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Rationale  
 
Every child has the right to an education (The UN Convention on the Rights of the Child 
1989). As a result of the COVID-19 pandemic schools across the country have been forced to 
move to online learning. This move to online learning has led to questions surrounding the 
issue of engagement, namely how teachers can maintain pupil engagement whilst learning 
from home. The term ‘student engagement’ can be defined in a variety of different ways and 
is most commonly defined in reference to student’s involvement in the learning environment 
(Fredericks et al 2004). In reality, student engagement is a complex term that is not easy to 
define. This can be impacted by different factors such as their attendance, class participation, 
how welcome/safe they feel in the school environment and the subject being studied (Olson 
et al 2015). There is now a significant amount of research which showcases the importance of 
pupil engagement in a range of outcomes. A recent Scottish study carried out by Mannion, 
Sowerby and I’Anson (2015) has showcased the positive impact pupil engagement across all 
aspects of school life has on pupil outcomes including exam results.  
 
North Lanarkshire Council has placed a great emphasis on ensuring pupils are engaging with 
online learning as this is important to ensure their education and progression is not disrupted. 
As a result of this and the previous research that highlights the importance of engagement in 
pupil progression, I have chosen to investigate the impact of live lessons in promoting pupil 
engagement. Olson and Peterson (2015) have explored the multiple factors that can have an 
impact on pupil’s engagement within the classroom. Sowerby and I’Anson (2015) have 
researched the positive impact pupil engagement across the school can have on pupil’s 
continued progression. It is from these key readings that the rationale for this enquiry has 
been ratified.  
 
Aims 
 
Overall, the aim of this enquiry was to reveal the impact of live lessons on pupil engagement. 
This inquiry was carried out with an S3 Broad General Education Modern Studies class. 
Young people were invited to a meeting at the beginning of each lesson where they were 
taken through the content and tasks for the lesson. The first aim is to analyse the impact of 
live lessons on pupil’s submission of work and the quality of this. The second aim is to 
analyse the impact of live lessons in pupil’s use of the chat function. Within this class an 
encouraging approach was taken to actively involve pupils in lessons.  
 
 
 
 
 



   
 
Methodology 
 
Within the third year Broad General Education Modern Studies class this enquiry was 
conducted with, there were five data collection points across a five week period. This was on 
different periods each week.  
 
For the purpose of this enquiry three methods were used for data collection; pupil attendance 
in live lessons, work submitted by pupils who attended live lessons and pupils who answered 
questions within a live lesson.  
 
The attendance method of enquiry was chosen as this was essential to assess the impact of 
live lessons on pupil’s engagement with lessons. Only pupils who had attended live lessons 
throughout the five data collection points across the five week period were included in the 
data collection. This included 13 pupils from the S3 BGE Modern Studies class who 
consistently attended live lessons and 2 pupils who attended some of the live lessons.  
 
The second data collection method used was the work submitted by pupil’s who attended live 
lessons. This method allowed the impact of live lessons on pupil’s engagement with tasks set 
to be examined in terms of the quality of work and if live lessons encouraged pupils to submit 
tasks.  
 
The third data collection method used was gathering qualitative data through monitoring 
pupil responses and discussion using the chat function within a live lesson. This method 
allowed pupil’s active engagement as a result of attending live lessons to be measured. This 
ensured pupils were engaged with lessons and were actively listening to task instructions and 
content being explained.  
 
The final stage of data collection was analysing the data gathered from each of the above data 
collection methods in order to assess the impact of live lessons in promoting pupil 
engagement. These results were split into two categories;  
 

• Pupil’s attendance in live lessons and the impact this had on their submission of work 
and the quality of work submitted.  

• Pupil’s attendance in live lessons and their use of the chat function throughout live 
lessons for discussion, answering and asking questions.  

 
Findings  
 
Across the 5 data collection points pupil attendance slightly increased as shown in the table 
below.  
 



   
 

 
 
In terms of the impact attendance had on the submission of pupil’s work this did encourage 
most pupils to submit work for marking. Pupils were asked to submit 2 KU questions. Of the 
13 pupils who attended every live lesson across the 5 data collection points 9 pupils 
submitted and 3 have yet to submit their KU questions. Of the 9 pupils who submitted the 
KU questions 4 of those did not submit these until given a reminder in the live lesson which 
took place on the 15th of February. One pupil who attended the live lesson only on the 15th of 
February submitted their KU questions. This suggests that in terms of submission of work, 
live lessons do positively impact most pupil engagement, but not all.  
 
Of the pupils who submitted KU questions 7 of these pupil’s marks remained consistent with 
marks they would have previously received from lessons given in class; 2 pupil’s marks 
decreased. The pupil who attended one live lesson across the 5 data collection points and 
submitted their KU question’s marks remained consistent with those received from lessons 
which took place in class. This would suggest again that in terms of quality of work, live 
lessons do positively impact most pupil's standard of work. The pupil who attended one live 
lesson submitted work of a high quality. This suggests that other elements impact on pupil’s 
standard of work and not just their attendance in live lessons which is not always possible for 
pupils, depending on their home circumstances and access to ICT.  
 
Overall, pupil’s confidence in terms of using the chat function increased across the 5 data 
collection points, however, this was not a steady increase across all lessons. In lessons 1, 3 
and 4 pupils were asked to share their thoughts about different issues related to prisons. 
Pupils use of the chat function decreased when they had to share their own thoughts and 
ideas. In lesson 2 pupils were asked their opinion on the use of live lessons 9 responded yes 
and 5 did not, as shown below.  
 



   
 

 
 
However, in the final lesson pupils use of the chat function increased again to 8 pupils. Pupils 
were asked what the images on the slides in the PowerPoint for this lesson represent. In 
lesson 5 pupils use of the chat function increased after decreasing in lessons 3 and 4. In this 
lesson pupils were engaging in a task where they had to describe what they thought the 
images being displayed to them represented. This suggests that the tasks being used in live 
lessons have more of an impact on pupil engagement than the live lesson itself.  
 
Conclusions  
 
From this enquiry a variety of conclusions can be made. The most significant conclusion is 
that in terms of submitting work, live lessons did promote this amongst the majority of 
pupils. Another conclusion that can be drawn is live lessons positively impact most pupil's 
standard of work. The majority of pupils submitted KU questions of the same standard as 
those completed where lessons were given in class. However, 2 pupils marks decreased and 
one pupil who had not attended all of the live lessons submitted KU questions of a high 
standard. This suggests other factors impact pupil's standard of work. Finally, the tasks 
themselves in live lessons impact pupil’s use of the chat function more so than their 
attendance in the live lesson itself, this does not guarantee pupils will make use of this 
function.  
 
 
Implications for Future Practice 
 
In future, studies would benefit from looking at the impact of the time of day on pupil's 
attendance with live lessons and how this impacts engagement. It would also be useful to 
investigate further the impact different tasks have on pupil engagement as this did seem to 

Yes
64%

No Response
36%

Do you like the use of live lessons, does this make it easier 
to complete tasks?

Yes No Response



   
 
impact pupils use of the chat function in this enquiry. Furthermore, it would be worthwhile to 
carry out this research over a longer period of time with a larger sample size to produce 
greater results. Finally, it would be beneficial to look at how different factors such as age 
impact the use of live lessons in promoting pupil engagement.  
 
Bibliography 
 
 
Mannion, G., Sowerby, M. and I’Anson, J. (2015) How Young People’s Participation in 
School Supports Achievement and Attainment. Edinburgh: Children and Young People’s 
Commissioner Scotland. Available from: https://education.gov.scot/improvement/practice-
exemplars/how-young-peoples-participation-in-school-supports-achievement-and-attainment/  
 
Olson, A.L. and Peterson, R.L. (2015) Student Engagement: Strategy Brief. Available from: 
https://k12engagement.unl.edu/strategy-briefs/Student%20Engagement%204-20-15_0.pdf  
 
Fredricks, J., Blumenfeld, P. and Paris, A. (2004) School engagement: Potential of the 
concept, state of the evidence. Review of Educational Research, 74, 59-109.  
 
The United Nations Convention on the Rights of the Child (1989) Retrieved from 
https://downloads.unicef.org.uk/wp-content/uploads/2016/08/unicef-convention-rights-child-
uncrc.pdf?_ga=2.224048659.927327442.1614339096-1233470800.1614339095  
 
 
 


