work completed to the best of that pupil’s ability, and work which was 
generally of a high quality (ie. all exercises attempted, work laid out neatly, extra tasks 
attempted), therefore it can be assumed that this rise in number of postcards being handed out 
correlates directly with a rise in quality of the work submitted. 

In the survey sent out at the beginning of the month pupils were asked to rate (on a scale of 1-
10) how confident they felt with online learning. They were then asked to leave a comment 
about why they chose that number. It is important to note that a higher number of pupils took 
part in the first survey compared to the second one, which means that although both surveys 
were exactly the same, the results cannot be regarded as flawless as there is potential that 
different pupils have taken part in both surveys. In the first survey the average confidence 
rating was 6.9 out of 10. In the second survey the average rating was 8. This shows a clear 
increase in pupil confidence in online learning throughout the month. Whilst this rise in 
confidence could be solely attributed to the introduction of praise postcards, it should also be 
noted that the first survey was conducted at the beginning of February, around 2.5 weeks 



after the pupils began online learning. The second survey was conducted at the beginning of 
March, which therefore leaves the possibility that pupil confidence has increased as a result 
of being more used to learning online. Nevertheless, with such a marked improvement in 
scores, this enquiry will assume that pupil confidence has been positively impacted by both 
the time spent online learning and the introduction of praise postcards. 

This enquiry did not observe a significant improvement in the number of pupils who were 
handing in work per lesson, however a slight rise throughout the month was detected. At the 
beginning of the month an average of 18/42 pupils were regularly handing in work. At the 
end of the month this number was 21/42. Whilst this is a rise of 7%, it is thought that this 
margin is too small to attribute solely to the introduction of praise postcards and will 
therefore not be counted in this enquiry.  

 

Conclusions: 

It can be concluded from the data collected during this enquiry that the inclusion of praise 
postcards in an online learning setting has a positive effect on the quality of pupils’ work, as 
well as has a positive impact on pupil confidence. This is concurrent with the research of 
Dweck who has widely documented the effect of praise on pupils’ work and confidence.  

However, it should be highlighted that although praise clearly has a positive effect on pupils, 
there are other external factors which may influence these changes. 

 

Implications on future practice: 

Following this enquiry, as we move back towards a classroom-based education system, I will 
continue to use a praise postcard rewards arrangement. This will take the form of both digital 
and physical postcards and will follow the same criteria for receiving a postcard. It is hoped 
that the continuation of this system will further encourage an upward trend in the quality of 
work, as well as continue to be source of pupil confidence going forward. 
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