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Rationale 

This enquiry was conducted in order to gauge whether the availability of social interaction 

has an impact on the levels of social engagement while digital learning. It is recognised by 

Sciaraffa, Zeanah and Zeanah (2018) that in order to learn successfully, children must have a 

stable foundation of various factors but in particular, a good level of wellbeing. This includes 

the individual’s emotional and social wellbeing (Sciaraffa et al, 2018). This study was 

conducted at a time of lockdown where the usual social and emotional interactions that would 

take place at school were not possible and so aimed to facilitate these social interactions on a 

digital platform. Conclusions would subsequently be drawn on the effects of these social 

interactions on the engagement with tasks set by class teachers.     

 

Aims 

The purpose of the enquiry was to: 

• Introduce ‘live check-in’ sessions via the Microsoft Teams learning platform 

• Monitor pupil engagement with online tasks and live check-in attendance  

• Present data collected and establish whether social interaction via live check-ins 

subsequently increases children’s engagement with online tasks 

 

Methodology 

The class sample used in this enquiry consists of 30 primary 3 children (16 boys and 14 

girls). I planned to introduce weekly ‘live check-ins’ via Microsoft Teams over a four week 



period and invite all pupils to attend. During this time, the engagement of each child would 

be monitored in various ways to view the impact of the live sessions. 

Method 1 

One of the methods used to monitor engagement was the ‘Insights’ tab on Microsoft Teams. 

This tab indicates how long each individual has spent on Teams and when they log on. This 

method allowed me to view the number of pupils online during a live check-in and what their 

activity was afterwards.  

 

Method 2 

The amount of work that was uploaded by individuals on a daily basis was also recorded. 

This allowed me to view any correlation between the amount of work uploaded on a day 

where the pupil engaged with a live check-in and days they did not. The amount of work 

uploaded by pupils who regularly engaged in the live check-ins could also be compared to 

those who did not.  

 

Method 3  

A questionnaire was sent to pupils and parents to establish their thoughts on the effect of the 

live check-in to their individual engagement. Respondents were asked for their opinion of the 

live check-ins and whether they felt these had a positive or negative effect on daily 

engagement. 

 

Method 4 

Finally, a register was taken during each check-in to establish which individuals were 

engaging with these sessions. This register would then allow me to compare and contrast data 

collected from pupils who engaged socially and those who did not.  

 

 

 



Findings 

Over the four weeks of collecting data and planning live check-in sessions, the data collected 

was inconclusive and did not seem to show a significant correlation between the level pupils 

were engaging with tasks with the days that a check-in session was planned.  

Week 1 

After announcing the first live sessions date and time via a post on Microsoft Teams, there 

was a surge in engagement with this post. A total of 14 individuals ‘liked’ the post and 13 

commented. The session proved popular and had a register of 18 children in attendance 

(approximately 54% of individuals who were invited) (see Appendix 1).  

The insights tab showed that of those children who regularly engaged with online tasks, there 

was a slight increase in their time spent on Teams, however, for those who did not regularly 

engage, there was no change. Tasks that were subsequently uploaded for feedback also 

reflected this with a slight increase on the pieces of work being uploaded but showed no 

increase or change for those who did not engage on a regular basis.  

 

Week 2 

During this week, an element of the live check-ins was changed in line with school policy. 

Children were no longer permitted to turn their camera on so were not able to see one another 

on screen. All microphones and the teacher’s camera were still permitted. The register taken 

for this week showed a significant decrease in pupil engagement. A total of 4 pupils joined 

the check-in on this week, around 12% of those invited (see Appendix 2). It could be 

concluded that this may have been due to the change in conditions allowed during the 

session, however, this is not definitive.  

Data collected from Insights indicated that although there was a significant decrease in 

engagement with the live session, pupils who engaged with their daily tasks regularly still 

continued to do so. Tasks and assignments uploaded provided evidence of this.  

 

Week 3 



Circumstances changed again this week and children were once again permitted to turn their 

cameras on. The register taken for the live session included 11 children (33% of those 

invited) (see Appendix 3).  

Data collected from Insights supported the findings from previous weeks in that pupils who 

were regularly engaged with the online set tasks continued to do so and those who did not 

showed no change.  

 

Week 4 

This week saw attendance level out with a register of 12 children taken during the online 

session. Data collected from Insights and from the amount of work uploaded to the Teams 

page once again reflected what had been found in previous weeks.  

At the end of this week, a questionnaire was uploaded which asked parents/pupils whether 

they felt that having the social interactions provided by the live sessions encouraged them to 

interact on a higher level with the online tasks set. Overall, 12 responses were collected. One 

question asked ‘Are you more likely to log on to Teams when you know we will have a live 

check-in?’: this question returned a response of 7 ‘No’ and 5 ‘Yes’. Another question asked 

‘Do you enjoy our live check-ins?’: this question returned 12 ‘Yes’ responses.  

 

Conclusions 

• Pupils enjoyed the social interaction with classmates and teachers provided by the 

live sessions, however, data and feedback collected and provided showed that this 

was dependent on the circumstances of the session e.g. whether cameras were 

permitted or not 

• Pupils who regularly signed in to Teams and uploaded tasks showed a slight 

increase in time spent online and the number of uploads of work evidence 

• Those who did not regularly upload evidence or spend time on Teams showed no 

significant increase or change 

• The number of pupils engaging with online tasks showed no significant increase on 

days where a live session was planned 

 



Implications for Future Practice 

Findings have shown that although live sessions did not seem to impact the engagement 

with online tasks significantly, they were well received by pupils and parents. Despite the 

argument of Sciaraffa et al (2018) presented previously not being supported by this study, 

findings and feedback from parents and pupils show that conducting live check-ins benefit 

pupil’s mental health and wellbeing. Ensuring children have an opportunity to express how 

they are feeling emotionally and have the opportunity to interact with friends has a huge 

benefit to their mental health and wellbeing. This also enables Articles 12 and 31 of the 

United Nations Convention of the Rights of the Child (1989)(UNCRC) to be met. Online 

learning was examined during this study as a result of Covid-19 lockdown restrictions. This 

is an unusual and circumstantial way of conducting teaching and although it is unknown 

whether these circumstances will occur again, the findings from this study will benefit my 

practice. I have been able to recognise the impact of social interactions on the wellbeing of 

individuals and going forward I aim to ensure that I facilitate these interactions throughout 

my practice both in the physical and digital classrooms.  
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Live Check-In Engagement

Children in attendance Children not in attendance
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Live Check-In Engagement

Children in attendance Children not in attendance
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Live Check-In Engagement

Children in attendance Children not in attendance


