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Rationale  
 
 
Teaching and learning online has become crucial in the last year due to the impact of the 
COVID-19 pandemic. Now more than ever, our pupils are being challenged in ways they 
never have, and are expected to overcome said challenges with ease. I have chosen to look at 
engagement with online learning as it is a varied and wide spread concern across Scotland.  
Pupils are being asked to provide their usual work in the most unusual of circumstances. 
Whilst this may be more of a challenge to some, others have excelled in this new experience 
of learning. This enquiry will focus on engagement to online learning in the context of 
Religious Education, how it was approached and the outcomes of it. 
  
Aims  
 
Throughout this enquiry, a targeted class of pupils will undergo various methods of online 
learning. During this period, their work will be monitored to see which method of teaching 
encourages a stronger and more effective work flow from pupils. In addition to this, pupils 
will also be asked their opinion at various stages of learning in order to inform the 
continuation of teaching for pupils in a way which feels most relevant and engaging to them. 
  
Methodology 
 
At the beginning of this enquiry, pupils were asked what their preferred method to online 
learning was. This was taken into consideration when planning future learning and teaching 
online. Pupils were started with ‘text only’ lessons, where their tasks were typed and posted 
online. Then, pupils were offered asynchronous lessons, where the teacher had prerecorded a 
video explanation of the tasks for the lesson. Finally, a synchronous lesson was conducted, 
where pupils joined a ‘live lesson’ in real time and completed their tasks. It must be noted 
that during the experimentation of these learning and teaching styles, that the teacher was 
always online to offer help and support to pupils during their tasks, whether it be through text 
or video. 



 

 
 
 
On average, pupils from Class X were more active on the class team on their session on a 
Tuesday rather than a Thursday. The early morning start on a Thursday has often been a 
contributing factor to less motivation from Class X and therefore a Tuesday session was 
selected as the first choice for trialling various methods of online learning and teaching, with 
few adaptations needed throughout the time of the enquiry. 
  
Findings  
 
This enquiry was conducted with Class X, a mixed ability class with both extremely capable 
pupils and those who require more assistance. In the initial consultation stage of types of 
online learning, pupils voted in equal numbers for the types of lessons they preferred: 
 
Figure A: 

 
Figure A shows an equal amount of votes for each option provided to pupils in Class X. 
 
 This provided a starting point of equilibrium for the teacher to base future learning. During 
the first few weeks of online learning, over 60% of pupils in Class X were active on the class 
team each week. This figure of engagement was often higher on some weeks, however it 
should be noted that, at this point, it never fell below 60%. This highlights that engagement 
with Class X is already very good, however there is still work to be done in order to get this 
to the ‘excellent’ standard. It must be noted here that whilst over 60% of pupils were active 
on the class teams page each week, only 40% completed and submitted the tasks they were 
given for that week. This leaves an area of pupils who are not completing the work, but are 
aware of the work that is there. This shows that pupils from Class X needed more stimulation 
and drive to be involved in Home Learning of Religious Education. 
 
The ‘Text only’ style of lessons were trialled first and overall, were wholelly successful. On 
the first week of ‘Text only’ based tasks, 64% of pupils completed and submitted work and 



 

 
82% were active on the teams page. Highly able pupils noted that they enjoyed the ‘Text 
only’ approach as they were given instructions and then the opportunity to complete the task 
on their own, to their own ability and level of depth and detail: 
 
 
 
 
 
 
Figure B: 

 



 

 

 
Highly Able Pupil A submitted a fantastic standard of work to the ‘Text only’ tasks. 
 
 
 
 
 
 
Whilst this provided some pupils with the opportunity to produced some excellent work, 
pupils who require more assistance in class struggled with the style of a  ‘Text only’ 
approach: 
 
Figure C: 



 

 

 
 
Pupil B requires more help in class when completing tasks and can sometimes lack 
confidence in their abilities. 
 
Overall, ‘Text only’ lessons were somewhat successful. Some pupils were able to take the 
instructions and utilise them to create detailed content. Other pupils noted that they felt they 
needed more support, like that which they receive in class. While the teacher was online to 
provide help for pupils as and when required, some pupils did not vocalise this. 
 
Next, the ‘Recorded videos and tasks’ style of lesson was trialled. 64% of Class X were 
active on the team for this style of lesson and 42% of the class completed and submitted 
work. Whilst it must be noted that this is noticeably lower figures than the ‘Text only’ style 
of lesson, the quality of work produced for this style of lesson was much better. Pupils were 
given copies of resources and a video guide by the teacher to accompany them. This video 
detailed what the tasks involved, what was required from the pupils and tips on how to 
complete the tasks: 
 
 
 
 
 
 
 
 
 
 
 



 

 
Figure D: 

 
Pupils were given a video of their teacher explaining the PowerPoint for the lesson. 
 
This style of lesson was very successful, as the work that all pupils submitted was of a higher 
standard of that submitted for the ‘Text only’ lesson: 
 
Figure E: 

 
Pupil A provided a fantastic response to one of the questions set out for the Holocaust 
Memorial Lesson. 
 
 
 



 

 
 
 
 
 
Figure F: 

 
Pupil B had more detailed responses for this task compared to the ‘Text only’ lesson. 
Overall, the quality of work from the ‘Recorded videos and tasks’ style of lesson was 
noticeably better than that of the ‘Text only’ lesson. However, the engagement with this style 
of lesson was not as high as the ‘Text only’ lesson. This conundrum faced causes many 
questions and queries regarding the positive impact of online learning and if it is going to 
continue being a part of learning and teaching of pupils in Scotland, then we must learn what 
works best for our pupils. 
 
Finally, a ‘live lesson’ was trialled with the class. This style of lesson had the lowest level of 
engagement with the class, with only 21% of pupils in Class X participating, highlighting a 
potential mixed response of how pupils feel about participating in live lessons. Another factor 
for this level of lower engagement is that this style of lesson was carried out on a Thursday 
Morning, rather than a Tuesday afternoon due to previous class commitments.  The standard 
of work from this style of lesson was equally mixed, with highly able pupils excelling and 
those who require more assistance not producing work that is of a comparable standard to 
that submitted for either of the other two styles of lessons. This lesson started with a live 
introduction by the teacher discussing and describing the tasks. Pupils were then given their 
tasks and set a timescale to complete it in, with the teacher being available on the class team 
to answer any questions or queries: 
 



 

 
 
 
 
 
 
 
 
 
Figure G: 
 

 
Pupil A submitted a fantastic standard of work for the live lesson, with lots of depth and 
detail in their answer. 
 
Figure H: 
 



 

 

 
 
For the same task, Pupil B still completed the task, but the amount of detail was not as much 
as Pupil A. 
 
Overall, the ‘live lesson’ style of teaching online was not as successful as anticipated. While 
highly able pupils excelled, pupils who required additional help were put at a disadvantage. 
There are many factors that could be the reason for this. Of the 21% of Class X who 
participated in the live lesson, the teacher made the judgement that over 90% were highly 
able or required little assistance from the teacher throughout the lesson. This highlights that 
those who required more assistance for this lesson either did not attend the live session or did 
not vocalise their need of help. This shows that the theory behind a ‘live lesson’ style of task 
is too idealistic and does not take into consideration the needs of all pupils. 
 
Conclusions  
 
In conclusion, it is reasonable to state with support from the evidence used above, that there 
is no ‘one size fits all’ way of providing high quality learning and teaching in an online 
context. The needs and abilities of pupils are all very different and require different things 
which cannot be supported by one style of online teaching. Online learning has been a new 
challenge for Scottish Education, particularly in the last year, and has provided our young 
people with the teaching and learning they needed during a period away from school. That 
being said, it has great potential to be improved and become a programme that we can be 
proud of. In the pressure and time constraints faced by teachers during this pandemic, it is fair 
to say that the teaching profession have catered to our pupils and their needs to the best of our 
abilities. Pupils have worked well under the circumstances and adapted to new and sudden 
changes with admirable ease, an approach we should all be extremely proud of. 



 

 
  
 
Implications for Future Practice  
 
As a result of the ‘one size does not fit all’ scenario, it is clear to identify the various 
implications of this. Firstly - what do we do? This question is left unanswered as the 
challenges of online learning change on a daily (even hourly) basis. With many aspects of 
this period of home learning being a challenge to pupils, staff and parents, this is a question 
that should try to be answered at the upmost priority. 
 
Secondly, how do we do it? Again, from this enquiry, this question is left unanswered. It is 
clear to see from the evidence here that no one way of teaching and learning is going to work 
for all pupils. Therefore, as a society we need to work together to create provisions of digital 
learning that would carry us into the future. We have a very long road ahead with this, but we 
have started the journey. 
 
And finally - why should we do it? As a society we should be hopeful that a period of school 
closures and online learning will not happen again, but with the ever changing aspects of this 
pandemic, nothing is certain. Therefore it is reasonable to claim that those involved in 
education should adjust some focus to developing more sustainable and beneficial attributes 
to our online learning programmes. When we are equipped with a high standard and inclusive 
online learning system that caters to our pupils, we are opened up to a new digital age of 
teaching and learning in Scotland. 
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