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Rationale 

Providing children with quality feedback is an essential part of their learning journey and 

fundamental in helping children progress to their full potential. Children learn best, and attain 

better, when they are given feedback about the quality of their learning, and what they can do 

to make it better (Scottish Government, 2006). Providing feedback based on how a learner 

can improve their work is more effective than commenting on how well they have done 

compared to their peers (Dylan Wiliam, 2018).  

 

In the current period of remote learning, it is crucial that children receive frequent and quality 

feedback to help them progress through new learning while working remotely. Garbe, 

Ogurlu, Logan, and Cook (2020) discuss the need for children to have teacher connections 

while learning remotely to ensure they remain engaged and motivated in their learning. When 

teachers provided their pupils with recorded or instant verbal feedback digitally, expectations 

were clear for the children and the quality of work they were able to produce increased 

(Garbe et. al. 2020). With this in mind, the following enquiry seeks to investigate the impact 

of written and verbal feedback on pupil learning during remote learning.  
 

Aims 

The aim of this practitioner enquiry was to investigate whether providing children with verbal 

or written feedback would have a greater impact on their learning. The enquiry focused on 

the children’s learning during the period of remote learning and sought to explore if the type 

of feedback given increased the children’s learning and their engagement in literacy learning 

while working remotely.  

 

Methodology 

A mixed-methods approach was favoured in the design of the practitioner enquiry as it 

utilised both qualitative and quantitative data to give numerical and narrative data sets 

(Lederman & Lederman, 2013). A purposive sample of eight primary 4 and primary 5 

children were selected to participate in the research process. These children were selected 

based on the consistency in which they uploaded their remote learning work, as this was 

important to ensure that data could be collected during the research process (Etikan et al., 

2016). Data was collected over a period of four weeks during which time, the children in the 

sample, were learning remotely. The research focused on the children’s engagement and 

learning in literacy, to ensure the data collected was consistent and comparable.  
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The data collection began with a pre-enquiry questionnaire which was administered to the 

sample using Microsoft Forms, through the Microsoft Teams digital platform. The children 

were asked to share their opinions of feedback during remote learning and to share how often 

they engaged with and used the feedback they were already receiving. Once the questionnaire 

data was received, written feedback was given to the children for the first two weeks, using 

class notebook. The written feedback was given in the ‘Pink for Think and Green for Good’ 

format that was familiar to the children. In weeks three and four of the research process, the 

children were given verbal feedback using audio recordings on class notebook. The feedback 

remained in the ‘Pink for Think and Green for Good’ format for consistency. At the 

conclusion of the four-week research period, the children were administered a post-enquiry 

questionnaire, with the same questions asked as were asked during the pre-enquiry 

questionnaire, to investigate whether their opinions of feedback during remote learning had 

changed. The questionnaire was administered to the sample in the same format as the pre-

enquiry questionnaire. Observations of literacy work were collated and annotated at the end 

of the research period to compare the work produced during the period of written feedback 

and the period of verbal feedback to determine if the type of feedback given increased the 

children’s engagement and learning in literacy. 

 

Findings 

 

Figure 1 and Figure 2 show a slight shift in option after the enquiry had taken place. For both 

types of feedback, after the enquiry, the children were more likely to engage in the feedback. 

However, all children listened to the verbal feedback after the enquiry compared to only 60% 

of children taking the time to read their written feedback. It can be suggested that the children 

find the verbal feedback more interesting and easier to engage in compared to written 

feedback. 

 

Figure 1: Pre-enquiry Questionnaire Data – Question 4 & 5 
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Figure 2: Post-enquiry Questionnaire Data – Question 4 & 5 

 

 

 

 

 

 

 

 

 

 

 

From Figure 3 and Figure 4, it can be noted that before the study, more of the children found 

written feedback to be more useful than verbal feedback. However, after the enquiry, opinion 

changed and more of the children preferred verbal feedback to written feedback. 

Overwhelming though, in both the pre- and post-enquiry questionnaire, the children said that 

both forms of feedback were useful, and they did not have a strong preference as to which 

one was better.  

 

Figure 3: Pre-enquiry Questionnaire Data – Question 6 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Post-enquiry Questionnaire Data – Question 6 

 

 

 

 

 

 

 

 

 

 

 

Always
60%

Sometimes
40%

Q.4 Do you read your 
written feedback?

Always Never Sometimes

Always
100%

Q.5 Do you listen to 
your verbal feedback?

Always Never Sometimes

Written
37%

Verbal
13%

Both are 
useful
50%

Q.6 Do you find written or 
verbal feedback more 

useful?

Written Verbal Both are useful

Written
12%

Verbal
25%

Both are 
useful
63%

Q.6 Do you find written or 
verbal feedback more 

useful?

Written Verbal Both are useful



 

1405 words (excluding references)  

Later in the questionnaire, when asked for any other comments on verbal and written 

feedback, one child said, “knowing the teacher is giving me feedback on my work gives me 

more motivation to complete the tasks”. Another child noted that “listening to my teacher 

give me feedback makes me smile and work harder”. While another commented that, 

“hearing my teacher’s comments keeps me motivated and engaged in my tasks”. This 

suggests that feedback in general helps to engage and motivate children in remote learning 

and it may be personal preference from the children as to which one they prefer.  

 

Figure 5: Observations of Pupil Work 

 

 
 

 
 

Figure 5 shows the two types of feedback being delivered on examples of literacy work. 

From Figure 5 it is evident that the pupil has used their written feedback to improve the 

standard of their literacy work which was produced the following week. Had the research 

period been longer, it may have been possible to determine if the verbal feedback had an 

impact on the quality of work submitted.  

 

Conclusions  

Due to the remote learning circumstances the study was conducted in, it is difficult to 

determine whether the types of feedback directly improved the learning of the children. Many 

of the children were receiving one-to-one support from an adult at home which could have 

increased their quality of work and their progress in their learning. Adults at home many have 
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used the feedback more beneficially in helping their children to improve their work, rather 

than the children using the feedback to improve on their own. In addition, some of the 

children still find Class Notebook a challenging platform to access so would have to rely on 

an adult to help them to access their feedback.  

 

However, through this study is can be concluded that when the children received verbal 

feedback, they were more likely to listen to and engage with the feedback than if they were 

given written feedback. The children were also more likely to post their work on the weeks 

where they knew to expect verbal feedback instead of written feedback. It can also be noted 

that the children generally enjoyed receiving verbal feedback because to allowed them to feel 

connected to their teacher who they had been disconnected from for some time.  

 

Implications for Future Practice 

If there is ever another period of remote learning, I would favour and recommend the use of 

verbal feedback to encourage engagement and progression in learning while working 

remotely. Providing all children with verbal feedback also mitigated issues for children who 

have difficulty reading, concluding that verbal feedback is more inclusive to all learners. 

Once back into the classroom, I would like to introduce verbal feedback more consistently 

during lessons to investigate if this form of feedback is more beneficial to their engagement 

and learning during face-to-face teaching experiences too.  

 

Participating in professional enquiry ensures high quality learning and teaching experiences 

are delivered (General Teaching Council Scotland, 2016). I understand the benefits of 

professional enquiry and feel more confident in my ability to research and continually 

develop my practice in this way.  

 

Upon reflection, this practitioner enquiry was only a small-scale study and was conducted in 

a very changeable remote learning period. Therefore, findings are not reliable and relevant to 

every schools’ remote learning situation. To produce more robust findings, this enquiry 

should be carried out over a longer period and with a larger sample of children in order to 

establish if there is true validity in the findings. 
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