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Rationale 
Classroom management and behaviour management are vital in the successful learning of 
young people and can often be a challenge in education (Walker, Ramsey & Gresham, 2004). 
Student motivation affects every aspect of school life, from attendance, to academic 
performance, to extra-curricular activities. Furthermore, promoting the greatest student 
motivation possible is extremely important for every teacher especially in today’s educational 
climate, where schools are continuously under pressure to improve test scores, responsibility 
and accountability (Baranek, 1996). A direct link can be seen between student motivation and 
the use of reward systems within learning. Supporting this is Raymond (2008) who suggests 
that using reward systems can be a way to ’jump start’ student motivation. As a result, for 
this particular enquiry a decision was made to develop a ‘Secret Student’ system when 
interacting with children and teaching them online. This was going to be used for a desired 
outcome, to see if children were in fact more motivated and engaged to complete tasks online 
if a reward was implemented. All children were told the criteria of what the Secret Student 
would look like and this is what would be looked for throughout the day. This included things 
such as attending and participating in live lessons as well as completing and uploading work. 
The children were told the ‘Secret Student’ would be chosen at the end of the school day, and 
revealed the next day during the live teaching session. This gave students ample time to 
complete and upload work at home if they were not able to join the live session thus keeping 
it fair for all students to be considered. It was important to consider reward systems as 
children were outside the formal classroom environment therefore more likely to face 
distractions when participating in learning. McLean (2009) supports this by highlighting the 
inevitable difficulties that teachers often face when trying to motivate children, particularly 
those who can become distracted easily. Therefore, it was hoped this enquiry would motivate 
all children to participate in online lessons and complete the work being set. This could be the 
case as Jones (2000) highlights positive reward incentives as a powerful form of motivation. 
Furthermore, Garbe, Ogurlu, Logan and Cook (2020) suggest that there is a “Lack of Learner 
Motivation Specifically related to Remote Learning”. It is reported in the study that children 
have reduced motivation due to a lack of social interaction and celebration of learning 
acheivements. It was important to use a reward system to assess student motivation and 
engagement as the study also highlights a link between student motivation and incentives 
provided to work hard. 
 
Aims 
This small-scale enquiry aimed to look at if introducing a reward system would increase 
student engagement with live lessons and online learning tasks. Drexler (2010) notes that 
reward based systems are often used, to increase participation and intrinsic motivation, which 
supported the creation of the enquiry aim. In this enquiry it was hoped that children would: 
 

1. Join live teaching sessions daily 
2. Complete work set and upload to allow for feedback 

 
 
 
 
 



Methodology 
This enquiry was carried out with a full class of 19 Primary 3/4/5 children. Involving all 
children in the enquiry ensured equality and fairness throughout. Furthermore, all children in 
the class were taught through a live teaching session with the same work and expectations set 
out. It was important to include all children for comparative purposes as any child within the 
class could have been the ‘Secret Student’. The study was within a primary school in North 
Lanarkshire. The enquiry had a focus on the use of reward systems for online learning as 
most of the children in the class were working and learning from home. Initially, only 5 of 
the children within the study were working in the classroom setting, this later increased to 13 
when the Primary 3 students returned in the final weeks of the enquiry. The focus of the 
enquiry took place during the 2 online live teaching sessions each day, although criteria for 
the Secret Student was monitored throughout the day as children completed and uploaded 
work. The Secret Student was used in a context to further engage and motivate the students. 
The context chosen was of an area that interested and was discussed and enjoyed by all of the 
children in the class, the game ‘Among us’. Using the children’s interests was important to 
foster engagement and motivation as Renninger and Hidi (2015) highlight that triggering a 
child’s interest can initiate productive engagement and the potential for optimal motivation. 
An online certificate was used to reveal the ‘crewmate of the day’ each day which like the 
game was someone who joined in and worked hard to complete a mission, for the children 
the mission was set to join the live teaching sessions and complete their tasks daily. 
 
Week one was used as a control week, gathering qualitative evidence for comparative 
purposes later in the enquiry. The use of the Secret Student reward system was introduced at 
the beginning of week 2. The criteria for the Secret Student was shared with the children and 
would be decided at the end of the day and shared with the children the next day during the 
live teaching session. This was to encourage children to join the live teaching sessions and 
also to boost motivation and engagement with the work being set. 
 
Data was gathered using three pieces of evidence: 
 

1. Questionnaire completed using Microsoft Forms 
The children completed the questionnaire prior to the reward system being introduced 
(week 1), results can be seen in Appendix 1 and then again after the 4 weeks, at the end of 
the enquiry, this can be seen in Appendix 2. This ensured that students were given a voice 
to highlight how and if the use of the reward helped them in their learning. 

 
2. Record of attendance 

  A log was kept to monitor the number of children joining the live teaching sessions and                                               
uploading work. This allowed for a clear comparison to be seen and made as to if using a 
reward system affected the number of children engaging with the online learning. Examples 
of these can be seen in Appendix 3. 
 

3. Pupil work 
Examples of student’s work were taken during the control week and again in week 4 for a 
comparison.  
 
 
 
 
 



Findings 
In order to make a comparison between pupil engagement and motivation before and after 
the implementation of the ‘crewmate of the day’ reward system, children’s views and 
engagement in lessons were recorded at first, without them being made aware of the 
‘crewmate of the day’ reward system. Any changes that occurred after the introduction 
were noted and voiced by pupils in the questionnaire given at the end of the 4 week 
period. It was clear that with comparisons made, during week 1 even though some 
children reported to enjoying online learning and feeling engaged there was still 42.9% of 
the children that completed the questionnaire who did not or only sometimes found online 
learning engaging and fun. Furthermore, 71.4% of the children report to learning better at 
school. In week 4 when the questionnaire was completed again, after the reward system 
was used 60% of the children now reported to enjoying online learning and 60% said that 
the use of the reward system did motivate them to join the live sessions and complete 
tasks. 
 
Similar can be seen from the record of attendance for the live teaching sessions 
(Appendix 3), where in the beginning only some students would join the live sessions 
with the others presumably accessing the content in their own time. However, this in 
comparison with the attendance log for week 4 saw more of the children engaging and 
completing work. 
 
It can also be seen from the attendance logs that children appeared the most motivated 
during week 2, during which the ‘crewmate of the day’ had been introduced. This would 
suggest that the reward system had some impact on student motivation and engagement, 
encouraging them to join the lesson and try their best with the tasks set. Although, there 
was a slight dip during week 3 and 4 with some children still reporting in the post enquiry 
questionnaire to not always being engaged to join the live sessions and complete tasks 
(Appendix 2). Despite this, more children had engaged and were motivated with the live 
teaching sessions and tasks than prior to the ‘crewmate of the day’ being introduced. 

 
Conclusions 
Whilst this was a small-scale study, only carried out over a 4 week period, it would require 
further research in order to come to a definitive conclusion. There was an improvement in the 
student’s engagement with online learning, suggesting that the use of a reward system – 
Secret Student in particular can be successful in motivating and encouraging students to work 
hard. 
 
Implications for future practice 
The children were learning online and not in the usual classroom setting, it is important to 
note that a number of other factors could also affect their engagement and motivation. These 
include home life and technology skills. Children also learn in different ways, this was 
evident as some children reported the live sessions as being ‘too noisy and distracting’. Going 
forward it may be effective to use and compare more than one reward system to more 
definitively assess if it is the reward system having the impact on student engagement. Lastly, 
it would be good to continue using the reward system when children are back in class to see 
if the outcome would be the same. 
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Appendix 1 – Initial questionnaire children completed at the beginning of the enquiry 
 (week 1) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 2 – Questionnaire used at the end of the enquiry (week 4) 
 
  



Appendix 3 
 
Attendance log example  - Week 1, prior to reward system being introduced 
 

 
Attendance log example  - week 2 when reward system ‘crewmate of the day’ was introduced 
 
 
  



Attendance log example – week 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attendance log example – Week 4  



 


