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Rationale 

Education has changed dramatically and recently become transformative in teacher’s abilities 
to synthesize digital learning across the curriculum. Tam (2000) emphasises the advantages of 
educational technology as it provides access to a wide variety of materials and resources, which 
students require to successfully accomplish tasks. Prior to COVID-19, there was a high 
adoption in technology within the education sector and in 2018, Global EdTech (Clark, 2020) 
highlighted the amount of money invested into education technology in the United Kingdom 
reached £90.9 million.  

Despite the surge in technology, it is important that educators take measures to ensure students 
are not disadvantaged due to the implications of online learning. It can be argued from 
Thomson (2010) that online learning creates a barrier for children from experiencing physical 
interactions during the early stages of development. Vygotsky (Veraksa and Sheridan, 2018) 
expresses the same concern and emphasises that children learn best when there is interaction 
and communication amongst their peers and educators. Consequently, this research highlights 
the need for checking in with learners regularly and providing the right equipment suited for 
e-learning. Educational theorists such as Christian and Weslake (2015) emphasises the urge for 
educators to incorporate regular breaks and check-ins to ensure that optimal learning is 
achievable by pupils. Ultimately, this information accentuates that the “social and emotional 
aspects of learning are as important as the technical information” (Donlevy, 2003, p.120).  

 

Aims 

The overarching aim of this practitioner enquiry is to evaluate the effectiveness of regular 
online meetings by measuring the engagement of children who submit their work and 
participate in live calls.  

 

Methodology 

This research phase of this enquiry was executed online with a Primary 2/3 class of varied 
ability children over a four week period. This evidence was gathered by recording the data 
from insights on Teams to track student engagement during online meetings and measuring the 
impact that this participation had on their work and wellbeing. It is important to note that during 



the week of the 25th of January, I was scheduled in school. The second method used at the end 
of the research process was an online questionnaire consisting of both open and closed 
questions and was completed individually by the children. This feedback provided a first-hand 
response to the impact that online meetings had on the children’s work. 

 

Findings: 

Online Meetings: 

Figure 1: Through observing the live meetings within pupil engagement, it was evident that 
pupil participation gradually increased as the weeks progressed: 

 

As you can see from the figure above, initially around 7 out of 25 students were engaging in 
live meetings. It is important to consider that this number could be influenced by a lack of 
confidence or knowledge within Teams amongst parents and students. As a consequence of 
this, there was minimal interaction in terms of engaging in the online work that had been 
provided.  

Nevertheless, as the weeks progressed, more discussion was occurring amongst myself and 
other learners both live and in the chat function. I found that it was important to set a stimulus 
for each weekly meeting in order to keep the learners engaged and on the topic of discussion. 
I cooperated mostly Health and Wellbeing activities into our daily meetings as I found that 
more than ever, interaction with others is of vital importance for the development of young 
children. The Scottish Curriculum for Excellence further supports this idea through their 
statement ‘recognition that good health and wellbeing is fundamental to ensuring that children 
and young people can engage effectively in their learning’ (Scottish Government, 2020). 
Additionally, I found that the learners had grown in confidence each week as they gradually 



cooperated with the use of video cameras and using their microphones to speak. Thus, could 
have resulted in a higher engagement.  

 

Insight Evidence: 

Figure 2: Engagement charts from the 11th January until the 5th February 2021: 

 

It is evident from the figures above that a weekly live meeting did not have a direct impact on 
pupil engagement. In order to ensure that my results were measured equitably, I scheduled the 
meetings on a variety of different days and times to suit all learners. Despite the variation of 
live meetings scheduled, the overarching results on engagement remained similar throughout 
this period with around 60% of students fully engaging online and submitting tasks. 

 

Questionnaire Feedback: 

According to Hopkins (2008), pupil voice utilised as evidence enhances opportunities for 
teachers to generate in-depth information about teaching and learning. With respect to 
Hopkin’s viewpoint on feedback, I gathered pupil responses as a form of evidence through an 
online questionnaire. This feedback encouraged the children to be reflective and had given me 
an insight into the success of live meetings in terms of encouraging online engagement.  

 



Figure 3: Microsoft Forms Questionnaire:

 

I found that delivering the questionnaire in a child friendly way and cooperating emojis into 
the questions, would encourage the children to deliver their feedback on their online learning 
experience. In addition, I ensured that I had added immersive reader onto the questions to 
support my Primary 2’s when answering the questions if they were unaccompanied by an adult.  

 

Figure 4: Questionnaire Results 

The pie charts below indicate the results of the final questionnaire to conclude my findings. 

 



Reflecting on the results above shows that there is a slight difference in motivational levels 
when contributing to live check-ins. 78% of pupils stated that during a day of live interactions 
they feel more motivated to complete their work. In comparison to 20% of students who do not 
feel motivated. Secondly, these results show that the majority of pupils, 86%, enjoy meeting 
live, in comparison to 14% of pupils who did not enjoy it. It is important to note that there was 
no evidence supported to why these children did not enjoy the live meetings therefore could be 
argued that the information is inconclusive. Finally, it was highlighted that the majority of 
pupils, 68%, enjoyed PowerPoint resources which were interactive and engaging. One point of 
the feedback mentioned by Child A was: 

“We really like using the daily PowerPoints, where we can use links in the virtual class as 
well as doing tasks onto sheets of paper.” (Child A) 

The pupils also made some notable comments on the live meetings: 

“I liked the check in because I love seeing my friends, it feels like they are right next to me!” 
(Child B) 

“The online calls really helped me, I enjoyed saying hi to everyone.” (Child C)  

 

These responses were gathered from the additional comments on the questionnaire and show 
that the children found that online meetings impacted their health and wellbeing the most. The 
majority of responses were based on being able to have interaction live through discussion with 
their friends and teacher.  

 

Conclusion 

In conclusion, the results from this enquiry showed that live meetings do not have a direct 
impact on student engagement. From conducting this enquiry online, I found that the most 
effective strategies to keep students engaged online were through the use of online check in’s 
and media input in lessons. Despite online meetings having little influence on the work being 
submitted, it was indicated that 78% of children were feeling more motivated to complete their 
tasks in comparison to 60% on the day without a check in. Overall the evidence from my 
findings indicates that pupils were happier and more at ease when interacting digitally with 
their peers and teacher.  

 

Implications for Future Practice 

Online education is an ever-growing trend that is currently being offered noticeably by 
different institutions worldwide. Consequently, future studies should be created to acquire 
teacher and students’ perspectives, particularly those who are new to computer-based learning 
and require more support. Upon reflection, I am aware that the data collected throughout this 
research is not completely reliable due to insights on Teams. Some children were engaged in 



weekly meetings, however were not downloading or uploading their daily tasks. Similarly, the 
evidence collected of the work that was submitted was inconsistent, as there was a variation of 
pupils who were uploading over ten tasks daily in comparison to others who would upload one 
piece of work. Therefore, the evidence collected was not fully accurate in terms of measuring 
how engaged each child is working at home. It is also important to note that the data collected 
could vary due to the parental involvement at home, independence of the pupil, and the learning 
stage. As this enquiry was conducted under unusual circumstances, it would be of interest to 
examine the long term effects that online learning has on children. To conclude, I have become 
conscious of the importance of checking in with learners continuously to track learning, despite 
whether this is online or in a classroom setting. 
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