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Rationale 
Using productive and timely feedback during the online learning period is imperative not 
only in its ability to boost student motivation and morale, but also because it is critical that 
we represent the classroom experience as closely as possible. According to Rosenshine’s 
principles, feedback is an important learning tool for students to address and correct errors in 
their work (Sherrington 2019). It is also true that, “research suggests that good feedback has a 
significant impact on student learning” (Tharby 2017, 135). 

It has also been shown that the attainment gap is widening due to lockdown and the 
lack of a physical learning experience (Cullinane and Montacute 2020), therefore, making 
sure students are given timely feedback is essential in helping them grow and improve. The 
use of the word “timely” refers to as close to instantaneous as is afforded by the nature of the 
remote learning period. The type of feedback given must also be adaptable to the task at 
hand. It is also imperative that there is a balance between the effectiveness of the feedback 
and the teacher’s workload in providing the feedback: 
 

Primary teacher Michael Tidd sees marking as a prime example of the law of 
diminishing returns: as more investment is made, the overall return on that investment 
increases, but at a declining rate (Tharby 2017, 136). 

 
Quite often, the same outcome is achievable through less time-consuming methods of 
providing the feedback and so therefore thought must be given to the ratio between input and 
output. 
 
Aims 
The aim of this enquiry is to discover how useful timely feedback is to students. The 
investigation intends to determine if certain types of feedback are more useful than others, 
and if feedback in general is a successful tool for developing student growth. When 
accounting for different factors such as time and effort, it is essential to examine the level of 
productiveness inherent in different forms of feedback. This investigation will seek to find 
the balance between what type of feedback is useful to students and in what form it is most 
manageable for the educator. Research shows that feedback is undoubtedly a tool to nurture 
both learning and teaching and given correctly can inform and enhance both students and 
teachers. Black and Dylan state that: 
 

Teachers need to know about their pupils’ progress and difficulties with learning so 
that they can adapt their work to meet their needs (1998, 2). 

 
The process of creating and distributing feedback is an essential part of the educational 
experience that informs both learning and teaching. It is vital, though, to maintain a level of 
workload that is at once useful to learners and achievable by educators. 
 
 
Methodology 



 

For the purposes of this enquiry, I used six different types of feedback: four naturally 
occurring and one non-naturally occurring. The latter consisted of an online survey given to 
students. I then used the responses and further input from the students to gauge which types 
of feedback were most effective. The four naturally occurring types of feedback were: 
Satchel: One comments and quizzes, Microsoft Word documents with notes and pointers, 
handwritten notes on physical essays, and typed notes on electronic copies of essays. The 
latter two refer to notes written in the margins of an essay, for example, spelling corrections 
and the rephrasing of sentences. The Microsoft Word document is another version of the 
essay note feedback, but instead of being written alongside the essay, they are written as 
bullet points. 
 
Findings 
The outcome of the student survey found that pupils were most inclined to favour Satchel: 
One comments above other forms of feedback. Conversely, though, it was seen that this was 
the least likely type of feedback to be adhered to by students. Often, after leaving a lengthy 
comment with advice for improvements, the same mistakes would be made in the work the 
following day, leading to the assumption that students had either forgotten about the 
comment or not read it to begin with. 
 Satchel: One quizzes are an instantaneous form of feedback as students can see their 
errors straight away. The quiz function also has the option to be resat two further times, 
meaning that students can re-take it until they get the answer correct. This is positive in that it 
encourages students to revisit their work, something which is not often done with more 
traditional types of feedback. Unfortunately, though, it is difficult to tell if students get 
subsequent attempts correct through skill or through process of elimination. Although it can 
be uses for some elements of the curriculum, such as spelling tests and comprehension 
quizzes, the Satchel: One quiz format also does not lend itself well to English as a subject. 
 The most traditional form of feedback in this enquiry was handwritten comments in 
the margin of the essay, scanned in and submitted back to students as a pdf file. Although this 
was given positive reviews from students and is easily manageable in terms of teacher 
workload, it is not always possible to achieve in the remote learning situation due to the file 
format of some submissions. Similar to this is the “comment” function on Microsoft Word 
which allows the teacher to leave the electronic equivalent of handwritten comments. This 
does not differ much from its paper equivalent but was not so highly received by students. 
This function also only works if the Word program is downloaded and installed, as the 
comments cannot be viewed on a web browser. 
 The last type of feedback given was the Microsoft Word document of notes and 
comments. This differs from the aforementioned as the comments are not attached to the 
document itself. This type of feedback is used in the event that the submission is not in Word 
format (i.e., JPEG). This type of feedback proved not only to be the most time-consuming on 
the part of the educator but was left largely unread or unnoticed by the learners and is 
therefore the least successful of all the feedback types used for this enquiry. 
 
Conclusions 
This enquiry sought to gauge the effect of timely feedback in the online classroom and found 
that certain types of feedback are more useful than others. Factoring in many elements such 
as workload of the teacher, student enjoyment, and overall usefulness for growth in learning, 
it can be concluded that in the English online classroom, handwritten comments on a paper 
best fits these descriptors. 
 Whilst Satchel: One comments and quizzes appear to be favoured by students, 
according to the survey, the overall effectiveness of these mediums does not seem to enhance 



 

the learning experience greatly. The comments, while closely adhered to by some students, 
seem to be overlooked by others. The quiz format is extremely handy and lessens the marking 
workload of the teacher but unfortunately does not test or enhance the skillset required of an 
English student. The quizzes are an extremely useful tool for revision of theories and 
concepts, as well as spelling and grammar quizzes which complement the English learning 
experience but cannot be relied on for sole feedback purposes. 
 The Microsoft Word document of notes and comments is definitely the least useful or 
effective of all the feedback given during this enquiry. It is the least cost-effective in terms of 
time taken by teacher, taking an average of half an hour per student to create. This is paired 
with the fact that students often do not read the feedback given them in this format and was 
also voted the least favourite of the students in the survey given. 
 
Implications for Future Practice 
The outcome of this enquiry has shown that there are various methods of feedback which are 
applicable in different situations. This will inform future practice as it has helped instruct on 
the best balances between effective communication with students and workload of teacher. 
The findings can be applied in the physical classroom setting too, as the least successful types 
of feedback tended to be the wordiest and most time consuming. From this, it can be 
surmised that brevity and concision are essential in providing the most effective feedback. 
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