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Rationale  
It has been noted that feedback to pupils has been recognised as a key strategy in learning and 
teaching (Gamlem and Smith, 2013). In the current climate of COVID-19, it was crucial that 
the focus of this enquiry was a topic that could be investigated within the governments 
blended learning approach. Feedback is an essential part of learning and is something which 
is given in both the physical classroom and virtual environment. Bartlett (2015) recognised 
that we need to see a shift towards developing effective formative assessment strategies and 
as such, this group decided that the type of feedback given would be an interesting subject to 
research.  

It has been made evident by (Education Scotland, 2019), that feedback in the classroom has a 
vast impact on learning and this is further reinforced by (Conroy et al, 2009: 21), stating that 
“it is an essential component of the learning process.” As practitioners, we have a duty to 
incorporate a range of assessment strategies to allow us to measure the progress and 
attainment of the learners within our classroom. Policastro, McTague, and Mazesk (2016) 
argue that verbal feedback can be one of the most effective methods for the reason that it 
allows students to receive information immediately, whereas Francis, (2011), says that 
“written feedback, even in its simplest form could be beneficial to all students.” As a group, 
we felt that it was important to establish whether verbal or written feedback could have a 
more positive impact on students and their learning, Moreover, Bartlett (2015), also 
recognised that formative feedback is a driver behind student achievement which can result in 
better empowered learners. Therefore, results from this enquiry can be used to inform future 
practice in response to students’ needs.  

It was highlighted that literacy is the responsibility of all practitioners (The Scottish 
Government, 2009), and has been defined as “the set of skills which allows an individual to 
engage fully in society,” (Education Scotland, 2008). Therefore, the focus area for this 
enquiry will be literacy lessons.  

 
Aims  
The aim of this practitioner enquiry was to investigate the use of verbal and written feedback 
within a primary setting. The enquiry studies what happens when the teacher provides regular 
feedback of each type and the subsequent impact on a child’s learning and their engagement. 
 
Methodology   
This enquiry into the use of verbal and written feedback was undertaken over a timeframe of 
four weeks, within a primary two classroom, consisting of twenty-two pupils. Fourteen pupils 
(12 female and 2 male) were randomly selected as a focus group for the enquiry. In order to 



 

protect the anonymity of the children who participated in this study, no names have been 
included.  
 
The first step of this enquiry was to gather data to establish a baseline of the children’s 
opinion of feedback that was currently being given and their understanding of both verbal and 
written methods. This quantitative data was attained from the use of a questionnaire 
(Appendix A) before the study commenced. The questionnaire was designed with the age of 
the pupils in mind and was talked through with each child to ensure that quality feedback was 
collected.  
 
Once the enquiry was underway, data was also collected from pupil work. Examples of some 
work was collated prior to the enquiry starting and then each week after. During the study, 
written feedback only was given for two weeks followed by two weeks of only verbal 
feedback. The teacher provided regular literacy feedback in either the written or verbal 
format. In order to maintain consistency, green highlighter was used for good and pink for 
areas which could be improved on. During the verbal feedback weeks, work was annotated in 
the same way whilst discussing it with the child. 
 
Teacher observations were imperative in highlighting any impact on pupil engagement. 
Whilst giving feedback on pupil work, the teacher was able to identify if it had any 
immediate impact on the pupil i.e., were any changes made and furthermore, the teacher 
could observe if written feedback was being read and acted upon independently.  
 
At the end of the study, the same questionnaire (Appendix A) was redistributed to assess 
whether there any been any change to the pupils’ views on feedback and the use of it within 
the classroom.  
 
Findings  
The results from the questionnaire prior to the enquiry commencing show that the children 
had very mixed opinions about the type of feedback they preferred with 22% choosing verbal 
and 36% in favour of written and when asked which was more useful, 14% chose verbal and 
29% written. (Appendix B).  
 
After the questionnaire though was reissued at the end of the enquiry, 71% of children 
preferred verbal feedback and 64% found that it was more useful. (Appendix C). (All 
questionnaire results can be found with Appendix D).  
 
Upon analysing the pupil work, it became apparent that the type of feedback given did not 
have a great deal of impact on the quality of work which the teacher received. (Appendix E). 
 
From the results in Appendix D, it can be seen that 100% of children wanted to receive 
feedback with 93% stating that it motivated them to complete a task. Through further 
discussions with the children, it became evident that they preferred verbal feedback and they 
thought that it benefitted their work. Some children said: 



 

“Sometimes I don’t know what it says in my jotter.” 
 
“When [the teacher] tells me, I know what to do straight away.” 
 
“I forget to look in my jotter, but if you tell me, I can do my work better.” 
 
“Sometimes I forget what [the teacher] tells me to do, but then the pink and green make me 
remember.” 
 
Conclusions  
In conclusion, it is clear to see that the type of feedback given does not necessarily have an 
impact on the quality of children’s work, however it clearly has a positive impact on their 
engagement levels. From the research, it has shown that children preferred to receive verbal 
feedback, and not only do they enjoy receiving it, but it also makes it easier for them to 
understand their next steps. Whilst the teacher does not see any notable differences in their 
work, there is a correlation between verbal feedback and the confidence and motivation to 
complete the tasks.  
 
Implications for Future Practice  
It is important to note that this was a small enquiry involving just fourteen children over four 
weeks and therefore any implications will also be small scale. The findings show that the 
children preferred to receive verbal feedback, but there were also a few children who 
benefitted from written feedback, so whilst verbal feedback may be increased within the 
classroom, it is important not to ignore written feedback completely. The research was also 
only conducted within literacy lessons. Therefore, it would be beneficial to conduct a similar 
enquiry in different curricular areas to gauge whether specific types of feedback are more 
suited to the types of learning or subject areas.  
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