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Rationale  
Scotland’s schools and teachers have faced many new challenges through the ongoing 
development of online learning though the aims remained the same: to raise standards, close 
the attainment gap and prepare children and young people for their future (Scottish 
Government, 2016) However, the delivery and transfer of these skills was different. During 
the first school closures, a survey indicated that primary schools were “fairing even worse” 
than high schools, and that some learners had been “completely off radar” (Mackay, 2020). 
Due to this, Scottish schools have had a particular focus on increasing engagement 
throughout current online learning. By reflecting on their prior online teaching and learning, 
teachers indicated to HM Inspectors that a method of increasing online engagement is 
through “fun, interactive tasks” (Scottish Government, 2021: 8). In undertaking an enquiry, I 
considered this advice and the effect this could have on my own class. Through implementing 
a fun daily challenge, I will critically analyze the impact this has on online engagement. In 
addition, I hoped to maintain the positive relationships I had developed with the children to 
ensure that when the learner’s returned to school they would still feel safe, respected and 
cared for within our classroom environment.  
 
Aims 
The aim of this enquiry was to measure the impact that fun daily challenges had on pupils’ 
engagement during online learning. 
 
Methodology  
This enquiry was carried out every day over a two-week period from the 15/02/21 to 
26/02/21 with a class of thirty-one primary five pupils. The sample group consisted of four 
children who had all engaged in their online learning to some degree. 
Every day, I would post a fun video explaining and trying out a daily challenge. I would then 
encourage the children to try it themselves by expressing that they could post a video of them 
attempting the challenge for their peers to see. The challenges consisted of a range of 
activities, a sample are; coin catching, blindfold drawing, other handwriting, and coaster 
flipping. Before posting the next challenge, every morning I uploaded a certificate for each 
child who had completed the challenge the following day. This was with the expectation that 
this could perhaps increase motivation and engagement. 

While carrying out my enquiry I collected quantitative and qualitative data. The children 
were initially issued with a stage appropriate questionnaire to complete. The purpose of such 
was to retrieve an understanding of learner’s enjoyment in daily challenges, with the 
emphasis that these would not be related to a curricular area, instead they would be fun 
challenges. Questionnaires were issued to learners prior to the intervention. A further 
questionnaire was conducted after the two-week enquiry to measure the effectiveness of the 



 

enquiry. The initial questionnaire provided opportunities for the collection of quantitative 
data, whereas the second questionnaire collected qualitative data. Additional quantitative data 
was collected by tracking engagement on Microsoft Teams Insights.  

 
Findings  

A variety of data was collected to support this enquiry. The information from the 
questionnaires and tracking engagement were collated and analysed to generate overall 
findings from this practitioner enquiry. Engagement was measured daily by monitoring 
completed tasks on Teams. The time of engagement and how long the children had been 
online for was recorded in order to create a line graph. 

The results of the first questionnaire are highlighted within the three pie-charts. I have 
selected three of the eight questions as a focus as they lend themselves to the other data 
collected. 

 

The comparison of the pre, during and post enquiry are highlighted in Figure 1. This graph 
illustrates the increase in engagement during the intervention and indicates the positive 
results from the enquiry. 
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Would you complete a daily 
challenge?

Yes NoGraph C
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Child A  
Prior to the enquiry, child A had high engagement, and this increased during the enquiry. 
Child A was the only participant to answer ‘yes’ in graph C, therefore, as anticipated, this 
child participated in the majority of challenges. Child A wrote in the second questionnaire 
that they “were excited to see the challenge every morning.” This indicated that the 
challenges engaged and motivated the participant to log onto Teams in the morning to view 
the new fun challenge. 
 
Child B 
Similar to the previous child, child B had a high engagement which increased during the 
enquiry. This participant voted that they enjoyed a challenge, and this was evident as they 
uploaded videos of them completing the challenge daily. Child B wrote in the second 
questionnaire that they “liked watching my (their) friends try the challenges and compare our 
(their) attempts.” This suggests that through the challenges, the participants were able to 
communicate with other children within the class on a personal, fun level. 
 
Child C 
Child C voted that they did not enjoy challenges, however their engagement increased 
dramatically by eight hours during the first week, and when looking closely at the Teams 
Insights, these extra hours of engagement were when the challenges were uploaded and 
discussed in the morning. This suggested that Child C enjoyed the challenges as their 
engagement continuously remained higher than prior to the enquiry once the intervention had 
ended. 
 
Child D 
Prior to the enquiry, I had identified child D as having poor engagement and had expressed 
this to my Head teacher. However, during the first week of the enquiry, child D’s engagement 
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doubled. Child D wrote in the second questionnaire that they “liked the challenges but wasn’t 
good at them.” Nevertheless, this participants engagement remained higher after the enquiry 
due to the motivation of these challenges.  
 
Conclusions  
As a result of the short timescale and small group involved in the enquiry no strong 
conclusion can be gathered. However, from the above findings, it is evident that fun daily 
challenges increased the engagement of some online learners. Most children prior to the 
intervention had high engagement with online learning. Through their participation in the fun 
daily challenges, the participants enjoyed the connection with the other children as they 
collectively completed the challenges and were able to interact with their peers’ home videos. 
This personal interaction indefinitely increased the engagement as children would comment 
praise on their classmates’ videos and therefore, they personally wanted to post their own 
attempts. However, once the enquiry ended, engagement did decrease for the majority of 
participants. Nevertheless, for each participant, their engagement did remain higher than prior 
to the enquiry which indicates that these challenges did increase engagement. 
 
Implications for Future Practice  
Due to timescale and restrictions of size, it would be beneficial to conduct further research in 
this area over a longer period of time to ensure thorough and accurate results were obtained. 
Therefore, this enquiry could have been continued throughout the remainder of online 
learning. However, undertaking an enquiry deepened my understanding of children’s 
relationships with peers and teachers. The daily challenge videos were a valuable way of 
maintaining my own positive relationships with the children within the class. When posting 
my own video attempts of the challenges, the majority of participants would comment 
encouragement and praise, whereas when I posted a link to a YouTube challenge, the uptake 
and interaction of the challenge dramatically decreased. Although I was unable to articulate 
this within the results, it is evident that the participants favored personal, teacher videos. This 
enquiry highlighted the importance of these relationships and praising the children for their 
efforts to promote a positive attitude within the class. Therefore, I will continue to develop 
my relationship with the children within my class by continuing to post personal videos, these 
could include saying good morning, giving feedback, or continuing some challenges. Once 
the children return to school, I will also continue fun challenges to further develop the 
positive relationships I have established with the children within my class. In addition, I will 
continue to teach the different strategies the learners can use to maintain a positive attitude 
within school and in their own personal lives. 
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