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Rationale  
The group’s rationale for choosing this area of teaching and learning was a result of a 
collective desire to measure pupil engagement in an online context. We have understood, 
through both experience and past research, that pupil voice is a key tool in developing 
practice (Flutter, J., 2007, Hopkins, E.A., 2008), and we wanted to explore this through 
online teaching. The transition to online teaching played a large part in the decision-making 
process and inspired a desire to test the possibility that the increase in responsibility for 
learning placed upon the pupil (Richardson, J.C. and Newby, T., 2006.) consequently 
increased engagement. In a face-to-face learning environment, one can take a holistic 
approach to gauging pupil understanding and enjoyment of the learning, but this is removed 
somewhat in an online context. Therefore, we endeavoured to use exit passes to close this gap 
between face to face�� online learning, and ensure and maintain levels of comprehension, 
which the use of exit passes has been proven to do (Hamdy, M.F. and Kalisah, L.M., 2020.). 
We decided to implement two separate focuses for these exit passes – one that focused on 
pupil understanding, and one that focused on pupil enjoyment of the lesson. This way we 
could measure, both numerically and by the nature of the responses, how well pupils engaged 
in the lesson, as well as whether they were more or less likely to complete the exit pass itself 
based on its content.  
 
Aims  
The intended aim was to simultaneously gauge the extent to which pupils were enjoying and 
understanding content in online lessons, and to see if the exit passes themselves were 
completed in greater numbers and to greater detail when they focused on pupil enjoyment or 
pupil understanding. The hope was that this would inform our future practice in both online 
and in-class contexts, and to further establish ourselves as reflective practitioners, which the 
use of exit passes has been proven to do (Leigh, S.R., 2012). Our hope was that this would 
give us an idea of whether pupils engaged with and were more open to answering questions 
about their own experience of the lesson, instead of questions that focused on the lesson 
itself.  
 
Methodology  
The format of the exit passes varied across the group, but the questions asked remained the 
same. The enquiry was conducted through various mediums with the questions remaining 
consistent.  
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• The first section asked pupils for a star rating, and the next two asked for a written 
response from pupils, prompted by questions.  

• For the exit passes focused on understanding, they rated their understanding, and 
answered what they took from the lesson, and what they believed the purpose to be. 

•  For the enjoyment exit passes pupils rated enjoyment and wrote whether they deemed 
the work to be a fair amount of work of too much/too little.  

• To collate this data, we would note the number of responses for each exit pass and 
compare the engagement with the engagement focus and the enjoyment focus, as well 
as more holistically comparing the general written responses to the questions.  

• We each conducted this experiment with a single class, to ensure consistency in our 
results. We chose a first-year class, as this was the only year group each member had 
a class in. 

• The was a total of five lessons in this period in which I could use these exit passes, so 
the weight of the results would be three to two. It was decided that for the first three I 
would use the understanding focus, and then switch to the enjoyment focus, so that I 
could better see any differences between the two, with a clear and definite changing 
point. The alternative was to switch focuses each lesson, but I decided for stick to the 
former. I have a total of 22 pupils in this class, so the number of responses mentioned 
in the following sections will be out of this number. 

 
Findings  
 
The number of responses: 
 
Lesson One – 10 responses 
Lesson Two – 9 responses 
Lesson Three – 6 responses  
Lesson Four – 7 responses 
Lesson Five – 9 responses 
 
There is a steep decrease in responses from the start of the experiment until lesson 3, and then 
a slight increase when the enjoyment questions were introduced. The average rate of response 
for the understanding focus was 8.33, whereas for the enjoyment focus the average response 
rate was 8.00. It is also worth noting that while there were 10 exit passes returned for lesson 
1, only 8 of these pupils submitted work. 
 
Rating out of 5: 
 
For rating out of 5, there was an overall positive response for both sets of questions. For the 
understanding focus (‘How well do you feel you understood the lesson today?’) the lowest 
rating was 3 out of 5, with most answers being either four or five stars. This indicates that 
pupils were generally confident in their understanding of the lesson. For the enjoyment focus 
(‘How much did you enjoy the lesson today?’), the results were also mostly 4 or 5 stars, with 
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the main difference being one instance in which a pupil gave a 2-star rating for both lessons. 
This would indicate that pupils generally enjoyed the lessons. 
 
The content of the written answers: 
 
This section of the exit passes found the largest difference between the engagement and the 
enjoyment focus. The engagement exit passes, while there were slightly more submitted on 
average, were completed with far less detail and depth than the enjoyment focus. On three 
occasions the engagement passes were submitted with only the star rating and no comments 
for the other questions, and on a further three the purpose question was completed but the 
‘What did you take away’ question was left blank.  
     
When answers were given, they were generally a single short sentence, which tended not to 
reveal too much about the success of the lesson itself. A token example of an answer to the 
purpose question for example, on a lesson that aimed to further their skills in close reading, 
was ‘To develop your understanding of close reading questions’. While on the surface this 
seems that at least the base aim of the lesson has successfully been achieved, this use of 
‘your’ is indicative that the pupil has either not taken the purpose of the lesson personally or 
has simply written their answer the way a learning intention would read.  
   
The enjoyment exit passes, however, saw much more detail and expression in the content of 
their answers. While there were of course instances of answers which were extremely short, 
these were interspersed with answers that went into a much greater depth that was not present 
for the previous focus. This would indicate that pupils had more to say when asked their 
opinion on the delivery and content, and also felt more comfortable to give personal answers. 
 
Conclusions  
While the initial number of responses (10) is high for this class, the decline over the 
following two lessons is indicative that pupils generally were not interested in completing 
exit passes that focus on engagement. However, the possibility that other factors influenced 
the decline cannot be ignored. There is equal possibility that the lessons themselves were not 
as engaging for pupils and that this led to the decline, or equally that pupils did not complete 
the work because of external factors, such as home life or a heavy workload. The increase 
that followed the changing of focus is indicative that pupils were generally happier to 
complete the exit passes that focus on enjoyment. While the number of responses did not 
reach that of the initial peak, there was an increase to 9. The conclusion from this is that to 
get a wider response from a larger sample size, an enjoyment focus appears more successful. 
There is a possibility again that the content of the lessons led to the rise, or the closer 
proximity to the return of face-to-face teaching, but it would be impossible to pinpoint the 
extent of the impact of these factors. 

The only conclusions to be drawn from the ratings are that overall pupils were both engaged 
in and enjoying the lessons. In the two instances of a rating under three stars, the pupil in 
question did not elaborate on the reason for this rating. There is the possibility that pupils 
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were simply giving higher star ratings regardless of their actual opinion. However, even 
accounting for this possibility the high number of positive responses means that the 
conclusions would remain the same. 

The main conclusion from the written answers is that pupils are more inclined to write in 
detail and express themselves when asked their opinion instead of their understanding.  

 
Implications for Future Practice  
 
Considering these results, when using exit passes in future, there will be an increase in the 
amount in which pupils are asked their opinion on whether certain aspects of the lesson were 
successful/enjoyable. While it is important to recognise the importance of gauging 
understanding, pupils are likely to regurgitate learning intentions and success criteria, and this 
may better be gauged through tasks in which pupils demonstrate that understanding, and 
through surface level techniques such as thumbs up/down or a star rating. When seeking 
more detailed responses that will give pupils more of a voice, there will be a heavier focus on 
questions which encourage them to express their opinion. 
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